
From Pro VC's Desk 

Message 
There is a tremendous need for English today in India as English lies at the heart of 

globalization. Many teachers, students coming from the rural and underdeveloped parts of the country 
and the State find it very difficult to access information about how to teach and learn English better. 
The District Centre Scheme has taken up the challenge to train teachers belonging to underdeveloped 
areas in the pedagogy of English Language Teaching. The District Centre at Bikaner is doing a good 
service to the region as well as to the State ofRajasthan in producing better teachers of English. This 
will aid the state ofRajasthan in the educational development. 

I Wish every success to the District centre ofBikaner in their endeavour. 
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MayaPandit 
Pro Vice-Chancellor 



Govt. Institute of Advanced Studies in Education 
Bikaner (Rajasthan) 

Message 

There is a growing demand for proficiency development as well as professional development of 
English teachers in the light of the development. The District Centre for English has been 
organizing various teacher training programmes- the 1 0-day Orientation Programmes and 
Need-based Courses are offered in the face to face mode and the Certificate Course in Teaching 
English through the distance mode, in the area since its inception in order to produce specialized 
teachers who are professionally competent for teaching English. 
I am happy to mention that the DCE has successfully conducted all the programmes and got 
excellent feedback from the teachers as well as the concerned authority. Apart from the regular 
training programmes, the DCE undertakes various other activities like conducting the ELT 
seminars and publishing the ELT Journal. 
The fourth volume of the Journal having practical ideas for the teachers is in your hand. I hope it 
will help the teachers in their real classroom teaching and also provide them to read and interact 
with their fellow teachers as well as ELTexperts. 

I would like to thank the authority ofDistrict Centre Scheme, English and Foreign Languages University, Hyderabad for their 
timely support and guidance to the Centre and also the DCE faculty for their dedication and sincere support. 
I wish the District Centre for English all the success in its endeavour. 
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(UMA KANT OJHA) 
Principal and Nodal Officer, DCE, lASE, Bikaner 
Joint Director (Training and Admn.), Secondary Education 
Dean, Department of Education, MGS University, Bikaner 
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The English and Foreign Languages University 
Hyderabad - 500 605 (India) 

DISTRICT CENTRE SCHEME 

MESSAGE TO DCE, BIKANER 

The primary objective of the DCE Scheme is to provide opportunity to teachers to grow and develop 
professionally by promoting collaborative learning and teacher development programmes. 
Programmes must build on the principle of creating 'spaces' for sharing of experiences of 
communities of teachers among themselves, to build stronger shared professional basis of 
individual experiences and ideas. Giving teachers a space to develop and hear their own voices is of 
utmost importance. 

In this context DCE Bikaner has been doing commendable work by organizing training 
programmes and seminars regularly and providing a platform for ELT practitioners to share their 
ideas, experiences and classroom practices through the newsletter. In recognition of the work done 
by DCE Bikaner, the District Centre Scheme has plans to start new DCEs in Rajasthan with support 

from the State government. 

On behalf of the District Centre Scheme, I wish DCE Bikaner all success in the year 2010-2011 and hope that the Centre will 
contribute substantially in improving the quality ofEnglish teaching in the state. 

~H~W'· h?-v'rJ~ 
Dr. Meera Srinivas 

All India Coordinator, District Centre Scheme 

The English and Foreign Languages University, Hyderabad 
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Director 
Secondary Education Rajasthan 
Bikaner 

From the Director's Desk 

T oday's educational environment is characterized by powerful changes and developments in technology, teaching techniques 

and skills together with major social changes occurring at an enormous speed all over the world. No matter whatever and 
whatsoever advancement may be, but-there is no alternative to a teacher. The presence of a teacher was, is and will always be 
indispensable. The work of the teachers, instructors in such environment is extremely challenging. Those who aspire to 
become 'teachers in true-sense' will need to acquire specialized knowledge, skills, techniques arid attitudeS:-Only a technically 
trained teacher can successfully bring about a desired change. Undeniably, every child is the most ambitious dream of 
parents as well as of the nation. The entire future of the parents and of the nation rests on how its younger generation 
launches itself in life. It's only the education on which one can pin his hopes and aspirations in order to win laurels and glory 
in a cut- throat competitive world. 
In the present age, the knowledge and command of English has become one of the effective primary tools for advancement. 
Learning of English seems to be a ted.ious task among the students. The proper knowledge, usage and spoken aspect are 
considered difficult to cope with. However, this drawback and inefficiency in teaching and learning of English may be made 
easier if it is linked together with the child's home language .obviously a child is seldom taught his first language with a 
written script at the initial level. It's the environment which plays a pivotal role in their linguistic development. What the 
present education demands is that the teachers should develop a learning environment which can facilitate learning and they 
should use specific skills to make the children understand English (L2) in a better and more important grasping way. 
In this regard it is pertinent to mention that the Government lASE, Bikaner has been training teachers since 1940. And with 
the establishment of the District Centre For English in the lASE in January 2006, it has been providing opportunities to 
teachers to grow and develop professionally through its teacher development programmes like l 0-Day Orientation Programmes, 
Need-3ased Courses, One-Year Correspondence Course (CTE), School Visits, Follow-up Activities, Workshop Sessions, 
etc. The DCE has been rightly performing its duty to equip the teachers to perform multiple roles for developing proficiency 
in English, enriching their pedagogical knowledge and developing their skills of motivation, decision-making etc. 
I feel highly delighted and pleased to find that till date the DCE has successfully organized 25-0rientation Programmes, II 
Need-Based Courses and 52 teachers have completed one year correspondence course (CTE). In addition to this, the RPs of 
the DCE have visited many schools of the district. The DCE has been successful in the achievement of its objectives and 
made a remarkable progress as a 'Resource Centre' of this region. 
I am glad to mention that the English and Foreign Languages University, Hyderabad has extended its academic support and 
at the same time The U.GC. has provided·financial aid to the centre. I would also like to thank the authority of the EFL 
University, Hyderabad and All India Coordinator, District Centre Scheme for their whole-hearted, continuous, untiring 
interest, guidance and direction to the DCE, lASE, Bikar.er. 
I would greatly appreciate the sincere effort of Mr. Ram Gopal Sharma, Chief Resource Person and his faculty for bringing 
forth this journal and keeping the entire community infonned as well as up-dated with the recent developments and 
initiatives undertaken at the Resource Centre. 
I wish the District Centre for English greater success in future. 

(BHASKARA. SAWANT) 
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EDITORIAL 

English Language Teaching tradition has been subjected 

to tremendous changes during the last Century. Now it is 
considered that a language is not a system of unchanging 
rigid rules. It is a live medium of communication. 
It is in this context that we have been trying to focus at 
orientating the teachers towards the new techniques, methods and approaches ' 
through various programmes including Orientation Programmes and Need-based 
Courses through face to face mode and offering Certificate in the Teaching English 
through distance mode and working as a resource Centre to provide the teachers 
with materials which should be useful for classroom teaching learning proc".:ss. 
We are proud of our ties with EFL University, Hyderabad and ELT experts, 
Resource Persons of the other District Centres of the country and the teachers. 
We are privileged to have a strong link/bond with committed ELT experts and 
faculty to provide an outstanding learning environment to nurture professional 
competence of the teachers of English . Through All Rajasthan ELT Tutors ' 
Conference (11-12, May, 2009) and State level Key Resource Persons' Training 
Programmes (23 July to 0 I Aug, 2009) we have tried to provide a platform to the 
ELT Experts as well as the teache.s to sit and discuss the ELT issues of vital 
concern in the local context.. We hope tlte state authority will provide us with 
more facility to conduct such programmes in future also. 
We have been trying our level best to orient the teachers towards new trends in 
ELT and help school learners in learning English in a more meaningful and 
communicative manner. The present issue of the DC Journal is somewhat different 
from previous regular issues in that it offers the language teachers and trainers a 
readable comprehensive text on language learning issue. 
I wish to put on record my indebtedness to Prof. Abhai Maurya, Vice Chancellor, 
Prof. Maya Pandit, Pro VC , Dr. Meera Srinivas, All India coordinator, for 
their blessings on this project. I am extremely grateful to Ms Revati Srinivas 
Dy. AIC and DCS staff for their kind support, guidance and help. I am greatly 
thankful to Dr. Saryug Yadav, NCERT, Dr. Kirti Kapur, NCERT, Dr. A.K . 
Paliwal, VBCTE, Udaipur, Dr. Jitendra Sharma, SGKCTE, Jodhpur, Dr. Ashok 
Bhatnagar, Udaipur for their inspiration and guidance for the DC activities and 
programmes. 
I have no words to thank Shri. Bhaskar A. Sawant, !AS, Director, Secondary 
Education, Rajasthan and Shri. Uma Kant Ojha, Nodal Officer,IASEs,Rajasthan, 
for their constant guidance, motivation and support for the DCE project. Without 
their cooperation, we would not have been successful in what we have done in 
the field ofELT in Rajasthan so far. 
Last but not the least, I wish to give a big ' thank you' to all the resource persons 
of the DCEs , the teachers and scholars for making our programmes a huge 
success. We are looking forward to getting full acade.J!lic as well as pedagogic 
support from all those who want to contribute to the culture of excellence. It 
would, therefore, be an added pleasure for us to get your feedback on our 
programmes and contributions in future. 
I hope this issue of the Journal would stimulate our individual and collective 
thinking on various aspects of ELT in the Indian context. 

Ram Gopal Sharma 
Chief Resource Person 
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?~ Introduction ~f 

Over the years English has been gaining more and more 

importance at the national and international levels. However, 
the teaching of English has not been satisfactory, particularly 
at the school level. English is perceived as one of the most 
difficult subjects by many learners. The job of teaching 
English at the elementary stage in most of the states is in the 
hands of those who may not have necessary qualifications 
and specialized knowledge for teaching it. 
The District Centre Scheme sponsored by the University 
Grants Commission and implemented by the English and 
Foreign Languages University (EFLU), Hyderabad aims at 
bringing about a qualitative change in the teaching and 
learning of English in the country by setting up District 
Centres for English in the States and Union Territories and 
training teachers of English in applying new approaches and 
methods in actual classroom situations. The Scheme has been 
in operation since 1985. 

AIMS AND OBJECTIVES OF THE DISTRICT 
CENTRE SCHEME 

The University Grants Commission provides financial 
assistance through the English and Foreign Languages 
University, Hyderabad to set up District Centres for English 
to achieve the following objectives: 
To provide saturation level training to all teachers of English 
in the State/UT, specially those in rural and backward region 
and areas, through short orientation courses supported by 
long-tenn course in the distance mode. 
To offer need-based training to teachers on a sustained basis. 
• To identify and develop leadership potential among 

high school teachers of English and develop a cadre of 
specialists in material production, teacher training, and 
testing and evaluation. 

• To provide opportunities to teachers to grow and 
develop professionally by promoting collaborative 
learning and teacher development programmes. 

• To develop each District Centre into an ELT Resource 
Centre for English for the benefit of teachers of English 
in the district and for the benefit of the community as a 
whole. 

PROGIUMMES AT THE DISTRICT CENTRE 

Ten-day Orientation Programmes are specially designed 
and produced by EFLU. The training orients the teachers to 
modem approaches, methods and techniques of teaching 
English in order to enable them to optimally use the 
prescribed materials effectively and develop the teachers' 



I 
proficiency in English through a selflearning package gifted 
to them on the course. 
Correspondence-cum-Contact Course for the teachers who 
are willing to continue their learning and grow professionally 
after the ten-day training. The course intends to improve 
teachers' proficiency and professional competence in 
English. Three contact programmes of25 days are conducted 
by the OCE. Successful teachers are awarded the Certificate 
in the Teaching of English- Secondary Level by the EFLU, 
Hyderabad. 
Neea-based Courses are designed by the Resource Persons 
after the School visit and follow-up activities to cater to the 
needs of the teachers. 
Other Training Programmes, courses and workshops are 
conducted as per the local needs. The District Centre 
functions as a Resource Centre caters to the needs of the 
schools in the district. Among other resources, the DCE has 
a good library, a collection of audio and video materials on 
ELT, a computer with Internet facility. The Centre offers 
consultancy to Boards of School Education and Board of 
Examination. Each Resource Centre has a Chief Resource 
Person and a Resource Person specially trained by the EFLU, 
Hyderabad. The Centre may usc the services of additional 
Resource Persons when necessary. 
DISTRICT CENTRE FOR ENGLISH, lASE, 
BIKANER 
The District Centre for English, Bikaner startt:J fu nctioning 
at Govt Institute of Advanced Studies in Education (lASE) 
Bikaner in January 2006 and has been objectively and 
methodically working for the cause of ELT in Rajasthan . 
The training is organized at DC through Orientation 
Programmes and Need-based Courses of short duration in 
the face to face mode and a one year correspondence course 
in the distance mode. Special attention is given to the 
teachers who wish to acquire fluency in communicating ideas 
in English. The different components dealt with in the 
Orientation Programmes are Grammar, Reading, Writing, 
Study Skills, Spoken English, Perspectives in Language 
learning and Teaching and Literature. 
The Centre has conducted Spoken English Programmes for 
the students to enrich their knowledge of the language. 
Presently the centre is ready to launch some proficiency 
courses for the students and the general public. 
The Centre has tried to develop its own resources to 
strengthen itself academically and professionally. The faculty 
members participate in various innovative programmes like
presentation in the National Seminar, Publication of annual 
OC Journal, production of teaching materials for the teachers 
and attending various teacher training programmes 
conc'ucted by SSNRMSA. The DCE has also helped the 
Department of school education in preparing proposals for 
the new DCEs in the state. 

Yashoda Khatri, Resource Person 

Language Assessment 

Dr. Kirti Kapur 

T caching for successful learning car.not occur without high 

quality assessment. Assessment needs to be integrated in 
the process of teaching and learning and greater the 
integration better will be the outcomes of learning. 
Assessment needs to be designed in such a manner that it 
becomes a powerful means of influencing the quality of what 
teachers teach and what students learn. It must, however, be 
flexible enough to the extent that it can be experimented 
with and adapted according to the specific situations and 
needs of the Ieamer groups. 
Assessment must serve, motivate and not discourage or 1 _. 
demoralize the students. We must remember that assessment
feedback directly or indirectly affects the lives of the students. 
The aim is to serve the students ' interest by guiding tl...:m 
properly and also by providing meaningful inputs. I> 
Assessment is also a means to provide constant feedback to 
the learner to make the course effective. And while doing so 
special care must be taken to ensure that it is humane and it 
enables the learner to grow into a responsible and productive 
citizen. 
The present system of assessment and evaluation for school 
education is exam based. Therefore, it focuses only on 
cognitive learning outcomes and in the process co-curricular 
domains are neglected, even though we all appreciate the 
fact that co-curricular areas are equally important and 
significant part of child development. Even in curricular 
areas the focus is on rote learning and memorization thereby 
neglecting higher mental abilities such as critical thinking, 
problem solving and creative ability. 
The need of the hour is to help our young learners to become 
innovative problem-solvers aud not rote-leameis. However, 
the present system of examination js inflexible. It is based· 
on a 'one -size -fits -all' principle, wherein the individuality 
and creativity of the Ieamer are not taken into account. There 
is a failure to measure the real potential of the learners, and 
the marks awarded to the students are raw marks which do 
not give a real picture of the learners. The pattern followed 
in the schoclleaving exams is followect even in schools and 
the emphasis is on scores thereby defeating the whole 
purpose of education. This has taken a toll on the pedagogical 
principles of teaching and learning. 
The National Curriculum Framework 2005 has proposed 
some guiding principles for school education, which are: 
• connecting knowledge to life outside the school, 
• ensuring that learning is shifted away from rote methods, 
• enriching the cnrriculum to provide for overall 
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development of children rather than remain textbook 
;;entric, 

• making examinations more flexible and integrated into 
classroom life and, 

• nurturing an over-riding identity informed by caring 
concerns within the democratic polity of the country. 
(National Curriculum Framework 2005, p. 5) 

These guiding principles show a major shift in the approach 
towards teaching and learning, as compared to the traditional 
methods i.e. a shift from behaviorism to constructivism. The 
new approach to teaching is learner-centered and the process 
of assessment also aims at enhancing the learning capabilities 
of the Ieamer by taking in to cognizance their overall 
progress. This shift in approach, in itself requires a major 
change in assessment tools and techniques as well. 
Language learning and teaching has undergone rapid 
changes in thc:~ate twentieth century and as a result language 
teaching assessment and evaluation have always remained 
an area of concern. This in tum has had a direct implication 
on curriculum and syllabus design, language teaching 
methodologies, materials and teacher preparedness. Changes 
in assessment have become imperative. To improve language 
assessment, we need to appreciate the fact that it is not only 
the language which is being assessed, but the process of 
assessing is equally important. More specifically, questions 
that need reflection are, how does one learn languages and 
its parameters fGrassessment? 
Assessment can be Summative, Formative or Diagnostic. 
Summative assessment is usually carried out at the end of a 
course or academic session to assign the students' grades. It 
involves judging overall competence and sometimes 
assigning grades, levels or scores to individual pupils. 
Formative assessment is usually carried out throughout the 
academic session and is also known as educative assessment. 
The main purpose of this kind of assessment is to aid the 
process of teaching and learning. This can be done by 
teachers as well as peers of the learner by providing feedback 
on a student's work. The feedback may not necessarily be 
useG for grading purposes. A number of researches have 
shown that formative assessment has a strong impact on 
children 's progress in primary and early years' settings 
(McCallum, 2000) . Diagnostic assessment is part of 
formative assessment. The purpose of diagnostic assessment 
is to measure a student's current knowledge and skills to 
identify an appropriate course or syllabus or materials for 
learning. It is also used to develop an in-depth analysis of a 
learner 's difficulties and needs in a specific area and is 
followed by appropriate educational support and guidance. 
Then there are proficiency tests and achievement tests. 
Proficiency tests are used to measure an individual 's general 
;ompetence in second language. They can be independent 
af any curriculum or course and may directly or indirectly 
assess skills. Achievement tests are· closely related to the 

curriculum and they only test what has been taught. The 
purpose of an achievement test is to evaluate the students ' 
acquisition of certain, specified course content. 
Assessment which promotes learning is characterised by the 
following: 
• it is embedded in a view ofteachingand learning of which 

it is an essential part; 
• it involves sharing learning goals with pupils; 
• it aims to help pupils to know and to recognise the 

standards they are aiming for; 
• it involves pupils in self-assessment; 
• it provides feedback which leads to pupils recognising 

their next steps and how to take them; 
• it is underpinned by confidence that every student can 

improve; 
• involves both teacher and pupils reviewing and reflecting 

on assessment data. 
In language teaching a test must be seen as an extension of 
class work. The thr~ types of test normally conducted are: 

a) Aptitude tests- Used to measure a learner 's aptitude 
for foreign/second language. 

b) Criterion-referenced tests - Diagnostic and 
achievement tests. These tests report on the learner 's 
progress in learning and help gauge how successful learners 
have been in attaining the objective laid down at the 
beginning of the course. 

c) Norm-referenced tests- A test of global language 
abilities. Most of the placement and proficiency tests are 
norm-referenced tests. The aim of a proficiency test is to 
assess the Ieamer's ability to apply in actual situations what 
they have learned and to find out whether the learner has 

reached a certain standard in relation to specific abilities. 
NFG- Teaching oflndian languages, 2006, p. 29) 

In a language classroom different stTategies/methodologies 
can be used to evaluate the learners. Evaluations can be 
done through oral presentations, peer assessment, portfolios, 
projects, activities, discussions etc. ' Language evaluation 
need not be limited to ' achievement ' with respect to 
particular syllabi, but must be reoriented to measurement of 
' language proficiency.' (Pg.\5, NFG-Teaching of English) 
NCF- 2005 has advocated continuous and comprehensive 
assessment of the learners. Assessment should be an ongoing 
process, wherein the teacher starts assessing the Ieamer from 
the very first day of their interaction. 
An English language classroom (second language learning) 
advocates a classroom situation where the learners are 
exposed to a variety of texts, and an input r ic h 
communicational environment is created through activities 
and real life situations. Learners are actively involved in the 
process oflanguage learning and the assessment oflanguage 
skills should reflect the underlying goals and objectives of 
the course/syllabus. Since language proficiency is viewed 
as central to all aspects of education, evaluation of the 
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learners must be based. on the assessment of both basic 
understanding of the language principles and communicative 
skills/language proficiency. 
In language teaching all the four skills-listening, speaking, 
reading and writing--, should be taught in a holistic manner, 
but the present system focuses only on testing writing skills. 
Present assessment techniques have not been developed with 
a holistic perspective. All the four language skills should be 
assessed in a variety of ways. And as Pauline Chapter states 
in Marking and Assessment in English " It is pointless giving 
pupils wide experience in reading, writing, listening and 
speaking if we only assess their writing." (Chapter, Pauline, 
1984,p. 3) 
The aims and objectives of language learning are an 
integral part of assessment. 
Assessment should help the learners move beyond their 
ability by providing them with constructive feedback about 
their strengths and weaknesses. Assessment cannot stand 
by itself and any language assessment should give students 
an opportunity to demonstrate what they know and can do 
with language such as reflecting on their own reading, 
writing in productive ways, evaluating their own intellectual 
growth, and setting goals. 
Through constant interaction with students, teachers can 
assess the learner 's work and the wide range of work 
presented by different students makes the assessment easier. 
Assessment for better learning can take various forms such 
as: 
Self assessment, which enables students to monitor their 
own progress against specific objectives and evidence from 
their own work. · 
Peer assessment, which helps to improve learning and to 
develop social and cooperative skills. Teacher's assessment, 
in which progress and strengths are recognised, difficulties 
diagnosed and strategies to overcome them planned. 
These can be achieved through the method of Portfolio 
Assessment. A portfolio is a collection of written tasks over 
a period of time rather than a single writing sample. This 
shows the stages of writing and can help the students reflect 
upon their work and hence improve it. 
Ramp-Lyons and Condon (2000) have given nine 
characteristics that are present to a greater or lesser degret: 
in portfolios 
• A portfolio is a collection of written works, rather than a 

single writing sample. 
• It enables the writer to display a range of writing 

performances, in different genres and for different 
audiences and purposes. 

• A portfolio possesses context richness insofar as it reflects 
closely the learning situation and demonstrates what the 

· writer has accomplished within that context. 
• An important characteristic of most portfolio programs 

is delayed evaluation, giving students both the opportunity 

evaluation is given . 
• Portfolios generally invoh·e s:·::~e::;:;.;:~ 

included in the portfolio, 
guidance from the instrucro~. 

• De!ayed evaluation and sel 
student centered control, in ·~-= · ,.-=-=:s 
which pieces best fulfill the es·-=- -:..e.:_ 
and can revise them before _ - g --
portfolios 

• A portfolio usually involves r=-=~ 

in that students must reflect 
to arrange the portfolio, an 
a reflective essay about thei- r"'"""r-.;:.-,-.,-,-= 

how the pieces in the porrfoli 
• Portfolios can provide a m=.s: 

specific parameters, such as 
ability to organize and deY ,.. 
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By following the methods-'-"""" 'e • _ _ ..: s=-~ one can ensure 
better participation on ':e ~ -- -- .ez::ner. He/She will 
feel involved in the v;bo e. · :· .~ in g. This in itself 
is important because T ·-=-~ --e ez:-~ as been perceived 
as a passive recei ver o: - ec.~e. ."e must remember at 
all times that a child ·- :=::--- -e ez:-er and is also capable 
of evaluating hi her oo;:;- -- ;:-:- " growth and has the 
ability to set indi,id ~ :5 -·-
In the context of a lzn_, o3 one should encourage 
the learners to come :. - =er-ent answers. There is no 
right or wrong answer- -;-'·e -·-,.- assessment should be 
that the answer is p. -~ - "'" _·cal and coherent manner 
and the language ·- •see ~,..,.. . -=-ely with correct grammar, 
spelling and pron - ~ -= ;_ - · --ormity in answers should 
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value-laden and -.ec! th~ process of learning. 
Questions framed -· ;:: x , . ch that they represent real-
life situations. are ;>en d extrapolatory. Multiple 
representations o- - g.;; o·- exts should be encouraged. 
Also , questions tbz · eu::o-rage multiple answers are 
indicators of li era ement. Different opinions, 
creativi ty of thou --ion should be encouraged. 
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a fi nal Providing students with an opportunity to present their own 
thinking and perspectives will help them become confident 
users of the target language as well. 
By providing an input rich communicational environment 
the teachers can ensure that the learners get ample 
opportunities to listen to the language and speak in the target 
language. They can get an intrinsic sense oflanguage growth 
in the child by continuous interaction with the learners and 
this can be recorded in the form of an entry (as a comment) 
that is maintained for each child. These can then serve as 
records wherein teachers can note the growth of the Ieamer 
and also monitor his/her progress. At a later stage, speaking 
can be analyzed into sub-skills for testing. 
J.C. Alderson in Assessing Reading states, " It is important 
to understand that there is no one 'best method' for testing 
reading. No single test method can fulfill all the varied 
purposes for which we might test." (2000, p. 203) However, 
it is suggested that there are certain techniques, for example, 
the close procedure, gap filling tests, multiple matching, 
multiple choice questions, ordering tasks, editing tests, short 
answer tests that can be used testing reading. Reading 
evaluation will also vary from stage to stage. Some of the 
sub-skills of reading are; reading aloud, scanning a text, 
reading for given information, reading for inference and 
extended reading. The evaluation of those sub-skills will 
depend on the age and cognitive development of the Ieamer. 
Performance based assessment can be used as a tool for 
information instruction, to reinforce reading comprehension; 
and student self-monitoring and self-assessment. Assessing 
the academic achievement of every student is a necessary 
form of reform and this is a challenge faced by all the 
teachers, especially for students who learn English as a 
second language. Hence, oral testing and group work 
evaluation should be encouraged. Instead of giving marks 
or grades, the teacher should maintain a record of their 
assessment in the form of remarks. 
The testing ofwiiting and listening can similarly be broken 
up into sub-skills. A sub-skill approach to evaluation reflects 
the teacher 's intuitions that different students will have 
different strengths and weaknesses. Some may be good at 
writing skills and sotne may be articulate speakers or good 
at comprehension. The teacher can identifY areas of strength 
as well as areas where help is needed. (NFG - Teaching of 
English, 2006, p. 17) 
To make assessment useful and worthwhile for the learners, 
teachers need to be oriented. They need to be made aware 
of the fact that the development oflanguage is directly linked 
with the Ieamer's development as a person and hence the 
evaluation of the Ieamer should be based on the assessJ!Ient 
of both linguistic knowledge and communicative skills. 
NCF 2005 states that the purpose of education can be 
achieved only if the teacher is prepared even before the 
course of teaching begins. While · teacher autonomy is 
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important, it is also necessary that teachers keep the 
objectives of the curriculum in mind and align those with 
meaningful and constructive assessment. The curriculum 
objective can only act as a guide. Teachers need to exercise 
professional judgement based on the age, interest and 
cognitive ability of the learners and handle any particular 
piece of work accordingly. They need to remember that the 
main aim is to improve learning. Teachers should be flexible 
and sensitive towards children with limited proficiency. 
Bilingual children should be given an opportunity to express 
themselves in the language they know and then gradually 
encouraged to switch over to the target language. Also, in 
reporting achievement to students or parents, the focus 
should be on the achievement level so that it can be used as 
a key indicator for the next level. 
Assessment is not only important for learners, but it is equally 
valuable for the teachers as it can help them identify 
individual and special needs, requirements and interests of 
the learners. Teachers can then plan teaching and learning 
situations in a more suitable way. They can observe the 
changes and progress that have taken place in the Ieamer 
over a period of ti~e, assess the !carrier and accordingly 
make improvisations in the curriculum. The most vital thing 
being that the fear of assessment in children is reduced and 
they perfonn better. 
India is a multilingual and multicultural country and children 
are active and autonomous language learners and use 
language in different contexts. It is important to ensure that 
assessment tasks are purposeful and motivating for children 
keeping in view the large repertoire and registers of ability 
in their mother tongue that they bring with them to the 
classroom. Hence, assessme:1t in the second language should 
not be a demoralizing factor for them. We need to appreciate 
the fact that language cuts across the curriculum and language 
can be assessed in any subject area as long as assessment 
focuses on speaking, listening, reading or writing. 
We must remember that assessment should facilitate the 
process of learning. Constructive and effective feedback 
should be an integral part of the learning process and 
assessment. While assessing the learners the objectives of 
language learning should always be kept in mind. A well 
balanced combination of the traditional, innovative, 
formative and summative assessments can enhance thl! 
teaching and learning processes. Assessment should be such 
that it should enable the Ieamer to reflect on his/her own 
learning and thus improve. Another important factor is 
timelessness. If information from assessment is not provided 
immediately it will not be useful, it'll become a useless, time 
consuming activity on the part of the teacher. Assessment 
should give high-quality feedback, thereby helping the 
students to give their best. If the student cannot use the 
information given through assessment then the whole 
purpose of assessment is defeated . 
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Teaching English Through 
Stories and Drama 

to Hindi-Speaking Students 

Dr. Saryug Yada v 

INTRODUCTION 

The standard of En'glish is going down is an oft repeated 
statement by teachers, parents, educators, experts and perhaps 

. by studenrs too. What is the reason fo r this? The craze for 
English medium schools is so high in our country, but still 
the students are finding it difficult to learn English. There is 
no scope for improvement ofbasic skills . Writing and reading 
of textual material are introduced before children learn to 
listen and speak English. This approach, as a matter offact, 
defeats the very purpose of teaching English as a living 
language. Grammar- translat ion method is generally 
practiced in all the classes where English is taught as a second 
language. Students study Engli sh in schools for eight years, 
but in fact, they are drilled for less than two months. Positive 
feedback for academic performance is nil. Teachers are 
seldom aware of their students ' abilities. In most of the 
schools in Hindi-speaking areas class examination and 
internal assessment refl ect the low academic standard of 
English . Cramming of set questions from the texts and 
dictated answers are very common among the students 
learning English as a second language in schools, English is 
nowhere taught as a language. English teachers feel that their 
only task is to translate English lessons into Hindi. No 
importance is given to basic language skills. Consequentially, 
the students indulge in translation from Hindi into English, 
instead of thinking in English. The exi sting grammar 
translation method of teaching English ultimately deprives 
the young learners of the narural way of learning a second 
language. 
Consequently, learning Engli sh ult imately turns out to be a 
frustrating experience. Learning spoken English is a great 
problem, which is made more complicated by the inconsistent 
spelling system of English. Engli his learnt neither in contact 
nor in context. The rudent eldom gets an opportunity to 
use English in a meani ngful siruation. The present paper is · 
an attempt to exami ne the scope and feasibility of using 
stories and drama as effective ource for teaching English 
language to Hindi speaking srudents to whom English is 
taught as second language. While discussing the pedagogy 
of teaching language through li terature, this paper also 
addresses some of the aspectS of selection and exploitation 
ofliterary texts for tea hing English. 
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WHY LITERATURE IN A LANGUAGE CLASSROOM? 

There is an intimate relationship between language and 
literature. Literature is very old, as old as human language. 
When man had a considerable number of words at his 
command, he tried to arrange them in such a way as to create 
the maximum appeal. He listened to the song of the birds, 
whistling in the wind and the rippling sound of the rivulets, 
and tried to catch the music and the rhythm, and created 
them through his words, and thus poetry was born. Language 
is virtually blood and bone ofliterature. Literature is a thing 
of beauty, because it has the beauty of language, beauty of 
fonn, beauty of thoughts and beauty of feelings. It goes 
without saying that literature is a specialized use oflanguage 
of unusual collocation. Literature is a superior kind of 
amusement. Language is used in every subject but it is the 
literature, which provides the most suitable context, where 
language can be used at its best. Discovery of language 
through literature is a great feat. Poetry, prose and drama 
are· potent sources not only for refining our literary and 
aesthetic sensibility but also for improving our linguistic 
abilities. Literature appeals to the heart of every person 
whatever his/her profession may be as it possesses something 
which is of common interest and very close to the heart and 
mind of an individual. Literature p1eases every human being 
because it manifests the social and cultural identity of a 
person . It has often been observed that children are very 
fond of listening and reading stories or reciting rhymes or 
enacting plays. Children find a good piece ofliterature (short 
story or drama) very interesting and they enjoy both listening 
as well as reading. 
\Vhy should a language teacher usc literary tcxL<; in classes ? 

Valuable authentic material 
Ct•ltural enrichment 
Lmguage enrichment 
Personal involvement 

~'hat sort of literature is suitable for usc with language 
learners? The crite•·ion of suitr"lbility clearly depends on each 
particular group of students, their needs, interests, cultural 
background and language level. Attention should be paid to 
this point that those stories and .dramas should be used, which 
can stimulate lcamers' personal involvement by arousing their 
interest and positive reactions. Then it will give a meaningful 
context for the learners to learn the language. 
In a traditional classroom the teacher imparted information 
but efforts should be paid to maintain interest and 
involvement of the students by using a variety of student
centered activities (role play, creative m-iring, discussion, etc.) . 
Lea111er's resources of knowledge and experience within the 
group should be tapped (through pair work, h'Toup work) to 
help students to explore their mm responses to literature, 
which will help them to acquire the confidence to develop, 
express and value their own responses. Therefore, it would 
make them less dependent on received opinions and would 
make them interested in other relevant perspectlves. 
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TEACHING ENGLISH THROUGH STORIES 

From the ancient time story- telling both in prose and verse 
has been very popular in our country. All persons from young 
children to oldest persons in the family or society love to 
listen to stories. In fact, stories are great energizers. Story 
telling is an art, which easily appeals all kinds of readers or 
listeners because thematically they deal with some significant 
issues of our life. It is worthwhile to mention that stories 
told and read at home and school both entertain and educate 
young c.hildren. Stories whether they are fairy tales, folk 
tales, legends, tables, or are based on real-life situations 
experienced by students themselves can motivate the learners 
to appreciate and respect the culture and the values of various 
groups. These stories nurture the transfonnative powers of 
education. 
As a matter of fact, there is a strong support for story telling 
in pedagogical theory. Cortazzi ( 1994) observes that story 
telling is fundamental to education and specially to lang-Uage 
teaching. Zipes ( 1995) and Morgan and Rinvolucri ( 1992) 
find stories a basic part of the whole language approach to 
learning, reaching "the whole person" and appealing to the 
subconscious. Reading or telling stories in a class is a natural 
way to learn a new language, says Brumfit and Johnson 
( 1979). Joseph Campbell ( 1987) rightly points out that the 
themes of folk stories and myths are universal in appeal; 
people everywhere appreciate tales/love stories from other 
groups, even if they are not from the culture of the listeners. 
But the fact remains that students feel very happy and self~ 
esteemed when they find that a story has been taken from 
their own part of the world. 
WHY STORIES? 

Stories are fun, interesting and educative. Using stories in 
the English language classroom is an old technique but at 
the same time very useful in communicative approach . 
Stories give us enough scope to do a lot of pair-works and 
group-works that are absolutely necessary for teaching and 
learning English. 
Storytelling helps the students a lot with their listening and 
speaking skills. Storytelling can be a receptive skill and can 
also be changed into a productive one. This method is 
applicable to all English classes with different students and 
levels. Stories keep children engaged and let them feel that 
they are also participating in che process of story telling. 
Language learning, any learning for that matter, happens 
when children are engaged in meaning making activities. If 
story telling is made into an exciting experience and fun
filled activity where the listeners also participate in tell ing, 
guessing, manipulating, it could be a happy learn ing 
experience. 
Stones use a holistic approach to language teaching and 
stories support natural acquisition of language. Language 
is learnt in contexts and in chunks, not in isolation, word by 
word or sentence by sentence. Stories are meaningful inputs 
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i.e. comprehensible inputs (Krashen 1985) that children 
receive as they listen to and tell stories. Comprehensible 
input refers to the language given to children just above the 
level of their present language competence. This helps them 
get engaged and motivate them to understand and find out 
the new words, structures and make meaning out of the input. 
Stories develop in children an understanding about other 
cultures. Stories help children develop critical thinking. 
Above all, children love stories. Stories along wit!-. pictures 
have added utility in making the learning exercise all the 
more interesting and easy. Stories with illustrations provide 
a creative and artistic learning en ;ironment, which children 
respond to. It provides an ideal context for literacy practice 
as well as linguistic acquisition. Supporting visual literacy 
is important in order to help children take meaning from 
text as well as develop aesthetic understanding. Providing 
information through pictures is a vital and fast developing 
method of communication in the global world. 
Not only this but it helps in reinforcement of social values 
through stories. In words of Mario Rinvolucri '·story telling 
is a uniquely powerful linguistic and psychological technique 
in the hands of a language teacher which s/he can use with 
people of any culture (though the story needs to be culturally 
appropriate) and with people of virtually any age." 
Students all over the world appreciate stories as culture
bearers because culture of the respective country/community/ 
society is vividly manifested in stories of a particular nation 
or society. Even when writing did not come into existence, 
oral literature in the fonn of story has been both a fonn of 
entertainment and a way of passing the knowledge, traditions 
and the customs of the community from one generation to 
another. 
In our country, in most of the schools there is a shortage of 
teaching of learning resources, which affect the quality of 
education in a big way. In such a situation, teachers can use 
stories to teach English effectively. Even in the absence of 
books story telling or reading can enable teachers to manage 
large classes such as 60-100 pupil classes seen in most of 
the schools in India. Teachers can exploit stories, enhancing 
them by using simple objects, to promote the basic skills of 
English (LSRW) in students who learn English as second 
language. 
WHICH TYPE OF STORIES? 

Teachers should carefully select stories before planning to 
take them up in the classroom. The following points should 
be kept in mind: Find stories that children will like. Stories 
that match their age and language level. Choose stories you 
like. Choose stories with simple structures. Choose stories 
with positive values Avoid didactic stories. Stories should 
be easy for children to understand and analyze actions, 
characters, ideas, and themes in them and make a judgment 
expressing their own opinions. 
According to Pederson those stories should be taught in 
class, which relate to children 's daily life and their 

thinking, curiosity and interest. For lower levels it 's good 
to have stories in which structures are repeated, rhyme- based 
text. If the story is right for their developmental level and 
their interests, children soon know the story by heart and 
can repeat it with pride. 
All types of stories- fairy tales, folk stories, fables as well 
as pictures, children 's books, nursery rhymes etc. should be 
collected. The reason for using the stories related to the 
children 's culture is that they may know the stories in their 
native la ngu a ge and thi s will help in promoting 
comprehension and understanding as well as self esteem 
among the Ieamer. 
WHAT WITH STORIES? 

Methodology 
A story-based approach to teaching English is acquisition 
based, working on the Ieam er 's pre-knowledge and taking 
meaning from context. 
A learning cycle can be applied to each lesson in thi s manner: 
• Pre-story telling 
• While story telling 
• Post- story telling 
1. Using illustration 
Pictures help the child understand and vi sualize the story. 
They can be used to introduce the story. elicit vocabulary 
they know, introduce diffi cult words in that story, and 
generally excite the interest of the child for the story. 
2. Pre-teaching vocabulary 
We can choose stories related to a topic. The vocabulary 
can be taught first. For example. an animal story can be 
selected to teach names of animal . 
One should review language in the story, which children 
already k110W and therefore it gi ves an idea of the new 
vocabulary or express ions that need s to be taught. 
3. Introduce the theme 
Many of the stories are rela ted o a topi c. It can be a good 
idea to familiarize learners \\i th the topic before reading, by 
trying activities related to the opi on the site, by setting a 
task to find out about the topi ( this could even be for 
homework), or by discus-ion ( in your own language with 
lower level learners if you like). 
Teacher should endeavor to cap re children 's attention by 
connecting stories !o lezmers · prior knowledge and 
experiences. Have children predic what will happen in the 
story. Give them a purpose for li tening. 
Storytelling with objec -: d i,ide learners into groups of three 
to five and distribute our o fi, ·e obj ects to each group. 
Objects should be fumiliar ·o the learners. They may include 
such as toys, spoon- cu - pens_ books etc. After distributing 
objects to each group. as.· ·CI") group to make up/ construct 
a story that includ al' o- ir objects. First, model the 
activity by choosing : ve o· ~ec from the box of objects 
(e.g. a car, a spoon. a girL a nana, a monkey). Then tell 
the students an improm . · " ory. which might go like this: 
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"A long time ago a girl was walking along a road carrying a 
spoon and a banana. A fast car passed by her. She was scared. 
She dropped the banana and the spoon and ran into trees. 
When she came back, she saw the monkey eating the banana 
with the spoon. She laughed at the monkey". 
ACTIVITIES DURING READING OR TELLING A STORY 

1. Use a variety of ways to read 
There are many different ways to approach the story. It is 
quite likely that younger learners will want to read/hear/or 
listen to the story. This should not be discouraged as it helps 
learners to equate oral and written forms, which are important 
for the development of reading skills. In the classroom it is 
important to vary the kind of reading. The teacher could 
read the whole or parts of the story to a class with the text. 
The learners can read by themselves silently~ Some stories 
can be read as texts with illustrations. 
2. Sustaining reading 
If the story is very long then it is important to keep the class 
motivated to re1d. The teacher could stop at convenient 
points and ask the class 'what happens next?' When children 
are asked to predict it interests them all the more to read the 
end of the story and find out if their own idea is correct. It 
can be done as a 'guessing game' . It gives them a purpose in 
listening or reading. 
3. Total Physicai Response 
With very young or active learners the story can be mimed 
while the teacher reads or the children listen . 
4. Characters and voices 
Stories have a lot of characters.· Students can read the 
dialogue of the characters. The teacher should read the 
dialogue of characters in -different voices first. · 
5. Miming Practice 
Students learn gestures to go with words that are repeated in 
a story. Then, as the teacher reads the story aloud, the children 
do the actions when they hear the key words. Select a story 
with repeated words such as the story ofThe Big Cat in the 
Big House :Once upon a time there lived a big cat in a big 
house. The big cat had· long black hair and a very long, long 
tail. The cat was very happy that it was very big. Next door 
to the big cat there lived a small mouse in a small house. 
The mouse was very small and so was its house. The small 
mouse was very sad that it was very, very small. Teach 
students gestures for the repeated words. Slowly read the 
story aloud, and have students do the appropriate gestures 
as they hear each repeated word. 
PosT -STORY TELLING AcTIVITIES 

The following activities and tasks would enrich the 
experiences of children after listening to the story. 
l.Quick Comprehension Check 
Either at the end of the story or at the end of each page a 
quick comprehension check can be done. This may take the 
fonn of a few 'gist' questions about the text in oral form or 
in written fonn. 
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2.Make a Poster/illustrate tlw Story 
Stories can be used for some creative drawing and 
illustration. 
3. Stimulus for writing 
Many stories even provide stimulus for creative writing, 
depending on the level of your learners. Students could use 
one of the simpler stories as a model for a story of their 
own. Or students can be asked to write a letter to a character 
in a story, write diary entries for a character in a story, etc. 
4. Role-play/acting out 
Students can be asked to role-play based on the story. At the 
simplest level children can do basic actions, then speak or 
improvise dialogue. Stories and story telling serve as an 
important input for enhancing language learning in the 
classroom. Teachers need to know how to select a story 
and the various techniques of telling a story and enabling 
children to be storytellers in an interactive way. 
S.Games around Stories 
Write down the names of different characters from stories 
that the students have been reading. The name of one 
character should be written on each card. Each student selects 
a card, and then WTites a few sentences from the point of 
view of the character. The student then reads the sentences 
aloud, using the mannerism, tone of voice, etc. ofthe selected 
character. The rest ofthe class guesses who the character is. 
Thus a storybook can be exploited in various ways. 
While preparing for a course a teacher needs to reflect on 
the learning objectives. Identify grammatical stmctures and 
functions. Group the lexical themes. Identify rhyme and 
spelling patterns as well as idiomatic language 
USING DRAMA TO TEACH ENGLISH 

Drama is a walking and talking art. It is concerned with 
both the product and the process of language learning. 
Dramatization is the soul of a dramatic text. Dramatizing 
means that the children become actively involved in a text. 
This personalization makes language more meaningful and 
memorable than mechanical drilling or repetition. 
In fact, English is not just words, structures and idioms, but 
it is a lively, dramatic and versatile means of communication. 
Drama offers an excellent opportunity for students to develop 
fluency in English. It helps children to activate language 
and have fun . Using drama activities has obvious advantages 
for language learning. It encourages children to speak and 
gives them the change to communicate, even with limited 
language, using non-verbal communication, such as body 
movements and facial expressions. The use of drama can 
reduce the pressure that studen~s feel, so they become ready 
to talk sooner. A number of other factors also make drama a 
powerful tool in the language classroom. Reading dialogue 
aloud from a textbook is different from acting out the same 
dialogue. Drama involves children at many levels- through 
their bodies, minds, emotions, language, and social 
interaction. 



I 
WHY SHOULD WE USE DRAMA? 

Drama motivates children 
Drama is familiar to children 

• Drama helps children build confidence 
Drama helps children build skills in group dynamics 

• Drama is appropriate for children 's different learning 
styles 

• Language personalization 
Language in context 
Cross-curricular content 

A great deal of our every day learning is acquired through 
experience and in the language classroom drama fulfills this 
experiential need. Few would disagree that drama has 
established itself as a means of helping people learn another 
langua~;,e. When we add drama and drama activities to the 
language classroom, we add a very meaningful dimension 
to rules and vocabulary. It is important to give some 
definitions in order to understand exactly what is meant by 
the various drama-related terms in present use. 
Drama is communication between people. Therefore if our 
students are doing dialogue work, and if they are conveying 
the intended meaning, as opposed to reciting the lines, they 
are using drama. 
Theatre is communication between people for the benefit 
of other people, which includes play production . It is 
important to remember that merely reciting memorised lines 
and speeches is not theatre. There must be meaning 
conveyed-among the perfonners and between the perfonners 
and the audience. 
Drama techniques are strategies to achieve either drama or 
theatre or both . They cover a wide range of activities that 
are u~eful in the language classroom. They may be verbal 
or non-verbal and can be designed to accomplish a variety 
of goals. 
One of the first things to consider is the classroom 
atmosphere. Proper classroom atmosphere needs to be 
developed from the first day. In fact, classroom is a language 
laboratory where students experiment with the language. 
In all laboratories there is a great deal of trial and error and 
guesswork. Mistakes are expected, and help is always 
available from the teachers in the lab. Let the students self
introduce and also introduce others. It is necessary for 
teachers to use the target language-in the present case
English, but introductory session may be conducted in the 
students ' native language. 
It is significant to mention that both actors and language 
learners need an atmosphere that is non-threatening during 
the learning and rehearsal stages- a place where mistake are 
considered normal and where they receive support from all 
around them. It is the teacher 's job to provide the students 
with this learning environment. The teach er is in the 
classroom for the security of the st•Jdents, not reverse. It is 
the tead.er's responsibility to guide and help the students 

and to keep them interested and in vol ved . Constantine 
Stanislavski, the great parson director, feels that relaxation 
is important for all actors . "Because of the artificial 
atmosphere of the stage", he maintained, ' ·in front of a mass 
of people an actor 's senses are often prone to paralysis" 
(Moore 1960:27). 
Language learners often have similar feelings when they 
trying to communicate in a new language. TI1is is especially 
true when they have learnt some structures and have a limited 
vocabulary. When called upon to speak, all attention is 
focused on them as if all spotlights were turned in their 
direction. Tenseness and fear of error prevent them from 
functioning at their best. Galway (1974: 13) writes of"relaxed 
concerned about mistakes or what others may think of our 
Rerformance. 
There are other activities that help break down inhibitions 
and fonn a group feeling. Some of these may seem foolish 
and unsuited to a language class, but the purpose is to create 
the proper atmosphere. Following are some of the exercises, 
which may be helpful : breathing, walking, making an 
imaginary machine, and voice exercise. There are no rights 
or wrong ways of doing any of these exercises. Students 
should not be forced to participate, or to do them in a certain 
way. 
There are four golden rules for teaching language through 
drama(Richard Via, 1988) which deserve to be discussed 
here. 
1. SELF 

Self refers to the individuali ty of all individuals. It is 
excellently expressed in Improvisation for the theatre (Spolin 
1963:391 ):Self: "Refers to the natural part of ourselves, free 
of crippling worries, prejudices, rote information, and static 
forces of reference; that part of us capable of direct contact 
with the environment; that which is our own nature." It may 
be added that self is ve1y significant in drama. All good acting 
must express the feeling of an individual. A director should 
not tell an actor how to say a line or how to perfonn a 
particular action. This concept of self relates directly to 
language teaching. In oral communication we have moved 
beyond the idea that vocabulary plus structure equals 
language. One of the thing s rl-]at need to be added is 
Stanislavski 's concept of self. It is impossible for someone 
to be anyone else; therefore language learners need to add 
their own feelings and desires to any exercise if the language 
is to express what they wish it to express. In using drama for 
language teaching we want to encourage our students to 
express their own feelings rather than to use the role and 
new language to hide behind for security. It students are not 
expressing their own feelings , and then their conversation 
is meaningless. 
2. THE MAGIC 'IF' 
The magic ' If' refers to "i t I were in this situation and if I 
said these lines, how would I say them?" this mental exercise 
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is very useful in drama and it is directly related to the 
language development of an individual. 
3.1MAGINATION 

This is somewhat related to 'the magic if', but is concerned 
largely with physical surroundings. When students engage 
in drama activities, we should allow them time to create in 
their mind's eye the kinds of clothes they whould be wearing, 
what the furniture might be like, and the total clear of the 
setting. The manner of speaking will differ according to the 
demands of existing physical surroundings including the 
person and place. 
4. THE FIVE SENSES 

Indisputably, 'Self', 'the magic if' and 'imagination' are the 
first three golden rules o'fteaching language through drama. 
There is one more, which ties them all together i.e. the five 
senses. Smith (1983:77) suggests that language learners 
should use five 'senses' when learning and using a new 
language. The first is the same as our first golden rule; 
namely, a sense of self; the others are a sense of audience, of 
relationship between, and of goal.· In order to relate these 
senses to a dramatic context of language learning, we need 
imagination and ' the magic if'. Smith argues that everyone 
uses these five senses daily when speaking the native 
language- in most cases without consciously thinking about 
them. Sometimes when learning a second or new language, 
however, we forget that these senses are still with us and 
that we can use them. 
TALK AND LISTEN 

In drama it is necessary for actors to talk and listen. In 
everyday life we often half-listen, but we assume that what 
we say is fascinating to all and therefore never half-talk, 
which often creates a misunderstanding between speaker and 
the listener. When this occurs in a second language a 
complete communication breakdown may ensure, with 
disa~trous results. 
Listening is the key in oral communication, but often most 
attention is given to speaking. Everyone learns to talk, no 
one learns to listen, remarks a frustrated cartoon character. 
Many celebrated people in the theatre, when asked their 
secret of success, state they are good listeners. An individual 
alone should never learn dialogues. A complete dialogue 
may be read privately by individual students as often as they 
wish, but only for a clearer understanding of what it is about 
or to check the vocabulary. Students should never try to 
memorize the lines. Whenever students are speaking the lines 
of a dialogue they should be listening to someone and 
responding appropriately to them. It would good if we could 
remove the words ' memorize ' and 'recite ' from the 
vocabulary oflanguage classes. We should replace them with 
'learn' and ' communicate' . Rote memorization of dialogues 
represents poor language learning. In fact, "Talk and Listen., 
activity requires students to make eye contact whenever 
someone is speaking. 
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LisTEN AND Do 
Listen-and-do activities can be a part of almost any lesson. 
Such activities help children: 
• To acquire English by listening to instructions; 
• To be active and enjoy doing things in English; 
• To use nonverbal clues (e.g., gestures) to interpret 

meanings; 
• To get used to understanding general meaning; 
• To prepare for spoken interaction; 
• To absorb good pronunciation and intonation patterns. 
Brainstorming 
No conl1ict, no drama; If there is conllict in the play between 
two characters, then the teacher can ask the students to 
br.Unstom1 and discuss possible causes or the feud. If there is 
a problem in the play, the teacher can ask the students to 
predict, guess the possible solution. 
Role-play of a particular Scene 
In pairs the students can produce a simple dramatic 
performance for each scene . This 1\ill help promote their 
writing and speaking skills. The emphasis should be on 
communicating the essence of the scene in the student~' mvn 
language. 
Activity for Listening 
The teacher can read out a particular scene from the play. 
And at the end he/she asks the students to jot dol\11 in one or 
two sentences, a description of the pa1t diey liked best or 
found most memorable. or moving. Then leamcrs may be 
asked to note domi specific inlo1mation. The teacher can 
give questions to d1c students before reading die scene lor 
the second time. If we arc doing Romeo &Juliet in the class, 
then questions like (i) Jot dom1 any references to the sun/ 
moon made hy Romeo/] uliCL. 
Activity for Writing Skill 
If in a play a cii<u·acter wants to '\1ifc a letter, as in Romeo & 
J ulict (Act IV, Scene i) Frair Lm\1·cnce intends to send a letter 
to Romeo. Then students in group can discuss what Frair 
La\\1·ence would say in this letter and how to phrase it in 
order not to alarm Romeo but to reassure him. Then 
individually students may b<.: asked to l\1ite Frair Lam·cnce's 
letter in d1cir language. 
\Vhen planning drama activities, teachers should take into 
account: (I) the learners' interests, 12) the lcamcrs' needs, 
(3) the lcamers' ages, (it) and even the time of the day. 1f alt 

acti\ity doesn't cotTcspond to studcnL~' interesL~, if the lcamcrs 
arc tired because d1cy had a physical training lcssou or a test 
right before the .'lctivity, it could be waste of time. Drama 
activities should not emphasize accuracy and fluency; iliStead, 
locus on practicing die usc of language. 
Start Small 
All children are not good at acting, especially if drama is 
n•Jt part of their first language curriculum. But most children 
like drama activities. Introduce d;·ama into your classroom 
in small steps. Start with easy, guided activities (miming), 
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and move on to less controlled activities (plays) as the 
children gain confidence. 
Total physical Response (TPR) activities are an excellent 
way to introduce dramatization: have children respond to 
language with their bodies, a first step to miming and acting. 
Help children realize that they can say thing in different 
ways: loudly, quietly, angrily, sadly. (It's a good way to 
explore the power of their voices.) Choose one word and 
say it in different ways. Next have the children choose word 
and practice saying them in many different ways. This could 
be done as a kind of competition; children enjoy this activity. 
Drama is an enjoyable way for young learners to practice 
English. Give feedback on what the children have done, 
not only the end product and language but also the process 
they went through, the way they cooperated with each other, 
and how they came to decisions. Always find something 
positive to comment on. 
CoNCLUSION 
The use of drama and short stories has a definite place in 
the language classroom. They provide meaningful and 
enjoyable language practice, and they encourage learners 
to explore the wonderful world of the English language. 
activities built using stories and dramas develop students' 
intelligence by stimulating their imagination and creativity. 
Drama offers a wonderful opportunity for students to 
develop fluency in English. The more drama the children 
do, the better language learners they will become. Stories 
and drama are solutions to large classes and limited 
resources. Stories from around the 

1
world are excellent to 

use in the classroom, but the stori,es from students' own 
culture and heritage would be definitely more suitable and 
enjoyable resource to learn English without stress and 

anxiety. 
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Teaching Spoken English 
Urvarshi Sharma 

Every teacher is a model for the students in the Class. These 

days it has been observed that students pay an important 
glance at the teacher's pronunciation, choice of words, 
phrases, idioms & sentences. 
Improving one's own pronunciation is not a difficult task; 
in this process speaking & listening pays an important role. 
Student should pronounce the words again & again spoken 
by the teacher, i.e. they should hear those words properly. Tt 
is obvious that whatever they listen; only that will they speak. 
It requires an ability to understand the meaning of what has 
been put forth as well as the competence to express it clearly. 
More the students hear natural spoken English better; the 
teacher must capture every opportunity to offer plenty of 
scopes & ideas to them. Some talk activities in the use of 
spoken English arc very useful but other than this, things 
andpoints which should be kept in mind while speaking are-
• Rhythmic pattern of the subject matter. 
• Picture reading can be used in teaching speech forms. 
• Usc of tongue twisters & limericks can be applied. 

Today is a technical age; even telephonic interviews 
are getting very popular these days. So, students must learn 
to cope with spoken English & they must be offered highly 
effective & tempting English speaking practices for their 

future. 
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Teacher's Personality 

Revathi Srinivas 

!.Introduction 
The school is more than a place where knowledge and skills 
are taught and learned. It is a miniature community,in itself 
where members interact and influence the behavior of each 
other. The nature of interaction and influence in the school 
is an important factor in determining the Ieamer's perceptions 
of school and his/her attitudes toward school-related 
activities. A teacher is a person engaged in interactive 
behavior with students for bringing in a change in th,em. The 
change, could be in knowledge (cognitive) , skill 
(psychomotor) or feeling states (affective), is intentional on 
the part of the teacher. 
2. Recent Research on Teacher Personality 
Research was conducted on teacher personality to find a base 
for differences in classroom performance or teacher 
effectiveness. The findings are: 
I. Many of the positive characteristics of successful 

teachers discovered by previous research efforts seem 
to be in line with Maslow's conceptualization of the 
self-actualizing person, whom he sees as a fully 
functioning, psychologically healthy individual 
possessing such attributes as acceptance, spontaneity, 
autonomy, democratic nature, and creativeness. Maslow 
( 1970) suggests that the self-actualizing person is indeed 
the most effective teacher. This hypothesis was 
supported by the findings of empirical studies conducted 
by Murray (1972) and Dandes (1966). 

2. Beck ( 1967) investigated 2, I 08 sixth-grade pupils ' 
perception of teacher merit. He concluded that the pupils 
perceived the effective teacher as a wann, friendly and 
supportive person who communicates clearly, motivates 
and disciplines pupils effectively, and is flexible in 
methodology. 

Research on teacher personality is based on assumption that 
a teacher is a significant variable in the teaching-learning 
process. Personality influences the behavior of the teacher 
in diverse ways, such as interaction with students, methods 
selected, and learning experiences chosen. The effective use 
of a teacher's personality is essential in conducting 
instructional activity. Personality aids teaching, for 
communication takes place between the teacher and the 
Ieamer even in the absence of the spoken word (nonverbal 
communication). The teacher whose personality helps create 
and maintain a classroom or learning environment in which 
students feel comfortable and in which they are motivated to 
learn is said to have a desirable teaching personality. 
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The most successful teachers share some common 
characteristics. Here are the top six keys to being a successful 
teacher. Every teacher can benefit from focusing on these 
important qualities. Success in teaching, as in most areas of 
life, depends almost entirely on the teacher 's attitude and 
approach . 
a. Sense of Humor 
Asense of humor can help one become a successful teacher. 
It can relieve tense classroom situations before they become 
disruptions. A sense of humor will also make class more 
enjoyable for the students and possibly make students look 
forward to attending and paying attention. 
b. Positive Attitude 
A positive attitude is a great asset in life. A positive attitude 
will help you cope with any adverse situation in the best 
way. 
c. High Expectations 
An effective teacher must have high expectations. S/he should 
strive to raise the bar for his stud(:nts. Work with an attitude 
that says that you know students can achieve to your level of 
expectations, thereby giving them a sense of confidence too. 
This is not to say that you should create unrealistic 
expectations. However, your expectations will be one of the 
key factors in helping students learn and achieve . 
d. Consistency 
In order to create a positive learning environment your 
students should know what to expect from you each day. 
You need to be consistent. This will create a safe leaming 
environment for the students and they will be more likely to 
succeed. It is amazing that students can adapt to teachers 
throughout the day that range from strict to easy. However, 
th~y will dislike an environment in which the rules are 
constantly changing. 
e. Fairness 
Many people confuse fairness and consistency. A consistent 
teacher is the same person from day to day. A fair teacher 
treats students equally in the same situation. For example, 
students complain of unfairness when teachers treat one 
gender or group of students differently. 
f. Flexibility 
One of the tenets of teaching should be that everything is in 
a constant state of change. Interruptions and disruptions are 
the norm and very few days are 'typical' . Therefore, a flex ible 
attitude is important not only for your stress level but also 
for your students who expect you to be in charge and take 
control of any situation. 
It can be seen that the personality of a teacher deeply 
influences students and teaching process. It is very important 
in controlling the lessons and the learning process. A strong 
personality is recommended for the teacher, besides their 
competence and knowledge of teaching methods . 

® 
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Use of Mobile in ELT 
Millions oflearners around the world are using mobile for 
English language learning and teaching. Mobile helps you 
boost your grammar skills even when you're on the move 
or at work. With hundreds of language softwares i.e. 
Dictionaries, ebooks, online Journals and English learning 
programmes, you can improve your English anytime, 
anywhere! 

Use of Internet in ELT 
Students expect the teacher to be incredibly knowledgeable 
about everything! By using Internet, you can give your 
students "real world" English in their specific field, help 
them improve their language understand. You will also pick 
up quite a lot of useful materials that can be used in future 
lessons. It's quite a nice little exercise for everyone involved! 
The Internet offers some truly unique opportunities that can 
give teaching new impetus and be quite a lot of fun for the 
students. Learners can quickly improve specific target 
vocabulary, improve writing style. Most importantly, ESP 
(English for Specific Purposes) students get a feel for how 
English is used in their applied field. 

Task-based L~nguage Lab Activities 

Dr. Jitendra Sharma 

The language laboratory, long a bulwark of programmed 
instruction (i .e., drill and repeat exercises), is now 
experiencing a re-evaluation by teachers for its potential as 
an instructional tool. 
Students achieve facility in "using" a language when their 
attention is focused on conveying and receiving authentic 
messages (that is, messages that contain infonnation of 
interest to speaker and listener in a situation of importance 
to both). This is "interaction." 
WHAT ARE LANGUAGE LABORATORIES? 
Technically, a language laboratory is an instructional 
technology tool consisting of a source unit that can 
disseminate audio materials to any number of students at 
individual seats or carrels. Language labs can be categorized 
into three levels. In level I labs, students passively listen 
(usually through headsets) to audio materials emanating from 
a single source unit. The students may repeat the materials 
they hear, but are not able to "self monitor" through feedback 
from headsets. Level II labs provide the self-monitoring 
option through the addition of a microphone to each headset. 
In both Level I and II labs, students are restricted to working 
at the same rate on any given assignment because the only 
audio source is the teacher's console. Level III labs break 
this restriction by providing students with a tape recorder, 
video monitor, and/or computer at each carrel. Thus, at the 
teacher's discretion, the student has access to the full range 
of controls including playback, record, and review. Level I 
and II labs are limited to programmed instruction because 
of their single distribution source. It is with Level III labs in 
mind that we consider making the lab interactive and creating 
communicative environments. 
HOW CAN THIS TRANSITION BE MADE? 
The history of computer-aided language instruction provides 
a model for re-evaluating the role of the language lab. Like 
language labs, computers came into the arena as a means of 
providing programmed instruction. In the early days, 
computer programs were designed to replace the teacher in 
the more mundane tasks of drilled exercises. Within a 
relatively short period of time, new approaches for computer 
use were developed. Dubbed "Computer Assisted Language 
Learning" (CALL), these programs broke from the 
programmed instruction approach taken by the earlier 
Computer-Assisted Instruction (CAl), to take a new, 
communicative~oriented , teacher-directed, task-based 
approach to computer use (Jones, 1986; Baltra, 1987). 
One of the reasons that computers were able to make the 
transition from programmed instruction (CAl) to more 

DC Journal, District Centre for English, lASE, Bikaner (Rajasthan) 

interactive 
language l i 
an intrinsi. 
Another re: 
had an i£f; 
languag e 
preconcei· 
(as they .,. 
increas ·-.: 
To see -"-~ 

fi rst "er -

B--\S£D .' 
Then:~ 

they:.· :: 
lang- ~ ::~ 

ex 
an i:r.~ 

e>"alu= 
like ::=.J 

that G:·~ 
story.·:. 
to the 
lang' 7 .:e 
The -~-

fea ;-es 

tha 
such ::s 
lab-Sj.leC 
or peri; 
regul2:" · 
On '-e 
ac i i ~ 

labo;:s
stud~: 

srud-: 
labor::· ' 
op . 
are 
co r.:;:;: -; 



rities 

ammed 
is now 

rial as 

::n their 

·on a! 
: can 

ems at 
·zed 

order, 
the 

range 
eve! I 
cause 
l.bs in 
;ating 

i des 
Like 

of 

ge 
the 
li er 
ew, 
ed 

the 
re 

interactive approaches (CALL) without the rejection that 
language labs faced was that computers were not created as 
an intrinsic component of the audio-lingual approach. 
Another reason was that computers, unlike language labs, 
had an infinite range of applications outside the field of 
language learning. Educators, then, did not have 
preconceived ideas regarding the limitations of computers 
(as they had with language labs), but looked forward to their 
increasingly expanding potential. 
To see the language laboratory as a tool in this light is the 
first step in the reevaluation process. The next step is to 
glean ideas from CALL, as well as from other areas, that . 
can be adapted to more appropriate uses in the language 
lab. Task-based activities are a means of integrating 
interactive learning through use of the language lab. These 
activities look at the language laboratory in the same way 
that CALL looks at the computer: as a tool that requires 
teacher direction 'in creating situations in which the students 
utilize the target language to attain some non-language
related objective. The distinction between task-based 
language lab activities and programmed instruction is 
essentially the-!;ame as that between CALL and CAl: one 
focuses on communicative fluency, the other on linguistic 
accuracy. 
WHAT ARE THE CHARACTERISTICS OF TASK
BASED ACTIVITIES? 
There are three main criteria for task-based activities. First, 
they have a goal or purpose that requires the use of the target 
language, but is not itself centered on that language. For 
example, each student writes and tape records a story about 
an invented vacation. Students then listen to the stories and 
evaluate them in terms of which vacation they would most 
like to take themselves. The students' goal is to tell a story 
that interests and excites their peers. The focus is on the 
story rather than on the language itself; however, the means 
to the end is through effective communication in the target 
language. 
The second criterion involves making use of the unique 
features of a language lab to create a learning environment 
that cannot be recreated in the regular classroom. Activities 
such as cloze exercises based on music passages are not 
lab-specific. Such an activity can be accomplished as well, 
or perhaps even better, with a portable tape recorder in the 
regular classroom. 
On the other hand, some group-oriented classroom-based 
activities can be improved by adapting them to the language 
laboratory. For example, paired activities involving one 
student describing something or giving directions to another 
student may be better accomplished in the language 
laboratory than in the classroom. Lab pairing eliminates the 
opportunity for students to see or show the materials they 
are working with, and thus heightens listening 
comprehension and questioning skills. Telephone 
conversations are another activity ideally suited in this way 
for the language lab. 
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The third characteristic of a task-based activity is that it 
involves the student in a way that intrinsically motivates, 
lowers the affective filter, and creates a desire to excel. One 
element of motivation is to want something. '"To want 
something is to be motivated, and motivation initiates and 
sustains involvement in learning" (Spithill, 1980, p. 72). 
Task-based activities, then, can be designed to provide 
students with the opportunity to want something. 
WHAT IS THE ROLE OF TASK-BASF.D LAB 
ACTIVITIES? 
The role of task-based activities is to provide learners with 
opportunities to use the target language contextually, and to 
explore the target language through situational activities. In 
this way, the language lab can serve as an invaluable tool in 
the language learning i!nd teaching process, for it provides 
opportunities for learning that cannot be duplicated in the 
classroom. 
A tool, however, is only as effective as its implementer, and 
thus the role of the teacher is central to the success of task
based activities. The aim of patterned lab drills was to provide 
a mechanical means to free the teacher for other instructional 
activities. Task-based activities bring the teacher back into 
the lab. The role of the teacher has been summarized by 
Rivers (1987): 
Part of the _teacher's art is to create, or stimulate student 
creation of, the types of situations in which interaction 
naturally blossoms and in which students can use for actual 
communication what they have been learning in a more 
formal fashion. (p.4) 
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Designing A Post -Colonial 
Pedagogy In India 

Dr. A. K Paliwal 

Abstract: 
This paper discusses both the narrow and broad concept of 
colonization, post colonialism, its impact on Indian 
education and pedagogy. The paper further mentions how 
some critics, thinl~ers, writers including Edward Said, Franz 
Fann, Homi Bhaba, Paul Gilroy and Gayatri Spivak and 
others opposed the colonization through their discourses 
and tried to nullify the logic of colonialists. For 
understanding post- colonialism, these pioneers of post 
colonialism u3ed the tools of Marxism, new historism, 
psychoanalysis and deconstruction. The colonial pedagogy 
was, in fact, the pedagogy of the oppressor. The extracts of 
their writings and speeches (Charles Wood,Macaulay,etc) 
quoted in the paper speak volumes for their colonial 
mindset. Arthur Macaulay's Downwards Filtration Theory 
is also discussed in the paper. Paranjpe, Nurullah and Niak, 
ProfS.N, Mukharji and many other learned Indian scholars 
criticized the views of such colonists on various solid grounds 
by giving ample evidence . 
In addition to all this, the paper also touches upon the post 
- independence scenario and by giving ' a priori' reasons 
raises some perplexing questions. 
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Introduction: 
This paper discusses both the narrow and broad concept of 
colonization, post colonialism, its impact on Indian education 
and pedagogy. The paper further mentions how some critics, 
thinkers, writers including Edward Said, Franz Fann, Homi 
Bhaba, Paul Gilroy and Gayatri Spivak and others opposed 
the colonization through their discourses and tried to nullify 
the logic of colonialists. For understanding post- colonialism, 
these pioneers of post colonialism used the tools of Marxism, 
new historism, psychoanalysis and deconstruction. 
The colonial pedagogy was, in fact, the pedagogy of the 
oppressor. The extracts of their writings and speeches 
(Charles Wood,Macaulay,etc) quoted in the paper speak 
volumes for their colonial mindset. Arthur Macaulay' s 
Downwards Filtration Theory is also discussed in the paper. 
Paranjpe, Nurullah and Niak, Prof.S.N, Mukhmji and many 
other learned Indian scholars criticized the views of such 
colonists on various solid grounds by giving ample evjdence 

.In addition to all this, the paper also touches upon the post 
-independence scenario and by giving ' a priori ' reasons 
raises some perplexing questions. 
(A) Colonialism: 
Broadly speaking, colonialism is the dominance of a strong 
nation over a weaker one. According to Prof. Vi san Mansure 
the colonizer acquires the recourses of the colony. He further 
argues that the colonizer ' s basic assumptions in defense of 
his actions are: 
I. The colonized are savages in need of education and 

rehabilitation. 
2. The culture of the colonized is not up to the standard 

of the colonizer, and it's the moral duty of the colonizer 
to do something about polishing it. 

3. The colonized nation is unable to manage and run itself 
properly, and thus it needs the wisdom and expertise of 
the colonizer. 

4. The colonized nation embraces a set of religious beliefs 
incongruent and incompatible with those of the 
colonizer, and consequently, it is God 's given duty of 
the colonizer to bring those stray people to the right 
path. 

5. The colonized people pose dangerous threat to 
themselves and to the civilized world if left alone; and 
thus it is in the interest of the civilized world to bring 
those people under control. 

According to Dr. Rajan Gurukkal "Colonialism" is a 
tenn that critically refers to the political ideologies which 
legitimated the modem invasion, occupation and exploitation 
of inhabited lands by overwhelming outside military powers. 
For the local populations, it implied the forceful elimination 
of resistance, the imposition of alien rules, and the parasitic 
utilization of natural resources including manpower. This 
tenn appeared in the context of Marxism and became a 
cornerstone of the discourse of resistance during the 20th 
century. It was meant to counter the positive connotations 
;,ttached to the use of "colonization" - understood as a 
legitimate "civilizing process·· often reinforced by a religious 
agenda - by calling attention to its actual economic 
motivations and denouncing its ruthless oppression. 
(B) The Impact of Colonialism: 
Prof. Vi san Mansure be lieves that the impact of the 
colonization is follows; 
I. The total m partial erosion of the colonized culture. 
2. The mediation of the identity and subjectivity of the 

colonized. 
3. The total rejection by some elements among the 

colonized of everything western as a form of reaction 
and protest against the colonizer. 

4. The categorization ofrhe world into ranks, such as first 
world, second world, the West and the rest with all the 
subsequent stereotyping and prototyping that follows. 

5. The emergence of different fonns of fundamentalism 
that aim at purifying their local cultures from the 
residues of the colonial past. 

6. The emergence of bourgeoisie classes in the colonies, 
modeling themselves after their masters, who endeavor 
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to maintain their status quo by getting closer to Western 
culture. 

7. The emergence of societies with a lot of contradictions 
and split loyalties. 

(c) The Post- Colonialism 
According to Dr. Raj an Gurukkal,"Post-colonialism" loosely 
designates a set of theoretical approaches, which focus on 
the direct effects, and aftermaths of colonization. It also 
represents an attempt at transcending the historical definition 
of its primary object of study toward an extension of the 
historic and political notion of"colonizing" to other forms 
of human exploitation, normalization, repression and 
dependency. Post-colonialism forms a composite but 
powerful intellectual and critical movement, which renews 
the perception and understanding of modern history, cultural 
studies, literary criticism, and political economy. 
According to Dr. Rajan Gurukkal, "Post-colonialism" 
appeared in the context of decolonization that marked the 
second half of the 20th century and has been appropriated 
by contemporary critical discourse in a wide range of 
domains mapped by at least half a dozen disciplines. 
However, in spite of some two decades of definitional 
debates, this term remains a fuzzy concept stretching from a 
strictly historical definition to the more encompassing and 
controversial sphere of its contemporary kin-terms similarly 
prefixed by a morpheme that indicates temporal succession 
while suggesting transcending perspectives (post
structuralist, post-modern and the like). 
Some critics, thinkers, writes including Edward Said, Franz 
Fann, Homi Bhaba , Paul Gilroy and Gayatri Spivak and 
others opposed the colonization through their discourses and 
tried to nullify the logic of colonialists. For understanding 
post- colonialism, these pioneers of post colonialism used 
the tools of Marxism, new historism, psychoanalysis and 
deconstruction. 
(JJ) The Colonial Pedagogy: The pedagogy of the 
oppressor? 
The pedagogy of the colonists was essentially pedagogy of 
the oppressor. In fact, the colonists wanted to suppress the 
oppressed through a pedagogy, which would server their 
purposes. 
There is a lot of evidence available which speak volumes 
for their colonial mindset. For instance, the Charles Wood's 
Dispatch states" Among many subjects of importance, none 
can have a stronger claim to our attention that of education. 
It is one of our most sacred duties . ... We must emphatically 
declare that education which we desire to see extended in 
India is that which has for its object the diffusion of the 
improved Arts, Science, Philosophy and Literature of 
Europe, in short of European." 
According to Arthur Macaulay's The Downwards Filtration 
Theory," Education was to permeate the masses from above. 
Drop by drop, from above the Himala~'as oflndian life, useful 
information was to trickle downwards forming in time a road 
and stately stream to irrigate the thirsty plants. (The 
Education oflndia.p.92) . 
In Lord Macaulay's opinion," A sjngle shelf ofgood 
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European library was worth the whole native literature of 
India and Arabia". Addressing the British Parliament on 2 
Feb.l835 he said," I have traveled across the length and 
breadth of India and I have not seen one person who is a 
beggar, who is a thief. Such wealth I have seen in this country, 
such high moral values, people of such caliber that I do not 
think we would ever conquer this country, unless we break 
the very backbone of this nation, which is her spiritual and 
cultural heritage, and, therefore, I propose that we replace 
her old and ancient education system, her culture, for if the 
Indians think all that is for foreign and English is good and 
greater than their own, theywill lose self-esteem, their native 
culture, and they will become we want them, truly dominating 
nation .... We must at present do our best to form a class who 
may be interpreters between us and the millions whom we 
govern; a class of persons, Indian in blood and colour, but 
English in taste, in opinions, in morals, and in intellect." 
Indian thinkers on various grounds rightly criticized such 
colonial mindset. For example, criticizing the Wood 's 
Dispatch Paranjpe writes, " TI1e dispatch does.not even 
refer to the ideal of universal literacy although it expects 
education to spread over a wider field through the grants
in-aid system: it does not recognize the obligation of the 
state to educate every child below a certain age .... TI1e 
authors did not aim at education for leadership, education 
for the industrial regeneration of India, education for the 
defense of the motherland, in short education required by 
the people of a self-governed nation. 
Nurullah and Niak argue: "We cannot, however, find any 
justification for the superlative terms in which some 
historians have described the Dispatch and even called it,"the 
Magna Charta oflndian education. Prof.S.N .Mukhmji also 
criticizes the dispatch and says" It introduced a new 
education system based on a chain-work of schools ,colleges, 
examination under the ultimate control oft estate. The new 
type of centralized system with numerous departments, files 
and officers introduced red-tapism and eroded the Indian 
system of flexibility. 
Thus we see that the colonialists triedtneifbest io employ a 
pedagogy, which successfully served their larger interests in 
terms of spreading their own culture, language, beliefs, 
values, etc. For instance, in India they used especialty the 
brains of Lord Macaulay, Adam Smith, Charles Wood 
(1854,Wood's Dispatch) and William Bentick forrealizing 
their colonial goals. Therefore, the colonists forced Indian 
students to learn English as well as to study English and 
Western literature with a view to becoming the respectable 
members of the white -collared elite class'. Both the content 
and the process of education were English in nature. In fact, 
this was their l.idden agenda. 
Consequently it gradually resulted in creating a rift between 
the various strata of the contemporary Indian so-;iety. One 
of the strata became their mental salves faith fully 
and obediently serving their maters' aims. Paulo Freire' 
termed such pedagogy as "The pedagogy of the oppressed." 
In my humble view, this ill- conceived pedagogy was lacking 
in basic human values also. The colonialists deployed the 
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undemocratic educational tools as lectures, sermons, 
speeches, preaching, without giving room for discourse, 
discussions, debates, etc. 
Obviously thepre-independence students under the British 
regime in India were generally never allowed to ask questions 
on the validity and reliability of the content and process of 
the western education. They were compelled to learn King's 
English or Queen's English . The so -called standard English 
was taught to them. This approach also developed in them 
superiority complex for learning standard English and 
inferiority complex for not using the standard form of their 
mother tongue. 
Criticizing the British educational administration in India, 
ProfNarullah and Niak conclude," Ifthe non -formulation 
of adequate aims was one weakness of British educational 
administration, its harmful effect was further enhanced by 
the adoption of certain wrong methods. Foremost of these 
was the neglect of the indigenous system of education, which 
resulted in its complete extinction by 1900.Extreme 
dependence onEnglish models, and the attempt to impose 
upon India a cheap imitation of all types of schemes and 
ideas that were evolved in England was another wrong step. 
England is urban, industrialized and rich; India is rural, 
agricultural, and poor. This contrast in socio-economic 
background makes England a poor model for India .. .. "(page 
861) 
(F) Post -independence scenario: Some perplexing 
questions. 
In the context qfthe above disc?ssion, it is pert. inent to ask 
the question whether we have r~lly got rid of the colonial 
mindset so far as the management of education is concerned 
in the post- independent India. I fm one believe that the 
answer to the above question is a big NO. In order to 
objectively penetrate the investigation we have to brood over 
!he following questions: 
I . Why should our students even today leam and use the 

King's English I Queen's English? Why should 
- teachers force students to adopt the RP or BBC or 
American pronunciation if the goal is intelligibility 
within the country? Why should we not promote GIE? 
Why should our curricula and syllabi not have adequate 
place for writings by Indian writers, poets, essayists, 
satirists, journalists, reporters, etc. 

2. Is the distinction between the standard and non
standard languages, dialect and language not colonial 
in nature? 

3. Why should our local dialects be looked down upon in 
formal system of education? Why should the language 
of the tribal, downtrodden people be made a laughing 
stock in the non-rural and metropolitan educational 
circles? 

4. Why should the home-language of the children be put 
aside when it comes to educating them? Why should it 
always be English as the medium of elementary 
education in India? Why should we not use the home 
language of the child for educating him/her in the best 
way? Does it not show the colonial mindset of our 

present government I establishment, educational 
authorities? 

5. Why should all the middle and lower strata of the society 
be forced to speak the language of the, powerful, royal 
and elite class? 

6. Should we not try to liberate language from the clutches 
of the so- called royal, modem influence? 

7. Why should language pedagogy be exclusively oriented 
towards the colonial interest? 

8. Why should language pedagogy be made a tool for 
serving the purpose of the so-called standard language? 
Who decides the norms, paraMeters and criteria for the 
standardization of language, its grammar and 
pronunciation, etc? For what purpose? Whose interest 
does this mindset serve? 

9. Who are the second or foreign language teachers? What 
is their mindset? What variety of language do they 
teach? Why do they teach what they teach? How do 
they teach what they teach? How do they assess their 
students' performance in the language being taught? 
Why is it so that there is a heavy focus on the use 
accuracy, standard language, standard pronunciation, 
etc? 

I 0. What methods do language teachers use with the 
classrooms full of rural background and triba; .md 'dalit 
'children? Is their culture not a rich educational 
resource? Why do these teachers not use the language 
spokt;n by these children? Why do these teachers make 
the children feel inferiority complex when they 
(children) cannot speak their (teachers') language? Do 
we not want these children get proper education and 
grow in life? 

II. Is multilingualism not a great resource for education 
in our country? Why should everybody be a 
monolingual? 

12. Is language not meant for communication, acquisition 
of knowledge, development of personality, getting 
pleasure in life, etc? 

(G) Developing Post -colonial Indigenous pedagogy: 
Content and Process 
Some of the measures we could take up for de·1eloping 
postcolonial indigenous and critical pedagogy are as 
follows: 

I. Spelling out appropriate content of education to be 
imparted in our local and global contexts. 

II. Evolving indigenous pedagogic approaches to 
education. 

III. Conducting historical researches, descriptive and 
normative surveys, experimental researches, and need
bases projects for the above- mentioned issues. 

IV. Integrating the content and process of education in such 
a manner that we succeed in developing a society of 
people who respect true functional democracy, who 
have local and global vision for the harmonious growth 
of the mankind, who make meaningful efforts f_or 
eliminating colonial impact, who believe in themselves 
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in the task of uprooting human exploitation in all walks 
oflife. 

V. Translating the educational thoughts of Krishna, 
Buddha, Mahaveer, Tagore, Gandhi, Giju Bhai, 
Vivekanannd, Aurobindo,Radha Krishnan, etc along 
with the thoughts of Rousseau, Pestalozzi, Frobel, 
Dewey,Russel ,etc into a reality. · 

(H) Concluding Remarks: 
The colonists generally used 'education' as a tool for 

empowering themselves politically, economically and 
culturally. Due to this, the colonies gradually began to lose 
their distinct cultural identity. Obliviously the colonists did 
more harm than good to the colonies. Unfortunately the 
erstwhile colonies still today are more or less under the 
und~sirable influence of the colonial mindset. The only way 
out for getting true 'freedom' is to have an indigenous 
education system, which may be multicultural in nature along 
with a critical pedagogy. The million dollar question is," 
Are we ready for it?' 
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NCF 2005: Implications for 
English Teachers 
Dr. Ashok Bhatnagar 

English is an international lingua franc and a language of 

opportunities. It has long been recognized as a global 
language. As a consequence ofhistorical and socio-political 
factors, English has emerged as the most widely used second 
language in India. According to a latest survey, it is estimated 
that about 5% of India's population use English as apart of 
their working life. India is believed to have the fourth largest 
population of the speakers of this language on the world 
linguistic map. Thus, its role for our survival can never be 
underestimated. 
!;rom historical perspective, India has seen at least three 
different objectives of teaching English- creation of a class 
of people who could understand English and carry out orders 
(as laid down by the British), learning and using English as 
a library language (as laid down by Education Commission 
1964-66), and development of communicative skills (as laid 
down by Education Commission 1986). These objective; 
have shown their impact, directly or indirectly, on our 
classroom practices, and consequently also on the students ' 
language proficiency which is, by and large, continues to be 
fru strating despite all efforts. 
The national Curriculum Framework, 2005 has laid down 
fresh objectives, and guidelines for teaching English in the 
view of the developmental needs of the individual as well as 
that of the nation in the global perspectives. This calls for 
an analytical view of the situation and challenges that the 
teachers of English will have to face. 
What does NCF 2005 envisage on English language 
teaching? 
The document states ' the goal of a second language 
curriculum is two fold: attainment of a basic proficiency, 
sue~ as is acquired in natural language learning, and the 
development of language into an instrument for abstract 
thought and knowledge acquisition' . This broad objective 
can be achieved by providing input-rich communicatio.ml 
environments , and adopting acros s-the-curriculum 
approaches (NCF2005 : p35-39). These goa1s are radically 
different from those that have been addressed to so far. This 
article attempts to examine the implications of such ambitious 
goals for the teachers of English. 
Implication-I 
It is a common knowledge that, by and large, teachers lack 
fluency in English. It is partly due to the way they have been 
taught English at schools or colleges and also because of 
the fact that most of the time they use students ' mother tongue 
for classroom interactions, and the lack of initiative to 
improve their own English. There is a strong positive 
correlation between teacher 's command over the language 
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and students ' language proficiency. Now, becomes an 
imperative for the teachers to improve their own fluency in 
the use of English. They will have to see that their own 
English is grammatically correct, appropriate, and 
acceptable. This cannot be achieved unless a fundamental 
change takes place in their mode of thinking. They will have 
to realize that the world has drastically and so have the 
students ' needs. They cannot carry on with traditional 
classroom practices like reading aloud and translating the 
text, teaching formal grammar and mechanical 
transfonnation, and traditional evaluation and testing. 
In addition to it, there lies the goal of enabling the students 
to make English an instrument of abstract thought and 
knowledge acquisition. It seems to me that the whole effort 
teaching English will go wasted unless this particular 
potential is developed in the students. The conclusion is 
obvious- the teachers will have to develop this faculty in 
themselves. 
Implication-2 
The issue discussed above can be addressed, as suggested 
in NCF 2005, by creating input-rich communicational 
enviro:unents, and by adopting across the curriculum 
approaches. The input-rich communicational environments 
may comprise physical environment in which students are 
exposed to the written form e.g. notices, quotations, wall
bulletins, newspapers, magazines, libraries, book-comers, 
and the like. In doing so, the students are given opportunities 
to interact with the input. The concept also includes 
opportunities for real communication in the target language. 
The teacher will be required to sincerely adopt a mode of 
behavior that would encourage real communication in 
English within the school or even outside it. This needs 
positive attitude, sympathy, patience, and tolerance to 
mistakes. This is a component that, I think, no training can 
cultivate in the teacher, excepting the inner drive of their 
own. 
This, in a way, is application of constructivist approach to 
learning. Interacting with the environment, working in 
groups or doing pair work the students discovers rules that 
govern the language use, and adopt or reject as per their 
individual needs, thus build their own language. The teacher 
will be required to understand hisiher own role as a facilitator. 
Implication-3 
The third directive, that lays emphasis on inducti.:m of the 
across-the-curriculum approach, is of vital significance. It 
underlines the need for a major reshuffle in schools ' general 
schedule to make provision for time and space to be able to 
organize the across- the- curriculum activities. The teacher 
will be required to strike a balance between the actual course 
content, specified in terms of skills and linguistic content
vocabulary, grammar etc., and the expected learning 
outcomes of the activities the teacher wishes to conduct 
across the curriculum. 
While working on the issue, I came to the conclusion that a 

teacher will have understand and specify the extent to which 
the activities based on across the curriculum approach can 
successfully help students achieve the specified objectives 
without putting in extra time and effort. For instance, 
activities like the theatre, story telling, puppetry, and literary 
activities like debating, creative writing, recitation etc. should 
be goal oriented, and the performance should be assessable. 
This leads to a serious psychological problem. The purpose 
of such activities is to make language learning a Joyful 
experience, and supplement classroom teaching. But, the 
moment the activities are related to assessment or testing 
students drastically lose interest in participation, defeating 
the very purpose of it. 
This situation once again underlines the need for developing 

sophisticated tools, techniques, and systems that can enable 
us to assess students' progress on formative basis without 
causing undue stress and anxiety. 
Implication-4 · 
The goal of development of language as an instrument of 
abstract thought and knowledge acquisition appears to be 
vague, and rather frightening . The NCF2005 does-not 
categorically specify its implication~. It seems that it is 
something like saying 'a student should have acquired the 
same level of command over the second language that he/ 
she has over their mother tongue'; it is then only that the 
target language can be used as an instrument for abstract 
thought and knowledge acquisition. If this is the goal of a 
second language curriculum, t:;e implications can be beyond 
imagination. If this goal is realistic and attainable, the basic 
question that arises is how? How the teacher can realize this 
objective is yet not clear. 
However, it is surely an effort that would take ELT off the 
beaten track. 

Dr. Ashok Bhatnagar has been a lecturer of English for 13 
years. Having done a resource persons training and PGCTE 
fi"om CIEFL Hyderabad, he worked as a tutor and teacher 
educator for 10 years at the SIERT Rajasthan, Udaipur. He 
is the author of the textbooks of English for primary schools, 
and contributor to the tex~E_oks of English for upper
primary classes presently in use in Rajasthan. 

AGEM 
Barkat Ali Rathore 

I'll touch the Top, I' II fight again and again. 
I fail more and more, I' ll try again and again. 
I'll find nice Gem sure, I'll find nice Gem sure. 
Problems come and go;-But I' ll not rest: 
Dangers come and go, But I' II just blow them. 
The foes come and go, But I'm not coward. 
The Ghost come and go, But I find Gem sure. 
I'll fail more and f!!Ore, But I'll find a nice Gem sure~ 

XI C, GSSS, Deshnok, Bikaner 
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Task-based Teaching : An 
Innovative Approach of ELT

A Review 

Dr. Ami Rathod 

Introduction 

Perhaps task-based instruction is one of the most important 
innovations of educationists of the late 20'" Century. Early 
on after its introduction, a number of researches and syllabus 
designers called for a move towards task based instruction 
in language teaching (Problem, 1987; Nunan 1989, Long 
and Crooks 1991 ). This article reviews the background, 
meaning, opinions, and assumptions, role of learner and 
teacher and materials to be used in task-based language 
learning approach. 
Task based Approach (TBA) 
O_ne ofthose methods spawned by CLT is the task-based 
language learning approach (TBA) . Psychologically 
speaking, TBA arises from the notions of declarative and 
procedural knowledge (Anderson Lynch 1987) and the study 
of cognitive process such as memory, attention and recall. It 
also takes into account the advances of psycholinguistic 
research and bilingualism. All these developments had started 
to be taken in account in the CLT era. Linguistically speaking, 
the view of language as communication from previous 
period~ evolved towards the inclusion of disciplines such as 
pragmatics and discourse analysis which study the social 
aspect oflanguage and computational linguistics, which uses 
data bases to examine real samples of language thus, this 
period is characterized by the cooperation between cognitive 
psychology and psycholinguistics on the one hand, which 
J!iiYt: -enHghtened our comprehensions of L2 learning, and 
discourse analysis and computational linguistics on the other 
hand which have sheda more realistic view ofthe language 
to be taught. However, differently fonn previous periods 
the TBA has not rejected CLT modes of thought, but 
incorporated them into its framework. Thus, the results is 
an approach focused on the process rather than the final 
product, in which a lot of importance is attached to 
methodology, to the learner and to the development of the 
lesson procedures .. 
Meaning 
More precisely, according to Ccrezal ( 1996: 183) a task based 
approach can be defined as "how a learner applies his or her 
communicative competence to undertake a selection of 
tasks". A task is an activity or goal that is canied out using 
language, such as finding the solution to a puzzle, reading a 
map and giving directions, making a telephone call, writing 
a letter or reading a set of instructions and assembling a toy. 
'·Tasks generally bear same re.semblance to real life language 
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use." (Skehan 1996 ). They involve problem solving activities 
with a single or with several closed or open ended tasks, 
they are developed taking as starting point a specific socio 
linguistic authentic situation (i.e. going shopping) anj 
.include processes such as listing, sorting, ranking , 
ordering, gap filling etc. 
Some leading opinions about TBA 
Long and Crooks ( 1991) claims that, "tasks provide a vehicle 
for the presentation of appropriate target language samples 
to learners and for the delivery of comprehension and 
production opportunities of negotiable difficulty." 
Krashen ( 1981) has long insisted that, "comprehensible input 
is the one necessary and sufficient criterion for successful 
language acquisition. Others have argued however that 
productive output and not merely input is also critical for 
adequate second language development". 
Key assumptions of TBA: 
• The focus is on process rather than product. 
• Basic elements are purposeful activities and tasks that 

emphasize communication and meaning. 
• Learners learn language by interacting communicatively 

and purposefully while engaged in the actives and tasks. 
• Activities and tasks can be either: 

Those that learners might need to ·achieve in the life. 
Those that have a pedagogical purpose for-class. 

• Activities and tasks of a task based syllabus are 
sequenced according to ditTiculty 

• The difficulty of a task depends on a range of factors 
including the previous experience of the Ieamer the 
complexity of the task the language required to 
undertake the task and the degree of deport 
available. 

Goals ofTBA 
Like any other approach the language teaching, the first goal 
of task-based learning is that of becoming more native-like 
in one's perfonnance in a second language. As intriguing as 
this goal may seem, it is challengeable on a number of 
grounds. First, there is the issue of what 'native -like' means. 
Second, many language learners may have other models of 
competence that they aspire to, rather than a particular native 
speaker version. Moreover, there are L2 learners who reject 
a native-speaker model completely or partially. It is, therefore 
necessary to separate learner goals frou this genral goal ir"v 
the three main areas of 
Accuracy, Complexity/restructuring, Fluency. 
Accuracy is concerned with inter language speake:s, ability 
to handle whatever level of complexity they have achieved; 
complexity relates to the stage and elaboration of the 
underlying intra language system; and fluency has to do with 
inter language speakers ability to communicate meaning in 
real time (Skehan, 1996). 
Syllabus ofTBA should include 
Nunan ( 1989) Suggests that a syllabus might specify two 
types of tasks: 



I 
I . Real- world tasks, which are designed to practice or 

rehearse those tasks that are found to be. More 
important in a needs analysis and turn out to be 
im.,ortant and useful in the real world. 

2. Pedagogic tasks, which have a pay psycholinguistic 
basis in second language acquisition theory and 
research but do not necessarily, reflect real-world tasks. 

Role of learner in TBA 
• Group participant 
• Monitor 
• Risk-taker are innovator 

Tasks improve learner 's rpotivation and therefore 
promote learning. This is because: 

• They require the learners to use authentic language. 
• They involve partnership and collaboration 
• They call on the learners past experience. 
• They tolerate and encourage a variety of 

communication styles. 
Role of Teacher in TBA 
• A central role of the teacher is in selecting the tasks 

himself and then forming these into an instructional 
• sequence in keeping with Ieamer's needs, interests and 

language skill level. 
• Preparing learners for tasks with introductions, 

instructions and demonstration of task procedures. 
• Consciousness raising by using a variety of form 

focusing techniques, including attention focusing 
pretask activities, text exploration, guided exposure to 
parallel tasks and use of highlighted material. 

Materials to be used in TBA 

that teachers could prepare themselves for present need of 
the leamers and apply innovations in their teaching process, 
this will lead them to become realistic motivators of! earners 
and will the able to create opportunities to trigger acquisition 
processes move forward . 
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Dr. Ami Rathod is working as an Assistant Professor in 
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Instructional materials play an important role in TBA because DATE OF INCEPTION 16.01.2006 
it is dependent on a sufficient supply of appropriate 
classroom tasks, same of which may require considerable 
time, ingenuity and resources to develop. Materials can be 
exploited for instruction in TBA is limited only of the 
imagination of the task designer. TBA favors the use of 
authentic tasks supported by authentic materials wherever 
possible. For example: Newspaper, televisions, Internet etc. 
Conclusion 
Task-based approach to language teaching runs against the 
normal route of language development. The very nature of 
tasks predisposes students involved in task completion to 
engage in "a mode of communicating which does not 
prioritize a focus on fonn, either in terms of using linguistic 
elements to achieve precision or to achieve accuracy (Skehan 
1996.). The natural outcome of this is that a task-based 
approach will not automatically drive inter language forward. 
Rather, it will teach learners how 
• to do tasks better; and 
• to proceduralize strategic solutions to problems. 
Thus, it is high time for syllabus designers and teacher 
educators oflndia to rethink the present status ofELT, global 
challenges and new pedagogy emerging in present era. So 

Year 

2005-06 

2006-07 

2007-08 

2008-09 

2009-10 
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Programme 

OP 
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CTE 
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CTE 

OP 
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CTE 

OP 
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CTE 

No. of No. of teachers 
Programmes trained 

01 27 

06 95 
03 55 
03 II 

06 106 
03 42 
03 19 

06 108 
03 23 
03 22 

06 148 
02 17 
03 40 
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Learning Style : Multiple 
Intelligences 

Oe~elopedinthe 1980'sby0r. Howard Gardner; 
a professor of education at Harvard University 

Dr. A.K. Modi 

Every student has eight different intelligences but in different 
proportions. It is important to take all eight intelligences 
into account when planning lesso~s so that all students have 
an opportunity to learn in their style. This leads to greater 
motivation and ultimately more successful learning. 
Here are a few ideas for each intelligence: 
Linguistic Intelligence involves sen<itivity to spoken and 
written language, the ability to learn languages, and the 
capacity to use language to accomplish certain goals. This 
intelligence includes the ability to effectively use language 
to express oneself rhetorically or poetically; and language 
as a means to remember information. Writers, poets, lawyers 
and speakers are among those that Howard Gardner sees as 
having high linguistic intelligence. 
Read words, name the words, say the words, listen to the 
words, shout the words, and whisper the words. 
Logical-Mathematical Intelligence consists of the capacity 
to analyze problems logically, carry out mathematical 
operations, and investigate issues scientifically. In Howard 
Gardner's words, it entails the ability to detect patterns, 
reason deductively and think logically. This intelligence is 
most often associated with scientific and mathematical 
thinking. The students likes to do puzzles, sequencing 
activities, or classification activities that involve logical 
deduction. For example: A is taller than B, but shorter than 
C. Who is the tallest? 
Spatial Intelligence involves the potential to recognize and 
use the patterns of wide space and more confined areas. 
The students likes to use visual aids such as maps, big 
flashcards and realia. Art projects are also useful 
Bodily-Kinesthetic Intelligence entails the potential of 
using one's whole body or parts of the body to solve 
problems. It is the ability to use mental abilities to coordinate 
bodily movements. Howard Gardner sees mental and 
physical activity as related. The students having this type of 
intelligence use movemen~ with songs, chants or games that 
include, for example, running or slapping cards. Gestures, 
role plays and dramas can also be used. 
Musical Intelligence involves skill in the perfonnance, 
composition, and appreciation of musical patterns. It 
encompasses the capacity to recognize and compose musical 
pitches, tones, and rhythms. According to Howard Gardner 
musical intelligence runs in an almost structural parallel to 
linguistic intelligence. It motivates to listen to songs and 

DC Journal, District Centre for English, lASE, Bikaner (Rajasthan) 

.chants, sing and chant, use body percussion (stamping, 
clapping, patting, snapping) to accompany songs and chants, 
and play instruments. 
Interpersonal Intelligence is concerned with the capacity 
to understand the intentions, motivations and desires of other 
people. It allows people to work effectively with others. 
Educators, salespeople, religious and political leaders and 
counsellors all need a well-developed interpersonal 
intelligence. It involves students in activities or games in 
which they work together in pairs or groups. 
Intrapersonal Intelligence entails the capacity to understand 
oneself, to appreciate one's feelings, fears and motivations. 
In Howard Gardner's view it involves having an effective 
working model of ourselves, and to be able to use such 
information to regulate our lives. It involves students in 
individual activities that require personal input and personal 
choices. 
Naturalist Intelligence enables human beings to recognize, 
categorize and draw upon certain features of the 
environment. It shows how the structure/organization of 
language relates to things in nature. Use realia and "natural" 
examples whenever possible. 
A teacher should design lesson plans that incorporate 
activities that appeal to various learning styles. Every class 
has a few children with some difficulty and' often, these 

· children benefit from English instruction that appeals to 
different intelligences that they bring to the classroom but 
are not appreciated in other subjects. 

Reader, Govt. lASE, Bikaner 

After his Grace 

Jayshree Rajput 

The summer was always wearing, Before I felt His cool
ing mien 
But now I express it, saying, "the season with a new 
prospect's gleam." 
The winters were little queasy, Before I got His warm 
dedications, 
Now it's a justification to be cozy, Under His graceful 
recommendations. 
The spring was like hectic age, Earlier than He made me 
realize, 
The soft rhythm of happiness, And the bright colors of 
delight. 
The Autumn was always alone, Before I found a friend 
in Him, 
Now I enjoy it with a new hope, That it's a period before 
proceed. 
The Rain somewhat seemed moody, Earlier than I got 
His enonnous company, 
Only now it is full of jollity, Since I know He is always 
with me. XII E, GGSSS, Maharani, Bikaner 
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Techniques of Effective Teaching 

Dr. Satish Kumar 

T caching is a goal oriented process and it influences 
learning. Teaching and learning are considered the two sides 
of the same coin. A teacher teaches same content to the 
learners in the classroom but students may or may not learn 
at the same pace. It is due to the difference in the level of 
learners, their need, attitude towards language and learning 
style. Teaching can be effective if a teacher uses the 
techniques which facilitate language learning. 
There art some techniques proven to enhance effective 
teaching-
Seize the Moment 
Teaching is most effective when it occurs in quick response 
to a need the Ieamer feels. So even though you are elbow 
deep in something else, you should make every effort to 
teach the student when s!he asks as the student learns when 
s/he is ready to learn. 
Involve Student in Planning 
Just presenting infonnation to the student does not ensure 
learning. For learning to occur, you will need to get the 
student involved in identifying his learning needs and 
outcomes. Help the student to develop attainable objectives. 
As the teaching process continues, a teacher can further 
engage him/ her by selecting teaching strategies and materials 
that require the student's direct involvement, such as role 
playing and ~etum demonstration 
Begin with Previous Knowledge 
Learning moves faster when it builds on what the student 
already knows. Teaching that begins by comparing the old, 
known infonnation or process and the new, unknown one 
allows the student to grasp new information more quickly. 
Move from Simple to Complex 
The student will find learning more rewarding if he has the 
opportunity to master simple concepts first and then apply 
these concepts to more complex ones. Remember that what 
one student finds simple, another may find complex. A careful 
assessment takes these differences into account and helps a 
teacher plan the teaching starting point. 
Accommodate Student's Learning Style 
How well a student learns depends not only on his/her 
intelligence and prior knowledge, but also on the student 's 
learning style. Visual learners learn best by seeing or reading; 
auditory learners, by listening; and tactile learners, by doing. 
A teacher should plan teaching activities and use teaching 
tools appropriate to the learning style. A teacher should use 
different teaching tools, such as printed material, illustrations, 

videotapes, and actual equipment, to assess learning style. 
Sort Goals by Learning Domain 
Categorizing what the students need to learn into proper 
domains helps identify and evaluate the behaviors you expect 
them to show. Learning behaviors fall in three domains: 
cognitive, psychomotor, and affective. The cognitive domain 
deals with intellectual abilities. The psychomotor domain 
includes physical or motor skills. The affective domain 
involves expression of feeling about attitudes, interests, and 
values. Most learning involves all three domains. 
Make Material Meaningful 
Another way to facilitate learning is to relate material to the 
student's lifestyle- and to recognize incompatibilities. The 
more meaningful material is to a student, the quicker and 
easier it will be learned. • 
Allow the Students to Apply Knowledge 
Students should be given the opportunity to apply his or her 
new knowledge and skills. This immediate application 
translates learning to the "real world" and provides an 
opportunity for problem solving, feedback, and emotional 
support. 
Let the Students relax 
When the instructions are complex or lengthy, the students 
may feel overwhelmed and appear unreceptive to teaching. 
A teacher should recognize these signs of mental fatigue 
and let the students relax. 
Positive feedback 
Learning is ·made easier when the students are aware of their 
progress. Positive feedback can motivate them to greater 
effort because it makes their goal seem attainable. Also, ask 
the students how they feel they are doing. They probably 
want to take part in assessing their own progress toward 
learning goals, and their input can guide your feedback. 
Praise Students' Success 
Praising the students ' successes associates the desired 
learning goal with a sense of growing and accepted 
competence. Reassuring them that they have learned the 
desired material or technique can help them retain and 
refine it. 
I conclude with the words of L. Monis, "In teaching there 
can be no single goal and no exclusiv·~ road, there is no 
universal school with standard students but rather numerous 
types and varieties of educational establishment differing 
considerably in background and cultural fevel. No single 
approach can possibly deal adequately with all the teachers 
or equally suit all different mental and temperamental type 
of both students and teachers. To deal efficiently with the 
extremely onerous task the teacher requires to be not a 
scientific, but an artist." 

Director 

Department of Eductional Technology, Ajmer 
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The Realm of Fantasy 
Dr. Arun Joshi 

Existence of FANTASY is as old as the human creative 
mind itself. It is a cardinal point in human character; it is 
fundamental to the process of thinking. Fantasy means a 
faculty naking things visible, a capacity for imaging. Thus, 
the role of imagination is inherent in fantasy. Man is inclined 
to indulge in fantasy. It is so genuine that man treats it as 
something vital to his whole being. Fantasy happens to be a 
medium of creative impulses by shaping fleeting visions into 
creative forms. The mind is like a fountain spraying fantasies 
in the form of torrential rains. The sparks of fantasy keep 
the struggling human race cheered up in the hope of 
innovations. Fantasy is a question of reason rather than 
:Celing and of argument rather than experience. The mind is 
its governing agent. Reverberations and broodings sharpen 
the power of fantasy. 
It is evident that at the psychological level fantasy is a mode 
of perception. It is not tied to the laws of nature and it might 
join at pleasure the objects, which cannot be naturally 
harnessed. It has remained a precious possession of the 
gravest thinkers in the creation of fantastic worlds but the 
layman unfortunately is unable to realise this invaluable gift 
of the mind. 
When fantasy is indeed at work, it sees things to which 
ordinary intelligence is blind and that these are intimately 
endowed with a special insight or perception or intuition. 
To creative writers, insight and fantasy are inseparable. 
Insight both awakens fantasy to work and it is, in tum 
sharpened by it. It means when the writers gift offantasy is 
engaged, they are inspired by their thoughts and notior.s into 
a fonn. In this way, fantasy helps one solve one's problems. 
It occurs spontaneously and sometimes involuntarily when 
one is charged and exhilarated with a new power and 
enthusiasm. 
Fantasy is integrally related to fact and reality, therefore, it 
is imperative for us to pay proper attention to this faculty of 
the mind. Thus fantasy is a faculty in which series of events 
come before one in a spectacular manner and the performer 
becomes a visionary for certain duration. The creation of 
fantasies depends upon the very temperament of the person 
who sees them. Hence, it is intensely subjective in nature. 
Fantasies lead one to probe into reality and its meaning When 
a fantasy assumes a particular form, it becomes significant. 
Fantasy is the instrument which sets the visionary powers 
into action. It is true that while the ordinary thinking 
processes are usually concerned with real things, with here 
and now, fantasy mostly paints pictures of things which are 
unseen or remote from us in time or distance. These functions 
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of fantasy are of great practical use to the common man in 
many ways. All of us -whether artisans, architects, artists, 
teachers or businessmen possess the power of fantasizing in 
varying degrees and need to exercise it in their lives and 
vocations. Needless to say each must necessarily have a 
fantasy of a specialised kind suited to his own particular 
type of work. It enables one to perceive objects far away 
from oneself. It bares what is hidden from view. As a matter 
of fact, it is a common place process which is necessary to 
illumine the way for one's everyday thinking and actions. 
When fantasy looks into the past, it enables one to see the 
panorama of past events on the mnemonic canvas of one's 
life. It is enjoying a flash-back of a film-story. When it 
looks into the future, it structures patterns, sets up one's 
ideals, and puts a new gloss on what is going to happen. 
When it deals with our present it opens up a new dimension, 
sheds light on the present course of life. 
Fantasy can be considered as something miraculous, by 
means of which a man can transport himself. One of the 
important functions of fantasy in one's life is that it enables 
one to visualise the shape of things to come and anticipate 
the feelings or responses of others. A great architect is one 
who makes the blue print of a building through his fantasy 
and sees the fat,:ade of the building constructed before a single 
brick has been laid. It is fantasy, the mind's eye, which 
enables one to see the entire creation before hand. 
Another important use of fantasy is to visualise in advance 
the effects of our actions or conduct of others or even of 
ourselves. All preparation for future contingencies is based 
upon fantasies. It can take us to the heights of courage and 
self-confidence; it can also drag us down into the depths of 
despair. Fantasy is also an architect because the vision of 
future, if adhered to with tenacity, have a tendency to come 
true in actual life, through tile power of auto-suggestion. 
The most important fu.nction of fantasy is to produce new 
ideas and new things. Invention or creation is the highest 
expression of mind. Fantasy is the distinguishing mark of a 
genius- whatever be its orientation or manifestation. 
The fantasies confonn to the external world in some sense 
because it is responsible for insights. Consciously or 
unconsciously it is Man who has to enter into communion 
with this external world, anci indeed he can hardly avoid 
doing so, since birth his life is continuously shaped by it, 
which penetrates his being and influences his thoughts. The 
util ity offantasies depends on how exquisitely the ext~mal 

world is fitted to the individual mind, and, the individual 
mind to the external world. At th is stage, fantasy proves 
man's highest faculty and through it, he realizes his noblest 
powers. The task of fantasy is to create v:sions in a dramatic 
manner by which thoughts and feelings can be reveal ed. 
As activities of the mind are set of responses to stimuli from 
the external and internal world. So our fantasies can be 
shaped according to our thinking, reading, p~rception and 
desires. Our craving may lead to the spectra of visions. 
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Sometimes fantasy plays the role of compensatory agent for 
inadequacy and unfulfilled dreams. It also relieves one from 
frustration and obstructed emotions, sometimes fantasy 
determines one's future behaviour and decisions. Thus we 
can treat it as an inexhaustible source of creative ideas. A 
young man is more susceptible to enjoy himself of fantasies 
than the elderly lot. Fantasy comes to him as a sport and a 
mode of dalliance. Fantasy should not be confused with other 
terms as dramas, day-dreams, nightmares, hypnotism, 
mesmerism, somnam-bulism, etc. Fantasy is quite different 
from imagination. Of course, imagination is integral to it. 
Imagination is a chain of ideas and thoughts while fantasy is 
a chain of moving and fleeting visions. 
It is rare to find a person who experiences no erotic fantasy. 
The sexual fantasies become a source of recreation and 
satisfaction. When a person finds any constraints in sexual 
indulgence, he falls an easy prey to erotic fantasies. Modem 
advertising technique is largely based upon the notion of 
stimulating erotic fantasy by making too much of the 
woman's musculature and curvature. Recent American 
researches in the field of erotic fantasies are interesting. They 
highlight the value of erotic fantasies in the lives of 
fantasizers. Many therapists and psycho-analysts have 
attributed sound health and happiness to erotic fantasies. 
As part of their psycho-therapeutic approach, the doctors 
have begun to encourage their inhibited patients to invent 
their own fantasies. In fact, very often the fantasy itself 
discharges the repressed or pent up quanta of energy and 
entirely eschews the need for release. 
The accepted view is that fantasies are romantic, sexual and 
erotic but it is not so. From latest research studies, one 
concludes that fantasies are not divinely inspired. Though 
there is an immense effect of one's religious beliefs on one's 
fantasies. The realm of fantasy is essentially human. One's 
instincts, moral-inclinations, cravings, warnings, frustrations, 
etc. influence the shape and flow offantasies to a large extent 
and affect the sub-conscious m\nd. One's pre-occupations 
in life determine the nature of one's fantasy. 
There is usually a feeling of joy in experiencing the fantastic. 
Sometimes one has innate emotional trauma, for example
one may have a horror of falling down. If one reccllects 
one's traumatic experience, one indulges in fantl)sy. 
Fantasies, thus, have a mnemonic axis to build upon. 
A fantasizer possesses a specific psychological capability. 
Fantasy establishes a rappor. between harmony and creativity. 
It is an unwritten itinerary. It is a means of travelling into 
the future. It keeps the awareness of the past in-tact. Now 
it is evident that fantasies are valuable themselves and for 
the individual fantasizer. 

Dr. Arun Joshi is working as a lecturer in English at Govt. 
Dungar College, Bikaner. He has worked on Fantasy in 
Edgar Allen Poe s Fiction. His areas of interest include 
Teaching Literature and Phonetics. He is Nodal Officer of 
Project Hi-tech sponsored by American Embassy. 

Principles Governing Language 
Learning and Teaching 

Neetha James 

"Knowing about a language does not necessarily mean 
knowing that language," Th.is theory is applicable to any 
language learning. "Uinguage is a skill subject." Language 
ability means knowledge of a person regarding four basic 
language skills viz listening, speaking, reading and writing. 
Prime importance lies in the mastery of speaking English 
and the ability to read language together with the skill to 
express himself in written. 
A language has 3 constituents- sound, structure, and 
vocabulary. In mastering a foreign language the problem 
one faced with is the mastering of sound system. The 
articulation of speech sound, pronunciation etc. comes in 
the category. The second problem' is to grasp the language 
structure and least problem confronted with is the knowledge , 
of vocabulary. · 
The words of C. C. tries aptly captures the essence of the 
above said fact : 
"A person has learned a foreign language when he has thus 
first, within a limited vocabulary, mastered the sound system 
and has, second, made the structural devices matters of 
automatic habit." 
Learning a language is an art and not a science. This points 
out the necessity of practice. A child is able to handle his 
mother tongue through repetition and practice. The same 
principle is applicable to foreign language acquisition. 
Palmer's words throws light upon this fact- "Learning is 
essentially a habit fonning process, a process during which 
we acquire new habits. 
Modem techniques of teaching should give importance to 
oral work. Whatever the child learns through speech, he 
retains it longer in the memory. As E. C. Kittson says-
" Learning to speak a limguage is always by the shortest road 
to learning to read it and to write it. By using the language 
as speech the pupil will cover something like twenty times 
as much ground in a given time as he would by doing written 
exercises. The acquiring of a language is the acquiring of 
an art, the art of expressing oneself in that language, this art 
like every other art must be acquired by practice-that is by 
using the language from the practical point of economy of 
time and effort is as speech, and it is also theoretically the 
least natural; it follows language should be taught as Jiving 
speech, that is, they should be taught orally." 
If we teachers are as aspirant who is fond of imparting the 
best of knowledge in language teaching, one should imply 
all the methods possible. Tenacity of purpose should guide 
on this field. The suggestions given by Thompson Wyatt is 
to be adopted. The suggestion reads as follows-
• Practice in hearing should precede and provide matter 
for practi~e in Speaking. 
• Speaking should precede and provide matter for writing. 

(Contd ... ....... at page 30) 
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Communicati-on Aspects and 
Techniques for Efficiency 

Chakravarti Narayan Shrimali 

"If all my possession were ~aken from me with one exception, 
I would choose to keep the power for speech, for by it I 
would soon regain all the rest." David Webster 
Communication has many forms and without it the life and 
whole human civilization will come at a stand still. But as 
we all know sometimes silence communicates more than 
the words. The very word communication has its roots the 
Latin word communicare. 
We spend most of our lives interacting with others. We all 
have different reasons to talk to different people. We say 
things in a certain way depending on who we are speaking 
too. There is a lot more to communication than just putting 
words together and saying them out loud. The ability to 
communicate effectively takes real skill and learning this 
skill never ends. 
Communication is our gateway to the rest of the world. Yo~ 
are the only person that can say what you want. If you do 
not know how to express what you want or explain what 
your intentions are clearly, others could easily take what you 
say and tum your own words against you. To avoid situations 
like this you must be assertive. 
A key component to become an effective communicator; one 
must know how to express your feelings and ideas h· .,,._::: . 
and openly. Being assertive means taking responsibility f~r 
your own actions and not blaming anybody else. It is the 
willingness to actually listen to what others are saying and 
respecting them no matter how <;lifferent their views are from 
your own views. 
Communication skills are all are around from the day we 
are born until the rest of our lives. Communication has many 
parts like verbal, non-verbal etc. Language employs a 
combination of words to communicate ideas in a meaningful 
way. As by changing the word order in a sentence, we can 
change its meaning and even make it meaningless. There 
are many levels of communication as Extra Personal, Intra 
Personal, Interpersonal, Organizational and Mass. 
Many things can affect the way one can convey his or her 
communication skills to others. All of these skills are very 
personal to one another. Everyone has different ways of 
expressing some kind of communication. 
As our topic says we will talk about different aspects of 
communication which will help us in understanding the 
existing techniques and devising new ones. 
As I felt in my teaching voyage that the biggest problem 
students had is that he never came in contact with the 
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language & whatever connection he had was so marginal 
that it left no impression on him in any way & when he got 
the exposure, the voices supporting English startled him, he 
was taken aback and from that very moment, he 'started to 
run away from English. 
When we are to speak English there are two most important 
things: one is that everybody wants to speak and the second 
is very few try hard enough to acquire this skill. One is wish 
but not supported by efforts so it results in a fail, the other is 
will if acted upon correctly it can accomplish miraculous 
things. Once a person said "If we aim at nothing we are sure 
to hit it." 
To improve students' confidence a teacher has to play many 
roles; he has to be patient, energetic, motivating as well as 
supportive in every possible way. When teacher will be 
friendly the student will not hesitate in telling the real 
problems and false fears related with the speaking part. 
Now we shall discuss some communication parts and how 
they affect us. One communication skill is speaking by far 
one of the most important skill we possess. To be a good 
speaker one must be able to convey ideas clearly & briefly. 
One must also have a clear & pleasant tone. This makes tile 
person you are talking to more attentive, thus, more 
interested. The speaker must also be aware of his 
environment and the people he is speaking to. Environment 
plays a very vital role in whatever you say and try to convey 
to people. If you hear a bird chirping, you might incorporate 
it to what you were about to say. This makes the person you 
are talking to even more comfortable with what you are trying 
to convey with your thoughts and ideas. This is how different 
things affect one's communication skill. 
The second communication skill is body language, a very 
personal way of expressing yourself without words. One's 
body language can carry a whole conversation without even 
speaking a word. Sign language is an excellent example of 
this. One can incessantly communicate with the body 
language. Speaking and body language go hand in hand, 
without gestures when talking one can be highly ineffective 
and boring and we cannot truly explain certain things to 
someone. When there is sound as well as some kind of visual 
movement one is more interested in what someone is trying 
to convey. Through body language one can tell if a person is 
sad or happy, glad or mad. Body language convey'' a lot of 
expressions of our inner feelings & thoughts. Body language 
shows many things about you and the way you think. It can 
also show the way a person reacts to what you convey to 
him. If the listener is not responding one must try and change 
the topic without losing the listener's focus. The speaker 
can only know through the listener's body language. Body 
language is essential to good way of showing & conveying 
one's ideas. 
Winston Churchill said, "It needs great courage to stand and 
speak but, it needs greater courage to sit & listen ... ... " 
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A third and final major communication skill is listening. 
The most useful communication skill. A good listener is 
someone who can concentrate and do not loose focus on a 
subject. When someone listens to someone sometimes they 
might start daydreaming or think of something else and loose 
focus on a speaker 's subject. Listening is what connects 
people together. One cannot speak if no one is listening, 
"Without a listener there would be no need for a speaker. 
Listening is a skill that takes a long time to develop and to 
really understand how to listen , One can hear but are they 
really listening to what is said? One way to make a listener 's 
job easier is to have a speaker who is clear and brief. This 
way the listener won ' t drift away and the speaker will state 
his point. This way the listener will understand what has 
been said and can make his own interpretations. An active 
listener is a listener who is involved with what the speaker 
has started describing. Thi~ active listener is listener who is 
involved with what the speaker is trying to say. He or she 
for example may nod, lean forward or make eye contact and 
may also take notes. This shows that the speaker has 
completed his work successfully and the listener is 
responding and being active to what has been said. A listener 
can be biased and not even don 't pay any attention but this 
does not affec-t speaker because he may be respond:ng to 
others. These effects show how imoortant listening is to 
everyone and what an important communication skill it really 
IS. 

Communication skills will be around us forever and will 
continue to thrive and develop as time goes by. These effects 
on communications skill~ show that one can interpret 
different things through one's communication skills. As one 
improves his communication skills it show us how to talk, 
listen and communicate better with one another. As the world 
pro~resses we will see more people taking more time to 
develop this skill to there fullest. One will understand to 
control the effects, communication skills causes and how to 
handle them. 
Every teacher tries to impart knowledge of English in the 
best possible manner but still it is a tough nut to crack. I 
would like to suggest some ways for effective communication, 
first 7c's of communication-
!. Credibility- Builds Trust, 2.Courtesy- Improves 
relationships, 3. Correctness - Builds confidence, 4 . 
Consistency - Brings stability, 5. Concreteness - Reinforce 
confidence, 6. Clarity- Makes comprehension easier, 7. 
Conciseness - Saves time. 
The 4 S of communication are also very important. 
I. Shortness -Economizes, 2. Simplicity- Impresses 
3. Strength- Convinces, 4. Sincerity- Appeals 
With all these some more things like positive and pleasant 
approach, clarity o:!' purpose, organization of message, you 
attitude, proper. selection of the words, time consciousness 
etc. are the ways to effective communication. 

I strongly believe that language learning and the art of 
communicating is a life long process and one has to try with 
all energy and force to master it. 

References : 
• Bissa, Dr. Gaurav, Unleash you Inner power, Rajasthan Pathya 

Prakashan, Jodhpur 2008 
• Raman, Meenakshi - Techinal Communication, OUP New 

Delhi , 2005. 
• Gupta, S.C. A Ccomplete English Grammar & Composition, 

Arihant Publications, Meerut 2006. 
• Encyclopedia Britannica. 
• www.google.com 
• www.usingenglish.net · 
• www:wikipedia.com 

Lecturer in English, Engineering College, Bikaner 

CTE Results, 2009 (III Batch) 
Three batches (52 teachers) successfully completed the CTE 
course, The result of the the third batch has been declared. 
The teachers who wish to join the one year correspondence 
course-Certificate in the Teaching of English should submit 
their application fonn forwarded by the respective Principals 
by 15 July, 2010. 

SUCCESSFUL TEACHERS IN THE ONE YEAR 
CORRESPONDENCE COURSE ·CTE, 2009 

S No Name of the Teacher 

I 
2 
3 
4 
5 
6 
7 
8 
9 
10 
II 
12 
13 
14 
15 
16 
17 
18 
19 
20 
21 
22 

Arvind Kumar 
Avtar Singh 
Chanchal Shanna 
Chandan Talreja 
Fakir Chand 
Gopal Singh 
Hiteshi 
Kailash Chandra Swami 
Mahendra Kumar Tirkha 
M ukhtyar Singh 
Navjyot Kaur 
Om Prakash 
Pannjeet Kaur 
Rajendra Singh 
Rakesh Chotia 
Ram Narayan Gaur 
Ram Phal 
Ranjit Khileri 
Sunil Kumar 
Sun ita Rani 
Ved Shushan 
Vinod Kumar 

(From page 28) 

Marks% 

80.25 D 
71.71 
72.00 
82.71 D 
75 .00 D 
71.85 
74.71 
70.14 
74.42 
72.71 
76.85 D 
76.00 D 
75.14 D 
73 .85 
80.57 D 
74.85 
76.14 D 
77.28 D 
80.00 D 
76.14 D 
75.57 D 
74.28 

• The reading material should be graded confined to 
language and matter that has already been spoken. 
• In the long run, reading may provide both language and 
matter for practice in conversation and continuous speaking 
and this again for written exercises. Thus we find that a 
number of factors determines our purpose and principle. The 
general consensus should be regarding the goal and 
achievement. 

TGT, BBS, Bikaner 
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Essential Reforms in 
Curriculum Designing 

Sanjay Goyal 

The statement of a British speakerin British parliament that 
English is not only the language of Shakespeare and the 
romantic poets but also the language of R.N. Tagore, James 
Joyce and many other African writers today says something 
about the status of English in the present time. There will 
not be any sector or area perhaps, which has not been touched 
by the impact of globalization and English. Keeping the 
demands of time in mind many new and innovative courses 
are being launched these lays. Even universities like 
Cambridge are offering certificate courses like BEC 
(Business English Certificate). This talks volumes about the 
importance ofleaming English in this globalized era. 
Since it has been the langl!age of opportunity, we have to 
definitely think about the innovative course contents and 
creative syllabuses for this subject since our students have 
to go to different fields to get jobs, after completing their 
courses. We have to ponder over, in the name of teaching 
English, what are really we teaching to our students in the 
U.G and the P.G level. We must ask this question to ourselves 
and try to answer them honestly. Are our students getting 
proficiency in English and what is the purpose of reading 
it? As far as I am concerned literature is read for both pleasure 
(aesthetic-sense) and profit (the ability of critical judgement). 
We sho~ld think whether we are achieving these objectives 
with the help of the existing syllabuses in our colleges and 
universities. 
Our students have to go through old English writers and 
outdated and archaic modes of writing, which are of no use 
these days. Prof. Mohan rightly says in this regard, "'The 
teaching of English literature in our universities and colleges 
is not at all satisfactory. We are still largely continuing with 
outmoded syllabuses, modeled after the English syllabus in 
the British universities in the 19th century which seek to 
cover the whole range of English Literature from Cancer or 
perhaps even cashier to the modern period, without 
considering whether all this is relevant for the realization of 
the objectives that we have in the view ...... " 
The existing syllabuses in various universities, were really 
designed by the Britishers to teach the uncivilized, barbaric 
Indians whose literature was not worth reading. 
When we have so much to talk about and to be proud of, 
why should our students be exposed to an exhaustive British 
literature most of which they cannot enjoy and appreciate 
due to the cultural and linguistic variations. The writer has 
no malign intentions against British Literature. 
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And we have continuously been following the same 
syllabuses after making some slight changes, even after 6 
decades of the independence. It is a matter of shame that we 
stick to and brag about the syllabus which was fonnulated 
to ' civilize' the ' barbaric Indians'. 
As Prof. Gokak says, "the teaching of English is in a chaotic 
state today". There is a dire need to make wholesale changes 
in our syllabuses, unless the existing syllabuses both at the 
UG and the PG levels are revised and made more functional 
and relevant, the condition of English, which is bad enough 
already, will become worse. 
Note : The attached syllabus can be a model for teaching 
English at .the university level. It is adopted in JVB 
University, where the writer is working. This syllabus is the 
need of the hour and the students have felt it advantageous 
also. 

SYLLABUS 
SEMESTER-I 
I The Use of English, II The Use of English, III Literature 
for Human Values, IV Communication Skills. 
SEMESTER- II 
I Introduction to Modem Linguistics, II Communication 
Skills , III Literature for Jluman Values, IV Landmarks in 
Literature. 
SEMESTER-III 
I Career Communication, II Modern Literature - I, 
III Modem Literature- II, IV Translation Theory and Prac
tice (AN Introduction). 
SEMESTER-IV 
I English Language Teaching II English Language Teach
ing, III Literary Interpretation, IV Dissertation 

Assistant Professor, P.G Department of English 
Jain Vishva Bharati University, 

Ladnun-341306 (Raj.) INDIA 

A Tribute to Wordsworth 
Rajendra Prasad 

I saw a rainbow in the sky 
Th~n .a.colourful butterfly, 
Green was there all-around 
Then came raindrop a bit shy. 
Laughing leaves then I found 
Dancing rivulets were on ground, 
Sweet shower slakes so streams 
My soul was feeling spell-bound. 
0 God you gave countless gems 
There the sky puts earth in arms, 
Yellow flowers wave to dance 
Fragrant wind has musical fam1s. 
I put my arms to heaven 
To thank for everything given. 
{Lect. In Eng.} Govt. Sr. Sec. School Jaitsar [Sri Ganganagar} 
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Identifying Communicative Nets 
through Language Functions 

Dr. Divya Joshi 

Communication is essential for transmitting information and 
coordinating the activities of individuals and subgroups. In 
any group there tends to be a stabilization of particular lines 
of communication, which are referred to as 'communication 
nets' . 11ms a group member does not communicate equally 
often with each other member; rather power and role 
relationships, personal like~ and dislikes, subgroup 
cleavages. and other conditions tend to result in the 
establishment of particular communication nets. 
In the recent past language teaching has changed radically 
and shifted the emphasis away from 'accuracy' to 'fluency' 
and from 'structural competence' to 'communicative 
competence'. The acknowledgement of language as a tool 
for communication establishes the thesis that communication 
takes place when we use language to perform a variety of 
different acts of an essentially social nature. We are not 
looking at the ability of the learners to compose 
grammatically correct sentences but rather making language 
teaching a skill based activity. Hence the primary objective 
in teaching English, as a second language is to enable the 
learners communicate effectively in different situations and 
contexts. 
Language learning focuses on two aspects viz. language as 
'form' and language as 'function' and for effective 
communication, the perspective of function is equally 
important as that of form. For example, the question 
(interrogative) form performs various communicative 
functions like asking infonnation, complaining or criticizing, 
making request or suggestion. Just like a form can be used 
for different functions, functions wo can be expressed 
through different forms. A sentence comprises of structure 
words and content words. While the structure words in a 
sentence enable us to understand the structure along with 
the relationship between various content words, it is th~ough 
content words (nouns, main verb, adjective, adverb) we 
derive the meaning of a sentence. The difference between 
both lies partly in the nature of their meaning and partly in 
the char~cteristics of their use; 
There are three principal views regarding language learning-
• The structural view treats language as a system of 

• 

• 

structurally related elements to code meaning (e.g. 
grammar). 
The functional view sees language as a vehicle to 
express or accomplish a certain function. 
The interactive view sees language as a vehicle for the 
creation and maintenance of social relations, focusing 
on patterns of moves, acts, negotiation and interaction 
found in conversational exchanges. This view has been 
fairly dominant 3ince the 1980s 

The empha~is on language form in language teaching is 
structure onentated where as the communicative function 
of language centers around situations and contexts. A 
language fonn does not always reflect its communicative 
function directly. By language function, we mean what do 
we do "':ith ~anguage in diverse situations like using language 
~o a~k/g1ve mformation, express intention/preference, report, 
mv1te, regret, convey, and so on . To express language 
functions appropriately we must venture out into real world 
English. 
Communicative approach to language teaching emphasizes 
the need for active participation of the learners in classrooms. 
Communicative exercises involve the learners in an 
interpersonal and meaningful exchange of information. A 
variety of forms for each function can be introduced at the 
preliminary level and can move towards complex ones. The 
following sentence will help to identify how different forms 
perform single function -
a. Bring me the letters, which the postman left. 
b. Bring me the letters, which the postman left, won't you? 
c. Can you please bring me the letters, which the postman 

left? · 
The language in these sentences is selected according to the 
situation as well as the relationship between the speaker and 
the listener. Exercises of this sort can either begin with words 
or with sentences. By introducing new words, we can help 
~he learners explore opportunities by associating meanings 
mto corresponding situations. And by introducing and 
assigning situations, we can familiarize the learners with 
the context as well as number of other things like the role of 
participant, language used earlier in communication, purpose 
of the speaker and knowledge of culture. Because meaning 
and contextualization are the basic premise of communicative 
approach, it frees the learners of the notion that 
communication is measured solely in terms of linguistic 
accuracy at the initial stage. 
Situation exercises can include real-life situations like 
visiting a bank/post office/railway station, shopping, light 
conversation, discussing and describing events, people places 
etc. At an advanced level, social and political issues, cultural 
and enteJtainment programmes, matters related to economics · :~ 
education etc. can be introduced because it is natural fo; ~·'<.~ 
people to be concerned about issues that directly or indirectly f 

affect their lives. The grammar alill vocabulary that the 
learner learns follow from the social, functional and 
situational context. Thus an exposure oflanguage functions 
facilitates learning and instills confidence in learners. It also 
helps in vocabulary building and understanding 'of 
communication nets thereby making them effective 
communicators and successful professionals. 

Dr. Divya Joshi is working as a lecturer in English at Govt. 
Dungar College, Bikaner. She worked on 19th century 
British women novelists for her doctoral thesis. Her areas 
of interest include gender studies, and Indiim aesthetices . 
She has completed a pmject on human rights and cross 
cultural perspectives and am presently working on folk 
traditions of Bikaner district. 
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Le~rning can be a fun 
Prof. Madhu Agarwal 

Motivation plays a significant role in the process of! earning 

a language. Learners need instruction, input, interaction, and 
opportunities for meaningful output to for language learning. 
A good teacher must find ways to identify students' purposes 
and needs and to develop proper motivational strategies. 
Students should understand why they need to learn a 
language. When designing a language course, teachers must 
take into consideration that each learner has different interests 
and expe<;tations. 
LEARNING FRIENDLY CLASSROOM 
Develop a friendly atmosphere in which all students feel 
comfortable participating in classroom activities . 
Comfortable environment makes them feel like a part of the 
w!.ole. It is one of the most significant factors in encouraging 
motivation. It may take time as students adjust themselves 
to a new setting. A teacher can provide students with a bright 
and colourful classroom with pictures and projects completed 
by the students. This ·gives students the impression that 
learning the target language will be easy and enjoyable. 
LEARNER-CENTERED CLASSROOM 
Learner-centered, low-anxiety classroom environment has 
a great impact on language acquisition. It can relax the 
students and enhance the friendly atmosphere, which will 
increase their desire to learn and develop their lane· ~~ ;;: 

skills. A teacher should give them a chance to arrange the 
classroom in the way that would make us feel most 
comfortable. A friendly classroom is a cheerful place where 
the learners enjoy learning. 
POSITIVE FEEDBACK AND REINFORCEMENT 
The students should be given positive feedback and 
reinforcement to increase students' satisfaction and 
encourage positive self-evaluation. Students are more 
affected by positive feedback and success. Praise builds 
students' self-confidence, competence, and self-esteem. 
Mistakes should be corrected without hurting them. It is very 
important for teachers to point out the good aspects of a 
sfudent 's work and to provide a clear explanation of his or 
her mistakes. 
ALLOW THEM TO SET THEIR OWN GOALS 
Language learners can achieve success by setting their own 
goals and by directing their studies towards their own 
expectations. Students can help themselves achieve their 
goals by detennining their own language needs and by 
defining why they want to learn the language. 
PAIR AND GROUP ACTIVITIES 
Students learn by doing, making, writing, designing, creating, 

and solving so engage them in pair and group act~yity for 
effective learning. Students feel tree to speak in small groups. 
Group activities allow students not only to express their ideas 
but also to work cooperatively which increases their 
motivation. 
MOTIVATE THEM TO USE RESOURCES FROM 
OUT SIDE THE CI,ASSROOM 
A teacher shouldn ' t li1~it the students to traditional methods 
but relate their classroom experience to outside interests and 
activities. It makes developing language skills more relevant. 
USE CLASSROOM COMMUNICATION 
A teacher should usc English in the classroom and allow 
their learners to use English what they have. Learners can 
get additional speaking practice using the situation they 
feel more comfortable with. 
Learning a language can be a fun if a teacher makes it easy. 

Professor, lASE, Bikaner 

Language and its characteristics 

Aparna Singh Yadav 

Language is a very important means of communication. Jt is 
very difticult to think of a society without language. 

- bmguage has been instrumental in bringing people into class 
co-op;;?ariOn and unity. The term 'language' can be 
understood better in tenn of its characteristics. 
Language has a character of universality. We express our 
feelings and thought through it. According to Gray language 
may be regarded as, "any means of expressive emotional 
and mental concepts by any living being or being whatsoever 
and communicating them to or receiving them from other 
living being." 
Language is arbitrary, if language had not been arbitrary, 
there would have been only one language. Because of this 
arbitrary nature of language, changes may occur. 
Language is a symbol system. A symbol is a concrete event. 
For example, OM is a symbol that stands for the internal 
peace or meditation. Language is a fonn of social behaviour. 
Language has to be learnt. This learning is possible only. In 
society language has been interwoven with the day-to-day 
life of man ever since his origin. It helped him in moulding 
his social character too. It has made easy for man to carry on 
his social activities since no one can live in isolation. 
Language is an inseparable part of human society. It is 
through language that humanity has come out of the Stone 
Age and has developed. 

Asst. Professor 

L.M.T.T. Dabok {CTEJ Udaipur. 
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ENGLISH LANGUAGE 
Growth and Utility in Indian Context 

Rameshwar Lal Basera 

English is a language which is spoken by more than 1500 
million people all over the World. It has become lingua 
franca in the era of globalization. The new global order has 
created conducive conditions for the rapid growth of the 
English language all over the world and through it, there is 
a free flow of knowledge. 
In India, the English language is a by product of the colonial 
rule and it has been a blessing in disguise. In post
ind~pendent India, all the commissions and committees 
appointed by the Govt. have emphasised the importance of 
the study of English a~ link language. The tenn ·global 
English' is a product of globalization. The West wants to 
restrict global English teaching industry in the hands ~fa 
small group of Ang,lo American native speakers of ~nghs~ , 
and their English alone is considered 'standard ·. Thts 
hegemony is called 'l inguistic glo~alization '. ~o~eve:, the 
fact is that no language is unitary m nature. It IS mvanably 
a confederation of dialects and regional variants. This 
happens tc be the case with English too. 
In the recent years Indian English has established itself as a 
powerful sort of link language. English, as a tool of 
communication and not as culture, is fast spreading f:·om 
urban to semi-urban and to some extent even rich in rural 
areas. It is now estimated that 150 million children are 
learning English at primdry school stage. !he globalizati_on 
phase of English will certainly affect the tdenttty of Indian 
English. 
In view of the changing scenario at the global level, the roles 
assigned to English in contemporary India need to. be 
refonnulated, depending on the needs of the cha_ngmg 
conditions. The changing scenario from colonization to 
globalization entails a shift in the aims and objectives of 
teaching English in India. They can be stated as follows:·-

. (a) The market driven utilitarian function is very 
significant. Indians now recognize that English is 
necessary for mobility, career advancement 
opportunities and social and economic purposes. 

(b) As an international language English has a lot of 
' surrender value' and learners of English can cash on 
it. Today there is great demand for courses on spoken 
English, written English, Bus-iness English, 
Management English, Technical English, Medical 
transcriptions and English for other specific purposes. 
The market for literary English and literature based 
courses is fast dwindling. 

(c) The fact that English is a window to the world and an 
access to ti1e growing fund of knov.,ledge in science 
and technology, can't be denied. Kn<,wledge in every 
branch is readily available through English, and that 
too just at the click of mouse on internet. English is an 

' Exploding language' in internet and in a world of 
ihfonnation explosion. 

To conclude, English has to play a catalytic role in 
contemporary India and not a literary role as in the days of 
British Raj . The functional use of language is importa~t in 
English teaching. Focus should be on language as a medmm 
of communication. Moreover, focus on meaning rather than 
on fonn is required. Employment opportunities and the status 
that goes with a comr.1and of English are making English as 
a sought after commodity. 

Reader, lASE, Bikaner 

Globalization of Indian Education 
Dr. Sudesh Sharma 

Globalization means "to make global, that is world wide a 
watch not only for India but across the v.torld." 
Philosophy of Indian Education : A guru is the pers~n who 
shows the right path to students and students make hm1f?er 
a role model or ideal for their life. The destiny of the natton 
is shaped by guru in class-room. 

"We can not always build the future of our youth 
But we can always build youth for our nation." 

The globe is slowly moving towards the historical movement 
of transi tion to 21st century and education is seen as the 
most crucial to face the challenges of daily life like to face 
competition, establish new connections, up~ate knowl~ge ~tc. 
Globalization intends to integrate the Indian educatiOn wtth 
the world educational approach. But practically it is seen 
that minority of people who are capablenffinding their w?ys 
successfully about this new world (roles of Global educatiOn 
and structures of international organization) 
Need to channel energy and willingness : Globalization of 
Indian education presents both prospects. The pros and cons 
of the issues and their implications. We need to attract foreign 
educationist to compete the world. Our infrastructure should 
not succumb to pressure against the soul of Indian culture 
due to liberalization and globalization. So we need to follow 
the right path to channel energy and willingness to face the change. 
The principal objective of education has been the 
development of the whole individual. !he mi.nimum~evel 
of education that was necessary to achteve thts goal m the 
agrarian society was primary and in the industrial· age, 
secondary. In the present borderless infonnation society, 
education needs to be able to respond to additional demands 
of a rapidly globalizing world by raisinr awareness of 
environment, peace, cultural and social diversity, increased 
cmopetitiveness, and the concept of a global village. Such 
education is to a knowledge or infonnation society what 
secondary education was to an industrial economy. Education 
prepares the individual to connect- and live in hannony 
with the environment around him. Globalization has changed 
the size, nature and quality of that environment. The 
challenge for education, therefore, is to refonn, create and 
develop systems that prepare the individual to work in a 
borderless economy and live in a global society. In other 
words, our educational institutions need to p;oduce global 
citizens. 

Lecturer, lASE, Bikaner 
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Soft Skills for a Teacher 
Anand Singh Bithu 

Personal qualities of a teacher characterized as soft skills. 

Soft Skills are those personal values and interpersonal skills 
that determine a person's ability to fit into a particular 
structure. The skills include personality traits like emotional 
maturity, eagerness to learn and willingness to share and 
embrace with new ideas. As defined in career Opportunities 
News, October, 2002, Volume 20 , No 20, Ferguson 
Publishing Company- ' A soft ski ll refers the cluster of 
personality traits, social graces, facility with language, 
personal habits, friendliness and optimism that mark each 
of us to varying degrees .... . Don't worry so much about the 
technical skills, we need you to teach them how to show up 
on time, how to work in teams and how to take supervision.' 
Soft skills include interaction, attitude awareness, conflict 
handling, cooperation, diversity tolerance, etiquette and team 
work willingness. A teacher who has good presentation skill 
can understand his/her learners need and pian his lesson 
accordingly and prepare the learners to face the world so 
that when the learners enter the real world, they can adjust 
themselves well with the organisation. If a teacher has soft 
skill, his/her teaching would be learner centred and 
student oriented. S/he motivate the learners to learn by 
experience and handle the language aptly so s/he helps the 
learners in achieving the goals. Due to the advancement in 
technology and new innovation in the teaching learnmg 
process, a teacher should reflect over himself. S/he should 
have adjustment to needs of the learners. Through soft skills 
a teacher can help the students express themselves with 
confidence and clarity and above all become effective leaders. 
Soft skills include communication skills, interpersonal skills, 
rapport building and net working, innovation and creativity 
leadership, emotional intelligence, management skills, 
motivation, stress management, business communication 
skills, team building, time management, self management, 
conflict resolution, negotiating skills decision makin cr 
personality development, attitude and skill building, proble; 
solving and decision making interviewing skills, art of 
influencing, presentation skills, meditation, goal setting, 
memory enhancement, creative thinking etc. Using soft skills 
a teacher can improve his/her own skills which help him/ 
her while teaching in the classroom. 
Research and expert opinions have been sought in the effort 
to detennine the specific soft skills to be implemented and 
used in teaching learning process. As Archna Shanna says, 
"To live to the challenge of globalization which is in line 
with the era of infonnation economy, the strength of a nation 
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is strongly dep((ndent on the ability of its citizen to be highly 
intellectual and skilful. The development of human capital 
is thus important and necessary since it drives the nation to 
the envision vision and mission. Without a quality human 
capital, a nation will be weak as there is no human factor 
that is capable to embark on new initiatives and perspectives. 
A quality human capital comes from a quality education 
process. A carefully designed and well planned education 
system is critical to developing such human capital. Thus, 
institution of higher learning plays a very important role to 
produce a human capi~al that is highly knowledgeable and 
skilful to meet the demand and expectations of many people. 
The teaching and learning processes in institutions should 
be capable to provide such knowledge and skills to future 
generation." 

Lecturer, lASE, Bikaner 

Planning a Lesson in English 
Teaching 

Sugandha Behal 

Introduction 
We know that every successful task is based on the effective 
planning. As teaching is a very difficult task so it is also 
based on the pre- plan. For fruitful and effective teaching 
pl~nning is the first and most impo~ant step. The teacher 
should know how to teach? What to teach? How to correlate 
his lesson to the social and physical environment of his 
pupils? He should also know how to introduce his lesson? 
How to use teaching aids? And how to evaluate in the light 
of objectives decided? 
'A lesson pian' is actua!ly a plan of action. A lesson is a 
logical step in a series of psychological experience as well 
as a logical segment of the subject matter to be taught. The 
teacher is not only an artist but he is also a scie;;tist for he 
knows how language works, whereas language is not aware 
of it. 
Advantages of Planning a Lesson 
There are many advantages of planning a lesson. Some of 
them we can sum up in the following points- . 
• The class consists of several categories of pupils from 

different socio-economic backgrounds, in such a case 
if the English teacher himself comes unprepared and 
unplanned and if proper care is not taken, there will be 
no learning. So planning the lesson helps the teacher 
and equips the teacher with confidence to organize the 
lesson in the class-room. 

• 

• 

It helps the English teacher to establish sequential 
relations between all the lessons and with the other 
subjects of study and to correlate them to the 
environment of the pupils. 
It also keeps the teacher to be systemati;; and orderly in 



I 
the treatment of the subject-matter. 

• The teacher sets forth with some definite aims and 
objectives in view and is conscious of the interest and 
attitude, etc. that he is to develop in his students through 
certain activities or some other means. 

• It saves time in the sense that the students get a better 
understanding of the subject. 

• It encourages the continuity in the teaching process. 
Pre-requisites for Effective Lesson Planning 
• The first and foremost pre-requisite is the thorough 

knowledge of the subject-matter. The teacher must be 
well acq·1ainted or conversant with the subject or the 
topic he is to teach. 

• TI1e teacher should know his pupils and their needs, 
he should also know the traits of different age groups 
to meet the psychological need~ of the pupils with their 
individual differences. 

• Next is 'content analysis ' . It consists of division and 
subdivision of the teaching poi11ts. After it he must 
decide the aims and objectives of teaching those points. 

• The employment of a large number of effective 
techniques is the next step. The various techniques 
which are in common use are- question-answer 
technique, dramatic play, story telling, discussion, 
straight lecturing, illustrating etc. the employment of 
these techniques is depend upon the nature of the 
subject-matter. 

• Schools are the product of the society, and the teacher 
has to keep in mind the resources and limitations of 
the schools. 

Lecturer in English, CTE, Sangaria 

Effective English Communication 
(EEC) in Classrooms 

Chandan Talreja 

Language is not a system of unchanging rigid rules; it is a 

medium of communication. Therefore, learning a language 
is internalizing the processes of communication, of 
negotiating meanings through sustained interpersonal 
interactions, of developing skills for performing various roles 
and catr;ing out various tasks in different situations. 
English has been gaining more and more impetus at the 
national and international level during the last decade. 
Teachers who have an awareness of the skills and the 
communicative competencies ir:volved in ' Knowing ' a 
language, who are aware of the advances in the of the field 
language learning and teaching and who can modifY the 
relevant insights and approaches into their classroom 
transactions can serve as a key for bringing out the effecti ve 
communication . In ELT classroom, the ' English 

Environment ' is the primary requirement. Second step is the 
ease to speak English. It is rightly said, "Complete ease in 
spoken English can confer complete ease in written English". 
Effective communication, Environment and presentation are 
very closely inter-related. They are complementary to each 
other. Proper classroom environment, Teacher- student 
interaction, discussion among friends and with family 
members in English in a controlled and pre-guided manner 
initially with the use oflimited number of sentence proceeds 
for a better environment. Presentation involves the 
knowledge and application of various grammatical aspects 
such as the use of simple structures, conversion of sentences 
from one fon11 to another. Besides it, the colloquial words 
usage and it 's linking with English serves for memorizing 
of the language. Use of lingua-labs for effective 
pronunciation as well as generating perfect communication 
skills is also a proper means to develop in children a sense 
ofhealthy competition, to ex-change views and information. 

I Effective Communication 

/ 
Classroom Atmosphere 

Vocabulary Enhancement 
Tr- Stu . Interaction 
Group lntemction 
Family Interaction 

Environment 

Phonetics 
Use of Simple Structures 

Grammatical aspects 

Presentation 

This corresponds with the use of vocabulary (both active 
and passive), structural approach for making sentences, 
phonetics, pronunciation drills, conversational exercises. All 
these are fruitful only when the learners are motivated and 
are curious enough to 'know more ' . 
Besides it, an innovation can be made by self preparation of 
' English clubs ' in schools. These help children to develop 
English friendly environment and feel at ease. It also 
encourages pupils to take co-operative enterprise and 
initiative in learning English as their learning of structures, 
patterns and vocabulary in use is enhanced. It may also 
include solo and group acti vities, English- speaking with 
application to life- situations, co-relation with social and 
physical environment. 
In short, we can say that effective English communication 
(EEC) needs a perseverant attitude together with innovations 
and above all its proper application to the real-life situations. 

Lecturer in English, GSSS, Barsinghsar, Bikaner 

Joke 
Teacher- Do you know that birds have a sharp eye sight? 
Student- Yes, Sir. 
Teacher- How do you know that? 
Student-! have never seen a bird with spectacles. 

Chandrashi XI, GGSSS, Maharani, Bikaner 
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1 0 Steps towards Better Writing 

Dayamani 

Writing well is one of the most sought-after techniques in 

the fastest growing business world. Of! ate, it is recognized 
as the useful skill to make a career out ofthis skill. Writing 
skill is a platform to give a fonn to one's thoughts and to 
shape one's career. Now a days, there are many opportunities 
to those who have expertise in business writing, content 
writing etc. Yet, it is one of the undennined ability that is 
inherent among students while some professors have little 
or no time to teach writing skills. 
As you may be aware, good writing cannot be restricted to 
one context or another. Actually, it depends on one's own 
ability to think logically, nurture the ideas thereby give shape 
to thoughts and translate those ideas into words. Aside, one 
need to explain most complex ideas and make them 
understandable giving every detail. As often as possible, 
try to write a few lines about your own experience. Reflecting 
on your experiences you may organize your ideas, see that 
they lead from one thought to another. Ensure that there is a 
free flow of thought and the ideas should be interlinked. 
Here are a few tips to help you develop your writing skills: 
Pace yourself: It is observed that many students start writing 
their papers burning mid night oil and keep writing until 
the last minute. It is a common practice among students 
thinking they write best this way. It is not good. Professors 
give out assignments at the beginning of a semester so that 
you may have ample time to plan, research, revise and review it. 
Taking advantage of time means not only you produce a 
better write-up but you will do it at ease, without having to 

. work under stress I pressure, without having to overstrain 
oneself being awake over night, losing a night of sleep while 
they are due. Set aside some time I week to draft, I week to 
review, I week to revise, I week to proofread. By doing so, 
you gradually develop writing spontaneously week by week. 
Take a moment to write a paragraph everyday for eg: "Last 
summer", "On a hoi iday" etc-when you're done you realize 
that you were writing at a place and the next day when you 
resume writing you ' 11 be able to pick up the thread easily. 
Plan : One should have an idea of a planning before he 
attempts to write. The expression must come from within, 
open up your mind and flesh out' the thoughts in detail. 
Having a plan is to have a concrete idea, which prepares 
you to move on uninterruptedly, or it is like laying a 
foundation stone before you start. It can be assumed as an 
action plan-hoW> to go about /what needs to be done? 
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An Outline could be a mindmap, a mental image, general 
idea, a list of points to cover, a statement of purpose-this is 
an Outline. It tells you what and how am I going to talk 
about, it should have a topic sentence consisting of a head
line and a list of the ten points one is supposed to cover. 
An Outline accomplishes a number of topics although it takes 
a different form. It serves as a yardstick to measure your 
progress as you proceed to write. It is to ensure that you 
cover every topic to the fullest extent possible. 
A good Out! ice allows you to leap back and forth, attacking 
topics vehemently on areas of your research rather than 
waiting to see before you decide upon a certain topic. Fi
nally, having a plan at your fingertips would keep you fo
cused on the goals you've set for the paper, leading you to 
write better as you go along. 
Start in the middle: One of the biggest problems a writer 
is ever faced with is to figure out how to begin. At this point, 
wondering how to start you might burn your retinas con
tinuously, staring at a blank screen, trying to think of some
thing awe-inspiring and profound to make a good start. Pre
fer to skip the introduction and jump into a paragraph 2. 
You can always come back and write another paragraph when 
you're done-later on, you might feel it is unnecessary. Usu
ally, the first paragraph being the weakest, we tend to warm 
up to our ·topic rather than do any useful work. 
Write crappy first drafts: Write securely thinking that you 
can rectifY your mistakes sometime later. You don't need to 
look into the facts halfway through writing, trying into 
interpret the rules of grammar and fonnat-ignore and just 
write. You may fix your mistakes while proof reading. 
Remember, what you write doesn't matter what you rewrite 
is that's what matters. 
Don't plagiarize : Plagiarism is nothing but copying 
something, which is not, the product of your own original 
thoughts because it has been reproduced without noting the 
source from which it is extracted. It hardly makes mention 
to any reference or enclosing in quotations from it's origin. 
Avoid using another person's work in a way that is treated 
to be your own. 
Use directions wisely: Make sure your paper meets the 
requirements as specified in the assignment. Most often, a 
general question a student could ever ask is " how long does 
it have to be"? The real answer, is that every paper needs to 
be exactly as long as it needs to emphasise its point. However, 
almost every topic can be stretched into a full book or 
curtailed down to a short summary. On the contrary, it may 
be noted that writing shorter papers well is much difficult 
rather than to write longer papers. Even so, if your professor 
asks you to write 5-l 0 pages, it may be because he doesn't 
think you will be able to write less than 5. 
Avoid Wikipedia : One should avoid using Wikipedia as it 
is really not a reliable source for college-level work. It is not 



useful to present the factual information in detail. It does 
not examine the core issues in depth. 
Focus on communicating your purpose: One should be very 
clear about the purposes of writing. Revise your paper at 
least once, focusing on how well each line is directed to 
enhance your students' understanding. Every sentence directs 
your reader towards your conclusion. 
Ask yourself," Does this sentence support my argument"? 
Does it follow the sentence b.;:fort:, and lead into the following 
sentence? Is the topic of each paragraph clear? Does each 
sentence contribute to a deeper unders:anding of the topic? 
Revising your paper as many times as possible you realize 
that the knowledge gained is much more worthwhile than 
your first draft .As a result, your writing has become refined. 
This is where you need to pay attention to rules of grammar
whether the sentence is in agreement with subject and a verb. 
Check the spelling errors. One good trick is to proof read 
your paper backwards, look at the last word, then the second
to-last , then the third-to-last and so on. This enables your 
brain to look at each word out of its original context. 
The best way to improve your writing i~ to write, as much as 
you can. The above tips will help give you direction and 
determine areas, which you are likely to find weaknesses 
that undermine one's weaknesses. 

Project Associate, DCS, EFLU, Hyderahad 

Managing a Small Class 

Anirudha Rout 

A teacher is a manager. He has to manage different resources 

to bring out the best in the learners. In India most of the 
teachers complain against large classes, but those who are 
teaching in the remote rural areas or tribal areas must have 
experienced teaching a very small class of less than 15 
learners. Such a class has some problems and some 
privileges. In this article we will try to identify the problems 
and ways to tackle them. We will also discuss how a teacher 
can exploit the privileges. 
Problems: 
• As most of the teachers are habituated of teaching large 

classes or classes of average size, a smaller class 
discourages them to teach . It becomes difficult to 
maintain the working spirit in the class. The teacher's 
involvement, preparation and enjoyment go down. 

• In a small class elicitation of ideas from learners 
becomes difficult. So activities like brain-stonning get 
spoilt. 

• In a large heterogeneous class there are learners of 
different aptitude, intelligence etc. In such a class the 
teacher would be able to use learners for different 
purposes of teaching. 

• There will be less numbers of groups and small groups 
in a small class. So there will be less varieties of 
products and less scope for analysis for learning. 

• Peer-learning would be less and the teacher input will 
increase in such a class which is not at all desirable. 

• The teacher in a CLT classroom is a facilitator not the 
controller. His role is create interaction between the 
Ieamer and the learning point. But in a small class it 
would be difficult to withdraw himself and so he will 
be highlighted. 

THE PRIVILEGES 
• In a small class the teacher has good opportunity to 

understand each Ieamer, which is the first need of good 
teacher-learner relationship. 

• The teacher can interact a lot with each Ieamer both 
inside and out.side the classroom, which will facilitate 
better learning. 

• The teacher will not have to speak lou~ly in a small 
class. So he can work for a long time and will not get 
exhausted. 

• Any instruction given in the class would reach every 
student in the class, which usually does not happen in 
a large class. 

• 1he shy learners would feel secured in a small class 
and proper care can be taken of them. 

• Correction of written work and giving feedback is quite 
easier in a small class. 

SOME TIPS 
• In a small class there is no need of speaking at a loud 

voice. It would make his speech soft and sweet. A soft 
and sweet voice is certainly friendly. 

• While doing group work the teacher should be very 
careful to form groups of 3 or 4. Care should be taken 
to distribute the varieties ofleamers in each group. 

• In the whole class mode of teHching the teacher should 
be one among the learners. He should give triggering 
idea:; to the class when necessary. 

• The teacher should give more think-time to the learners. 
• The ideas coming from the learners should be thrown 

back to them with little addition. 
This discussion can go ahead if you add to it from your 

experience. We can make the leamingjoyful in a small class 
only if we think of new solutions. Happy teaching. 

Chief Resource Person, 
DCE for ELT, Baripada, Odisha 
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On the Teaching of English 

India is a multilingual; multiethnic country. It is a unique 
nation because it is diverse but united. We take pride in 
being united in plurality (I would refer pluralists to 
diversity). We, as a nation, have been accommodative in 
many cultural respects. We were under the British rule for 
nearly 200 years. Literally, our association with English 
began with the advent of East India Company. Later, we 
became independent. At the time oflndependence, we were 
very prudent in retaining English as an official language. 
Some took exception on continuous English in free India as 
a language, that too as an official language and giving it a 
constitutional provision. Now that, we are in a world where 
even the most developed country like Japan - which was 
very conservat;ve regarding English - came to accept that 
English is important for every nation in the world. That 
way, the decision taken by us 60 years ago proved correct. 

We have at least three different contexts of English Teaching 
in India- the Public Schools in cities, The Private Schools 
in urban and rural areas. Such classification was observed 
by the National Curriculum Frame Work- 2005 document 
also. In the first type of schools, the teachers and ambience 
are cor.ducive to learn English. In the second t';pe of schools, 
the children have atleast some environment. Their parents 
are educated or are awake of what education is and how 
children can come up academically. The third category, the 
government run schools, are the places where the teachers 
are trained and the learners are from poor economical 
background. This is the category where most of the teachers 
like us work. 

The first category schools are in a position to deliver goods, 
thanks to the background of learners, environment and of 
course the teachers. The learners acquire the language skills 
and are able to communicate effectiveness. In second and 
third category schools, teaching of English is considered to 
be challenging. There is another problem to look into. 
Teaching of English is equated to the teaching of content 
subjects i.e., Mathematics, Sciences and Social Sciences in 
Medium trap English - The English Medium. The very 
process of teaching English is understood in a different 
manner. What does Language teaching entail? Have we 
understood the dynamics of language learning ? 

Language teaching is not teaching some content. Teaching 
or helping the learners acquire I learn the target language 
skills along with the grammar, vocabulary and phonology. 
For doing this, we have different approaches, methods and 
techniques. The teachers are specially trained in teaching 
the target language (English) . The question of early 
introduction of language (At the primary level) and doing 
the same at a later stage (at the secondary level ) has two 
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different versions. One being that the children who are 
exposed to language at an earlier stage are good in fluency 
and pronunciation. The other, however, is that the children 
who learn language at a later stage are good in the areas of 
syntax and vocabulary. As far as we are scientific in our 
outlook and practice, and we view language learning as 
language learning, there is no danger. 

But there is one danger if we are 'trapped' by the medium 
concept. Learning unknown co~tcepts through a language 
known to us is co:npatible to child's world, imagination and 
concept formation . The child is not alienated from his own 
world (Society) that supports him in concept formation as 
long as the child learns with the help of his own language. 
Learning unknown things through unknown language is 
paradoxical. That is where the validity of English as a 
medium comes under scrutiny. 

The situation, however , is grave in the case of rural and 
semi urban areas. There are many limitations to the children 
living in rural and semi urban areas. The children use only 
their mother tongue at home. No other person uses English 
at home. Another limitation is that the teachers are not in a 
position to express their inner most feelings as they are in 
the case of the mother tongue - i.e., Hindi or Rajasthani. 
The teacher can't use the most natural expressions (Idiomatic 
expressions) in English . 

At this-juncture, we, the English Teachers in India should 
be very cautious about all these arguments and be able to 
separate wheat from chaff. I am of the opinion that if a child 
is strong in mother tongue, 

he I she can learn English well, irrespective of the age at 
which English is introduced to him I her. The only condition 
is that language needs to be contextualized. I strongly feel 
that the very concept of language teaching through content 
(Language across curriculum) is highly detrimental to the 
interests of the children and the nation. We have to be very 
critical and objective regarding this pedagogical issue and 
design our teaching. That way we can compete well in the 
international society. Let us use our methods and techniques 
and help the children learn English language - as a language 
. And that way we can be a model for other non - English 
speaking nations of the world. 

Resource Perso11, DC£, KRISHNA, A.P. 

VALUE 

Meenakshi Tak 
To value one year, ask a student who failed this year. 
To value one month, ask an editor of weekly. 
to value one day, ask a daily wage's labourer. 
To value one minute, ask a person who missed his train. 
To value one second, ask a person who survived from an 

accident. 

XI C, Govt. Malrara11i Girls' Sr. Sec. Sclrool, Bika11er 
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Five Attitudes of Life 

Aka/aKin 

Reading is my favorite pastime, and these recent weeks I 
have been reading some books in one of which I came across 
these beautiful thoughts on how our attitudes to life can 
change the way we live our lives and its ripples affecting 
those we come in contact with. Allow me to share those. 
1. Self Esteem- Your attitude to yourself. You are unique. 
There has never been and there never will be a person like 
you. Your attitude determines your life because you cannot 
go higher than you think. The happiness of your life de
pends on the quality of your thoughts. 
2. Forgiveness- Your attitude to your past. Hurt is an acid 
that eats away at your soul, forgiveness is the only cure. 
The ability to forgive has a tremendous impact on your fu
ture. The person who has damaged your past negatively 
impacts your present and influences your future. Only the 
strong can forgive. "Forgiveness is the attribute of the 
strong"- M.K. Gandhi. The best gift you can give to an en
emy is forgiveness. 
3. Hope- Is your attitude towards the future. ' Men and 
women are limited not by the places of birth, colour of skin 
but by the size of their hope."-John Johnson. Listen to this 
testimony of a Jew holocaust victim- "I believe in the SUN 
even when it is not shining, I believe in LOVE even when I 
am not feeling it, I believe in GOD even when He is silent' '. 
God has not given us the spirit offear. We need not be fear
ful of tomorrow. Why worry for tomorrow when it may not 
even be ours? Don't let tomorrow use too much of today! 
Live one day at a time with hope. Be grateful for what we 
have and we will have more to be grateful for. 
4. Love- Is your attitude to others. We are not put on this 
earth for ourselves but we are placed here for each other. If 
you are always there for others then in times of need some
one will be there for you. If you want others to love you, be 
loveable. Love is like a boomerang, you give it and it comes 
back to you. Another way to love others is, not just to share 
your riches with them but to reveal their riches in them. "Be 
nice to people on your way up, you will meet them when 
you come down." 
5. Faith- Your attitude to God. Faith is being sure of what 
we hope for. Don't tell God how big your problem is; tell 
that mountain of a problem how big your God is. When 
faith goes to market, it always carries a basket. 
The happiness of our life depends on the quality of our 
thoughts- our attitude. "All that we are, is the result of what 
we have thought. '~ Buddha. 
"What lies behind us and what lies before us are tiny 
matters compared to what lies within us." -Oliver Wendell 
Holmes 

Chief Resource Person, District Centre for English, 
Kohima, Nagaland 

Electronic English 

Nishant K. Ojha 

English is facing a change with time and especially over 

the last decade or more our lives have been transfom1ed by 
electronic communication; arguably our language has been 
transformed as well. Electronic communication includes 
several different forms: email, chatrooms, newsgroups, 
\V~~Iogs, and sms .. messages between mobile phones, or 
' texts' . In fact, it is probably more accurate \o talk about 
'e-Englishes' , since different groups in cyberspace have 
different jargons and conventions. 
English in general constantly evolves, and the influence of, 
for instance, TV and films on the language can be very rapid: 
take 'am I bothered?', which became a catchphrase inl~ritain 
in 2005. The difference withe-communication is that a word 
can be invented and then spread immediately round the 
world. 
E-communication is a fertile source of new words and 
phrases which easily enter the mainstream. For example a 
blog ( short for web log ), of which there are now estimated 
to be twenty million world-wide, is now a well established 
word, though only a few years ago it was a completely un
known concept. 
Older fonns of communication are renamed to distinguish 
them from the electronic version, so that snailmail refers to 
traditional postal mail, and dead tree edition refers ~o articles, 
books, and so forth published on paper rather than in 
electronic forms. 
Not only new words are created at a vast rate, new ' dialects ' 
come into being. There has been talk of globish and 
globespeak, which are pared down versions of traditional 
English, with severely limited vocabularies, designed to 
make it easier for people with different mother tongues to 
communicate. Similarily, Leetspeak is a language which 
emerged from online gaming communities. 
Apart from producing hundreds of new words every month, 
e-English has also affected the conventions governing the 
way we write. If we send an email for business purposes, we 
are likely to be more infonnal in the way we write it and 
address the recipient than we would be in a letter. Many 
particular abbreviations which are widely used in text mes
saging or chatrooms are now being widely used in advertis
ing and marketing: event starts @ 8 o' clock, gr8, 18r, spclly 
4 u, and so forth. Another effect is that capital letters are less 
favoured in titles, brand names, and so forth . Today, we can 
say e·English is more consumer- oriented than reader-ori
ented. The way of English today, is to be decided by us. 

B. Ed. Scholar 

DC Journal, District Centre for English, lASE, Bikaner (Rajasthan) 

-· 



over 

pj by 

!:5.. or 
ut 

'-ave 

, ~i h 
ersto .. 
~ es, 

In 

';Jd 
nal 
~ to 

- to 
'- ich 

::rtis
lly 

:can 
n -

far 

Stories in the ESL Classroom 

C. Neeraja Reddy 

Story is an important form of Literature. Lessons in the form 

of stories are effective means of instruction to the children. 
Morals 'ian be easily conveyed to the children through stories. 
Story sessions are interesting to the teachers and the students. 
Story is all time favourite to all age groups. 
• Teaching through stories is one cf the oldest and most 

effective ways of teaching. 
• Story telling is an essential part of early language 

teaching. 
• By reading stories, learners have an experience with the 

real language of personal communication. They also 
learn about the cultures of the world. 

• The story session helps our learners exchange their 
feelings. 

• Finding the right story is important. The stories we use 
in the classroom should: 

/:::, be interesting·and appropriate for young learners. 
/:::, have a simple structure. 
6 be well narrated. 
/:::, not have too many new words and struc tures. 
/:::, The teacher may have to simplify stories to make them 

easy for our children to understand. She should provide 
clues that help them sense the structure of the story 
and understand the meaning of the story. 

/:::, Until learners learn to read on their own, the teachers 
read to guide them in understanding the meaning of 
the story. By guiding the learner we mean sharing 
strategies to make sense of stories. 

Tips to teach stories :-
1. Motivation 
(a) Before starting the story, let the children be motivated 
through a guessing game. e.g. If the story is about a dog. 
Let's introduce this:-

! am a good friend to the kids. 
I am a bit lazy during day. 
I am very active at night. 

Guess Who am I? 
(b) Use pictures of the story as trigger, to evoke curiosity 
among the students. 
2. Title of the story:-
(a) Write one part of the title and leave the next part of the 
title for the students. e.g. A peacock's __ (tale/ tail) 
A crow (stupid/ clever) 
(b) Read out a paragraph from the story and ask the students 
to guess the title. 
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3. Introduce a gam~ BINGO 
Ask the students to draw a grid with nine boxes and ask 
them to write the expected prepositions/adjectives/adverbs 
that are going to appear in the first two paragraph of the 
story. 
Read the paragraph of the story and ask the students to cross 
the correct words in their grid. The students who complete 
the grid will call out BINGO. He is declared as the winner. 
4. Make stories open ended:-
Don't give the concluding part of the story. Encourage 
students to guess the ending. 
Thought process increases. Language is generated. 
5. After completing the story:-
·Encourage students to role play the important characters of 
the story. 
-Jumble the sequence of th..! story and ask the students to 
rearrange in the correct order. 
-Ask the students to reproduce the story by using web _graph. 

Huge Stupid Lazy 

~ 
Pretends Walk Fool 

Involve the students in narrating collaborative story in 
the class room. Let the teacher begin the story by giv
ing the first sentence. The students add their own sen
tences and complete the story. 
We need to include activities like .drawing, painting, 
cutting and pasting etc. in the story session. 
There should be a lot of physical movement in the class. 
If possible, ask the students to construct a parallel story 
in their own words. 

Conclusion:-
To make our story telling interesting and useful to our learn
ers, the teacher needs to: 

create the atmosphere by using an object or a picture in 
the story or light a candle to indicate the beginning of 
the story session. 
show enthusiasm excitement and enjoyment. 
speak audibly, in a pleasant, intimate, smooth, low
pitched tone of voice. 
maintain eye-contact. 
use appropriate gestures and facial expressions. 

Sources: 
F Martin Pedersen (1995}- Story Telling and the Art ofteaclring. 
Forum (33. 1} 
Natasha Malinka (1995}- Story Telling in Early Language. 
Teaching Forum (33). 
12-day Refresher Course to Tutors!ChiefTutors,from 1-12 Feb. 
2010 at EFL University, Hyderabad. 

Chief Resource Person, DCE, DIET, Warangal (A.P.) 
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Integrating Language Skills 
and Classroom Interaction 

Manoj Chandrasenan 

Everything we do in classroom is determined by the view 
we hold on the nature of language , and by the method 
deemed appropriate to teach lan)!uage more effectively. It 
has been accepted that language is more than.simply a system 
of rules. It is rather a social dynamic resource for the creation 
of meaning and communication, that is, the interaction 
between two or several parts. 
INTEGRATING LANGUAGE WITH READING 
Reading is a part of our daily habit; we frequently read articles 
announcements, book:s, letters, brochures and so on; and 
each requires a different reading strategy. Whether reading 
for pleasure , for gist, for a specific detail , or whether we 
scan, skim. All these reading strategies should be the Ieamer 
who should be given training therein. Moreover, reading 
can be used in the presentation phase to introduce new lexical 
items or new grammatical structure/function . Departing from 
a reading passage, sustains adequate learning, in that the 
Ieamer is offered the opportunity to first recognize the new 
lexical/grammatical item in the context in which it appears, 
and later be able to internalize it and retrieve it in meaningful 
context. 
INTEGRATING LANGUAGE WITH LISTENING 
The development oflistening skills in increasingly becoming 
an urgent need in the communicative teaching method. In 
our everyday life, we do a lot of listening to serve different 
purposes, each of which required a different listening 
strategy. We may need to listen for a specific detail, for gist, 
for comprehension or listen to correct mistakes. It follows 
that learners should be expo~ed to a variety of listening 
materials and be encouraged to employ various listening 
strategies to achieve various purposes. 
Sometimes, a new linguistic item is introduced through a 
listening passage. Thus, the learner ' s attention should 
astutely be directed to detect it and pick it out from the context 
in which it occurs. This ca::: be carried out through different 
techniques such as sentence completion, multiple choice, 
information transfer or any other technique the teacher thinks 
appropriate. 
INTEGRATING LANGUAGE WITH SPEAKING 
Speaking is obviously the most effective. communicative skill 
as it involves two or more participants in a conversation or 
a debate or any other speaking activity. The participants 
interact with a view to convey a message, fulfill a certain 
objective or function. Undoubtedly, speaking, as a task, is 
very much challenging and demanding as language itself is 

highly unpredictable. That is, in a genuine conversation, the 
participants cannot be certain about or even comfortably 
anticipate what their counterparts would come up with. 
Hence they need to have a quick mind and ready tongue to 
be able to converse fluently and confidently, not losing face 
, fumbling for words and expressions. 
As far as classroom practices are concerned, the teacher has 
to present the participants with a clear, meaningful context, 
better still if the teacher could devise a situation where the 
learners are required to generate different grammatical 
structures with the related language with logical inter relation. 
Speaking is one among the most reliable activity to assess 
the learners' linguistic competence in tenns of appropriateness 
and accuracy. 
INTEGRATING LANGUAGE WITH WRITING 
Unlike reading, listening, and speaking where the learner is 
given a relatively short time to reflect and respond, writing 
allows the Ieamer a chance to go over what he has written. 
Perhaps that's why writing is more demanding thus requiring 
mcce time for reflection . Similarly it requires a certain 
amount of correctness, cohesion and coherence. Therefore 
the questions or the teacher 's instructions should be clear 
enough. 
At the non-productive stage, the student can be given jumbled 
words/sentences to reorder/ or to correct faulty sentences. 
Finally, it should be pointed out that a writing task is an 
opportunity to keep the Ieamer in contact with language, 
that the task should be manageable and not frustrating . 
Similarly, feedback/correction should be immediate and well 
cared for. 
CLASSROOM INTERACTION 
It is very important, under the modem teaching method that 
learners interact and learn in a cooperative way. The language 
that the Ieamer produces, however little it may be, n1atters a 
lot in the process of learning . From a psychological 
perspective, the Ieamer who manages to come up with 
acceptable linguistic utterances that meet the teacher 's 
satisfaction is swept by an untold happiness, which will have 
a positive impact on his motivation and willingness to learn. 
Students, whatever their learning styles are need to interact 
in paits or in groups to satisfy their communicative need. 
ROLE PLAY 
Role play is one of the best and reliable means to involve 
the students in oral interaction. It is an excellent techni..jue 
for teaching both grammar and vocabulary, for it helps the 
learners display and practice whatever they have acquired 
in the language. Besides, role plays are very motivating 
activities in that they allow the learners to become active 
participants in meaningful situations very likely to be 
encountered in real life. Role play can be defined as an 
individual, spontaneous behavior in reaction to others in a 
hypothetical situation. To carry out this activity successfully, 
the learner must have a clear view of the situation in focu s. 
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Accvrding to Rosen Weigh, Role Playing is " the 
dramatization of real life situations in which the students 
assume roles". Role play is based on unpredictability, which 
is characteristic to the communicative approach. This factor 
allows room for the spontaneous, creative use oflanguage. 
Most importantly, role play helps the learners make a 
connection between grammar and vocabulary on the one 
hand and between speaking, pronunciation and listening on 
the other which are the co-existing components in any given 
verbal components. 
GAMES 
Games are ideal activities for communicative practice of 
language. The most frequent and popular game that can be 
easily played in class are 'Bingo' where the teacher reads 
out sentences and students identify them on the whole. 
SONGS 
Songs are much like games in nature and effect, in that they 
provide a rich resourceful context for language practice. 
Moreover, it increases the learner's unconscious attention 
to the lesson as well as the motivation. Furthermore, songs 
serve to bring the learners to a desired efficiency in the 
listening skills. However, songs should be thoughtfully 
chosen and appropriately sung. Taking into consideration, 
the teaching objectives, the learners age and needs. 
CONCLUSION 
To sum up, we can say that all this wealth ofrealia, various 
teaching techniques however reliable and effective in nature 
might fall short of good sense ofbenevolence if the material 
chosen to be presented is incongruous with the teaching 
techniques or the desired objectives. Therefore, the teaching 
materials should be chosen with tremendous <> ~ :•:: ::: 
consideration. 
It is high time we looked for these stumbling blocks 
impeding successful teaching. 

Resource Resource Person, District Centre for English, 
Neyyattinkara, Trivandrum, Kerala 

SMILE 

Nisha 

When you are sad and feeling very bad, 
Someone gives you reason to smile. 
How do you feel for a while? 
You think the whole world is against you 
But someone is there who cares for you. 
If not, there's a Smile, 
A companion throughout your life. 
When the sky goes dark, and sadly sings the lark, 
Someone smiles at you, 
Doesn't the sky tum blue? 
Smile a lot, it costs nothing. 

XI C Govt.Maharani Girls Sr. Sec. School, Bikaner 
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A Review of a Study Developing 
Language Learning Strategies 

and Learner Autonomy Through 
Weblogs : A Thesis by Kiran 

Chauhan 

Reviewed by Kajal Rao 

The researcher has discussed how blogging supports to 

develop language learning strategies freely in learners. The 
target group includes 3 7 learners of second year Post 
graduation in English (ELT}, H.M.Patel institute of English 
Training and Research. The researcher had started his 
discussion by giving some interesting examples of guessing 
words and recalling meanings by using various steps in daily 
activities and shown us how these steps are helpful in 
language learning unconsciou:ly. He has also highlighted 
the role of technology in daily life and its importance in 
Teaching Learning Process. He opines that technology is 
not a different part of education but it has started to work as 
resocial toolt'E, and he is right in this regard. 
In his background of this thesis the researcher has 
emphasized what are these terms- 'Strategy', 'ESL', 
'Blogging', Autonomy stand for, and he attempted to search 
as many meanings as possible from various sources, that 
gave a very clear cut idea to the readers of a very common 
background to understand that what this thesis is all about. 
I could work out through his description that Strategies are 
basically steps taken by learners to develop their own 
language learning . These steps are used by learners to 
comprehend, to use infonnation, to recall in learning. While 
ESL as we know stands for English as a second languag~ 
and we all are involved in this teaching learning process 
not as native speakers of it but as second language learners. 
Blog is an online journal (write up) that an individual can 
write, develop, modify constantly with his own ideas, send 
it to the group and can have feedbacks from a group. This is 
an online (e written communication) written communication. 
Autonomy is a self directed learning which includes learner's 
ability to shoulder responsibility for his/her learning. 
The research questions for this study are as follows : 
• What type of language learning strategies are adopted 

by ESL learners? 
• How does blogging play a role in developing language 

learning strategies? 
• Can blogging initiate autonomy? 



• Is blogging related to extrinsic ( from outside) 
motivational factor and can it take a role of intrinsic 
(inner) motivation? 

• Does blogging give an opportunity to use language 
independently? 

• Is blogging capable of developing meta cognitive 
strategies like monitoring and critical reflection? 

• How does language learning strategies increase 
autonomy? 

• Can conscious use of language learning strategies 
support learners to use language skills out of the class 
room? 

• Are these strategies used by good learners are applicable 
to all type of! earners all the time? 

• Does blogging allow a room for group interaction and 
support interdependence? 

• Can blogging lead the learners to develop their language 
skills autonomously? 

Is blogging developing a collaborative approach in learners? 
The researcher has sort out some objectives for his research 
and they are as following: 
I would like to focus on some of them: 
• To identify the range of! earning strategies used by post 

graduate students by considering English as a second 
language. 

• To examine the role ofblogging in language learning 
strategies. 

• To analyze the effect blogging on metacognitive 
strategies employed by the learners. 

Methodology of the Research 
The researcher has applied quantitive such as applying 
adopted version of SILL, Blog questionnaire ,a kind of 
survey and qualitative methods such as reflective reports 
and students interviews. 
Limitations of the research 
The researcher has clearly shown that the study examines 
the language learning strategies and learner autonomy 
through web logs of post graduate students of English and it 
can not be generalized for all the post graduate students. 
Tools for the study 
The researcher has utilized a set of tools .One of them is a 
strategy Inventory for Language Leaming(SILL) which 
contains 47 statements and the Ieamer has to show in which 
category he fits in. The next one was web log questionnaire, 
other tools were reflective reports and journals in which a 
step wise summary was given to students before they started 
the blog programme then the interviews were conducted as 
part of the process. 
Process 
The learners were guided to create the blogs and they were 
infomed to submit them to the project coordinator. The data 
was collected and analised statistically which contributes 

@ 

following findings: 
• Blog assisted language learning plays an active role in 

Ieamer autonomy by developing their language and 
cognitive skills. 

• Blogginng has a capacity to lead the learners from 
extrinsic motivation to intrinsic motivation. 

• Slogging supports not only writing skill but also reading 
skill,analytical skill. 

Thus the researcher could get positive result of the research 
and research questions were solved . 
My comments 
• It is useful research thesis'that high lights the benefits 

of using web logs for developing language learning 
strategies and Ieamer autonomy but that's limited to 
the learners who know computer skills very well. In 
our context we hardly have daily users of computers in 
all the institutes. All the institutes do not have well 
equipped computer labs, if they have lab they do not 
have experts to operate it.More over computer skills 
are not part of our syllabus as far as language learning 
is concerned. 

• The blog audience is a very limited audience in our 
context as we still prefer to read books. 

• The authenticity of the blog may have surety but people 
can question it any time. 

• People still prefer to read and write actively and not 
working on computer that does not allow them to have 
reflective face to face interaction so blogs may not work 
actively for them 

• B!ogging is time consuming, costly activity that is 
dependent on network so even a single technical error 
may not allow the blog to open up. 

Resource Person, District Centre for English, Anand, Gujrat 

0! My Teacher 
Chandan Talreja 

0! My teacher what a person you are! 
I can ' t ce<~se to imagine what your qualities are. 
You teach, guide and direct me, 
I know I can't repay thee. 
You are the one, whom I look forward to, 
I owe all my life to you. 
Ycu are my model and my hero, 
Whose deeds, I try to follow. 
The knowledge you give me has no limit, 
It has the power for me to rise to the summit. 
I haven ' t seen God, I have seen you, 
I feel if ever "He" be, he would be "You". 

Lecturer, Govt. Sr. Sec. School, Barsinghsar, Bikaner 
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Resolving Dilemma of 
Effective Writing 

Ankita Vardhan 

Whether you 're aspiring to be a creative student or genuine 

writer with something to say effectively, theme writing is 
the right and initiative approach. With few careful steps our 
keen students can accomplish this great task. With practice, 
patience and a passion for writing they can be every bit 
moving and memorable. Now the need is to imbibe following 
pieces of advice. 
First, read plenty of articles. Nothing can help you " learn" 
how to write a good theme better than reading good articles. 
Choose different articles that you enjoy, and also characters, 
write dialogue, and structure of their thoughts and sentences. 
Gather ideas from you attentive reaching. Inspiration can 
strike at any time, so develop a habit to write down the 
formative ideas as they come to you. Most of the time, you 'II 
just think of small snippets of information but sometimes 
you 'II get lucky ~nd a whole story will reveal itself to you in 
a couple of mimltes. 
Second, Choose an idea and tlesh it out At the very least, a 
theme writing should have three perceptible parts -
beginning, middle and an end. Develop a conflict between 
thoughts or with in a thourght. Then try to achieve a 
resolution - a satisfying ending of the theme in which central 
conflict is resolved. 
As you write your theme - writing, you may want to tum 
your thoughts in different direction th an you had planned, 
or you may want to substantially change or remove a thought. 
Listen to your mind or soul if it tells you to do somethi ng 
different, and don ·t worry about scrapp ing your pl ans 
altogether if you can make a better theme- w:·i ting as you 
go. 

ow, Revise and edit when you 've finished the story, go 
back through it and correct mechanical mistakes as well as 
logical and semantic errors. Try_to get some second opinions 
and suggestions. Then incorporate whatever edits, revisions 
and suggestion you feel are valid your writing will be better 
if you can carefully consider constructive criticism. No doubt, 
you need to make the final call. 
Keep WJiting, if you long to be a creative and sensible writer. 
Sit aside a time to write each and every day, and make it a 
goal to fini sh, say, a paragraph each day. 
Develop your own style. Your unique voice will come 
through practical. Write, wri te and write. Use few minutes 
to prewrite and the last few minutes to re;ise and <:dit. The 
more you write and the more details you give, the better you 
write. 
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Thus, you can develop the writing- skills effectively, if you 
pass and work hard through the different stages- pay attention 
-as amazing things are happening all around you. Listen 
how do people put words together The more you listen to 
others, the better writer you will become. Think - then 
question things. You ' ll be surprised how many ideas you'll 
get that way. Get used to writing- start writing in a diary. 
These are just a few exercises to keep your creativity flowing. 
You can enhance them by doing them with your writing 
friends, too. 

Researclr Sclrolar, Mascat (Oman) 

Training ELT Teachers through 
Content Based Instruction (CBI) 

Dhiraj Joshi 

So far the view of ELT in Indian context has usually been 

accompanie:d by top- down -teacher -fronted classroom that 
enables to control rather than learning. 
In the age of ICT where environment is h ighly 
communicative, Content Based Instruction.(CBI) may help 
English language teachers to help their students survive 
communicatively in such environment. 
A variety of communicative approaches are at the teacher 's 
disposal that enriches learners' proficiency in English rather 
than practicing spec ific language form/points. These 
approaches and procedures are only as effective as their 
implementation. 
Content based instruction has been defined as "the teaching 
or infonnation in the language being learned with little of 
no direct or expli cit effort to teach the language itself 
separately from the content bei ng taught." (Krahnke, as cited 
in Richards and Rodgers, 200 1, p. 204 ). 
CBI is grounded on the following two central principles -
• People learn a second language more successfully when 

they use the language as a means of acquiring 
infonnation rather than as an end in itself. 

• CBI better reflects learners ' needs for learning a second 
language. 

In recent years CBI has become increasingly popular as a 
means of developing linguistic ability. It has strong 
connection to project work. Task based learning (in which 
appropriate contexts are provided for developing thinking 
and study skills as well as language and academic concepts 
for students of different levels oflanguage proficiency) and 
holisti c approach to language instruction, particularly 
beneficial for the secondary level students. 
The focus in CBI is on the topic or the subject matter, i.e. 
content. The students are focu sed on learning about 
something through content. The conte'lt can be anything that 
interests them. It promotes realistic communicative tasks and 



use extensively authentic resources in the target language. 
A teacher mayselect units on the various themes keeping in 
view (i) the needs and interest of students (ii) the teacher's 
own beliefs and practical knowledge and (iii) the teaching 
resources at his disposal. 
Possible themes for the primary level are as follows: 
Family and Home, Plants, Animals, Schools, Food, 
Occupations, Festivals, Cities, Physical Activities 
Possible themes for the secondary level are as follows: . 
Interest and Hobbies, Tour Planning, Films, Relationship 
Cultures, Worlrl Issues, Health related issues, Travel, Music 
The teacher may borrow from other content subject like 
Mathematics (use data- tables and graph, prepare a budget 
for trip and report), science (experiment with magnets and 
report), Social studies (use maps, locate cities and report, 
construct a time-line of some historic period), etc. 
There are a variety of strategies and techniques used in CBI 
such as cooperative learning, task based or experiential 
learning, whole language approach, graphic organizers, etc. 
Activities in CBI are designed keeping in view the integration 
of the four language skills (Listening, Talking, Reading and 
Writing). As stated ~arlier, task based communicative 
activities using authentic material can be planned at different 
levels. 
At the elementary level, rhymes, songs, games, stories, etc., 
can be used for teaching. At the secondary level, resources 
can be exploited like newspapers and catalogues, radio and 
T.V. programmes, charts, time-table, restaurant menus, maps, 
historical documents, novels, tourist broachers, travel guides, 
COs and videos, advertisement, the internet, books and 
dictionaries and what not ! 
The teachers rely on brain storming, demonstrati ons, 
expianations, fonnal lessons, role-playing, and simulation. 
Examples of content based activities-
• Play a word game preferably contextual with the theme 
studied. 
• Study menu card, prepare one and report. 
• Use a dictionary to find out meaning of new words. 
• Read a newspaper 's sports section and discuss results 
of favorite teams. 
• Improvi se a discussion on hotly debated events (local 
or global). 
• Prepare and present a critique of a film. 
The teacher may divide the class in groups and assign them 
some task with a source of infonnation followed by on-the
spot-individual-guidance and facilitation . Then the teacher 
may have a wrap-up session in the fonn of individual or 
group reporting. 
In the Indian context 'what to teach' is in the hands of the 
expert. The content available in the text book can also be 
exploited maximally to promote meaningful learning. For 
instance, if there is a lesson on some famous personality, 
students may be ashd to read the text and provide required 
infonnation in the form of a table with specific details like 
year, major events, characteristics, etc,. 

It is demanding yet rewarding on the part of a teacher to 
integrate desired skills through different activities. 
Teachers can develop valuable study skills like summarizing, 
extracting key information from the text, note taking 
preparing reports, interpreting and developing cognitive 
maps etc along with basic language skills that can be 
transferred to other subjects. 
CBI can make learning more interesting and rewarding. 
Students can use the language to fulfil a real purpose making 
themselves independent and confident. CBI also provides 
them access to new concepts through meaningful content. It 
offers a vehicle for reinforcing academic skills. Although it 
is challenging to plan and create materials with a balance 
between language and content, still the results are rewarding 
and motivating. 

Reference: 
•!• Brinton, D.M., 'M .A. Snow, and M.B. \Vesche .( 1989): 

Content-Based Second Language Instruction. New York: 
Newbury House. 

•!• Grabe,W., and Stollar F.( 1997): Content- Based 
Instruction.:Research Foundations. 

•!• Krashen,S .( 1982): Principles and Practice in Second 
Language Acquisition :Oxford:Pergamon. 

•!• Paliwal, A.K . (2008) : Learn English . Jaipur : Roya l 
Publications 

•!• Richards,] & Rodgers,T.(200 I): Approaches and Methods in 
Language Teaching. New York: Cambridge University Press. 
8/rartiya 11dya Mandir T. T. College, Banswarn Rajstlran 

THE TEACHER 
Chandrashi and Nisha 

A teacher is none 
But our second parent 
The first gives us birth 
The second the talent 

The teacher is the guide 
To the hidden knowledge of world 
Further he builds us 
To earn our own food. 

A teacher is a potter 
The student, a ball of clay 
He moulds him into a bright citizen 
In which the nation lay. 

He gives us the keys 
To the door of the world 
So we can distinguish 
Gold from Iron . 

A teacher builds a student 
Wise and strong 
To fight against evil 
And to stand finn. 

XI C, Govt. Maharani Girls' Sr. Sec. School,Biknaer 
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Theatre in Education 

Nand kishore Dadhich 

The term 'Education' is a combination of two Latin 
words: 
E + Duco 
'E' means Inner Qualities 
'Duco' means is Draw out 
In other words, the pwcess by which a teacher draws 
out inner qualities of children. 
Let us know what is learning? 
Teacher takes a teaching point and opens it in the 
classroom through a particular method of teaching. The 
child receives it. Learning proves to be useless if the 
involvement of the students is disturbed. Hence, the 
involvement of the students is a big matter or issue in 
the process of learning. 
This is very unfortunate that no learning exists in our 
classrooms. The teacher teaches the students a 
particular topic through a method. He asks students 
questions. They reply according to whatever they are 
taught. Do you call it learning? No, not at all , unless 
the teacher gets self-generated questions from students. 
It is not called learning. When the student himself 
generates the questions of his own, it means, learning 
is taking place, but mostly the Indian classes are 
teacher-dominated classes where the involvement of 
the students is reduced to the minimum. Students study 
in pressure cooker envi ronment; Students unfo rtunately 
do not get ample opportuni ties of interaction. Many a 
time they are discouraged. The total scenario regarding 
this is ery frustrating in our schools. Hence, no 
learning exists without the involvement of students. 
Now the issue is involvement. Total involvement of 
the students. The energy level of involvement is 
increased when the child is learning joyfully. Countless 
experiments have been made over the years to make 
the learning joyful. No doubt, the efforts have been 
made but the results are not satisfactory. 
In this series, an effort has been made by N.S.D. to 
make the learning joyful through its program 'Theatre 
in Education ' . 
It is an activity-centered program. The involvement of 
the child is increased very much through theatrical 
activities. Consequently. the learning is full of joy. 
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When the child reads a lesson, he or she finds it difficult 
and feels the boredom of reading it but when the same 
lesson is dramatized and played by the child, he or she 
finds it rather easier and feels happy. Hence, the 
learning becomes joyful activity for them and the 
energy level of involvement is increased. This not only 
sheds the fear and hitch of students but also instill a 
sort of confidence in him or her, which he or she can 
never find through reading of a lesson. 
Opulent Natyashastra that is known as the 'pancham 
Veda' is the unique creation ofBharat Muni. It keeps 
alive our cultural heritage for the succeeding 
generations. Muni himself explained the 'Theory of 
R&sa Nirupan'. There are three types of activities to 
generate any type of 'Rasa'. 
• Angik-is related to body movements. 
• Vachik- is related to a better speech. 
• Aharya- activity that is performed through the 
property is Aharya. 
Expected 'Rasa' is created through these three types 
of activities. 
Angik, Vachik and Aharya. 
The concept ofT. I.E. is based on the 'Theory of Rasa'. 
It can prove to be a boon for little kids at lower level. 
It can facilitate the learning process. It can develop 
the personality of the students. Hence, T.I.E. in itself 
is a big concept that is directly related to body 
movements and a better speech quality. Only and only 
theatre can dig out the latent talent of the introvert 
students and make the harmonious development of their 
personali ty. Really, it can produce miraculous results 
in the total scenario of despair and frustration. 

Lecturer in English, Govt. Naveen Sr. Sec. School, Jodhpur 

YOU WILL SURE SUCCEED 

Dolly Rathore 
Read but write more, 
Talk but study more 
Play but study more, 
I promise you will succeed sure. 

Eat but chew more, 
Weep but laugh more, 
Hate but love more, 
I promise you will succeed sure 

Punish but pardon more, 
Spend but save more, 
Consume but save more, 
I promise but you will succeed sure. 

Xll E, Govt. Maharani Sr. Sec. School, Bikaner 
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Approaches and Methods of 
Teaching of English 

Raje11dra Prasad 

A method is a tool. In the tenn of getting the students 

working together and motivating them, the teacher is the 
most important. However a teacher should acquaint with 
the methods of teaching a language. Some of the approaches 
and methods are listed here: 
Grammar translation method 
This m'ethod was prevalent in schools throughout the 
beginning of the 20th century; its use continued long 
afterwards and many cultures still expect language to be 
taught using this method. The method consists of studying 
written texts, translating them into the students' own language 
and carrying out a study of grammar. There is little attention 
given to the use of the spoken language. 
Audio-lingual method 
This method grew out ofbehaviourist psychology. It involves 
providing a stimulus to which students respond; if the 
response is correct, the students are praised in order to 
reinforce the correct use of language and ultimately to 
reinforce learning. In the method, one language point at a 
time is studied and worked on. Grammar explanations are 
kept to a minimum and progress is made through repetition. 
Oral hints can also be given and students are invited to make 
sentences. When students have mastered the structure, the 
teacher might present the question form by showing different 
picture. Lessons in this approach are very predictable but at 
lower levels they provide a familiar environment where 
students at least get the chan<.;e to produce the phrase orally 
and correctly. 
Communicative approach 
This approach developed out of a need to have students 
communicating for real. It is based on the theory that children 
acquire a language by using ~ather than through the study 
of grammar. It involves creating situations where the students 
have a genuine need to say something, just as children do. 
The communicative approach often refers to speaking 
activities; however the other skills can also be practised in a 
communicative way. 
ppp 

PPP stands for presentation, practice, and production. 
Presentation involves presenting a language point. This is 
usually done by the teacher. Presentation might be similar 
to the audio-lingual approach through the use of pictures 
and focused learning. It can also be achieved through 
explanation and demonstration. Practice refers to controlled 

practice; it involves students using the target language in a 
controlled way. This might involve drills, controlled written 
and speaking activities, and repetition. Production refers to 
free practice; students use the target language in sentences 
of their own. They might also combine it with other language 
they know. 
Task-based learning 
In a task-based lesson, the teacher sets a task for students to 
do. The task might be an activity from the course book that 
was intended as practice of a language point or an activity 
from a supplementary source. The teacher sets up the task 
and observes students as they get on with it. The teacher 
pays particular attention to the students' performance with 
the target language. The teacher should note down errors 
but not correct them during the activity. The decision is made 
according to performance on the task. This can then be 
followed up with a repetition of the original activity or one 
that is similar. 
ESA 
ESA stands for engage- study- activate. Engage involves 
getting the students' attention or" interest, getting them 
involved. If students are involved or engaged, they are more 
open to the learning process. Study as the name suggests 
involves focus on a language point. This could be grammar, 
vocabulaty, pronunciation or how a written text is organised. 
Activating involves having students use the language, 
preferably in a realistic context. 
Humanistic 
The involvement of the whole person in the learning 
experience is central to the humanistic approach. Activities 
are used that involve students talking about their feelings 
and experiences. Students may be involved in fixing the aims 
for the course or for one lesson . A teacher may enter the 
classroom with no plan and just ask students what they want 
to do that day and the teacher goes with the flow. 
Lexical approach 
The principle of this method is that grammar and vocabulary 
cannot be strictly divided as is often the case in traditional 
teaching methods. Language is made up oflexical items using 
grammar to support them rather than being made up of 
grammatical structures incorporating lex is. Lexical items are 
words or chunks of words, which have their own meaning. 
The syllabus is organised accc ·'lg to collocation. 
Collocation refers to words that are frequently used together, 
e.g. make a phone call , make an appointment, heavy rain, 
by accident. 
There ar~ other approaches to teaching also. A teacher should 
choose a method according to level oflearr.ers and his own 
ability to use method. It is also true that a teacher cant abide 
by a particular method through out the period. A teacher 
should look at the course book s.lhe about to use and see 
what method is appropriate for the particular lesson and for 
the particular level or group of the students. 

Lecturer in English 
Govt. Sr. Sec. Sclrool Jaitsar, S.-i Ganganagar 
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Fluency A Key Concept in ELT 

Devendra Geh/ot 

Speai<ing any language smoothly and intelligibly needs 

fluency. It is not enough to know a language .Speaking 
fluently makes the proper use of any language. The term 
fluency has acquired two rather different meanings in ELT. 
The first is similar to a typical dictionary entry, for example., 
'flue~ is defined by OED as ' able to speak and write a 
particuTar language completely and with ease. In this meaning 
it is restricted to language production, and in ELT it s 
normally reserved for speech. It is the ability to link units of 
speech together with facility and without strain of 
inappropriate slowness or undue hesitation. 
Faerch, Haastrup, and Phillipson [ 1984] include fluency as 
a component of communicative competence and define it as 
'the speaker"s ability to make use of whatever linguistic and 
pragmatic competence they have. 
They distinguish three types of fluency-
• Semantic fluency; i.e. linking together propositions and 

speech act[ also known as coherence]. 
• Lexical-syntactic fluency, i.e. linking together syntactic 

constituents and words . 
• Articulatory fluency, i.e. linking together speech 

segments. 
Non- fluency in an English Ieamer is discernible in frequent 
pauses, repetition, self-correctness and using fillers , as · you 
know;, 'you see' , etc. 
The first meaning of fluency relates to competence in the 
learner. Course books in the seventies often contained 
fluency dri lls aimed at increasing the Ieamer's ability to link 
syntactic segments with ease. For example. the teacher would 
set up a chai n drill and pro, ide ea h student with a different 
prompt, ir. turn which the) would have to in ert the correct 
posirion synta tically. thu - getting them a quainted ,,;th 
different structural approaches. 
More recently teacher has debated whether it is pos ible to 
teach gambits such as fillers, to compensate for fluen cy. 
A second meaning of fluency has developed in relation to 
the goals of ELT and the nature of class room activity. Brumfit 
[ 1984] argues from a definition of fluency as ' natural 
language use' and defines the aim of fluency activity in the 
class room as to develop a pattern of language interaction 
within the class room which is as close as possible to that 
used by competen perfonners in the mother tongue in nonnal 
life. He lists a se< o criteria necessary for achieving fluency 
activity. The e ha' e be..:n simultaneously developed and 
expanded by a n - m· e of other writers and can be 
summarized a ol o 

DC Journal, Distric- Ga- = '.:;· - ~ ish , lASE, Bikaner (Rajasthan) 

• The language should be a means to an end. i.e. the fo
cus should be on the meaning and not on the form. 

• The content should be determined by the Ieamer who is 
speaking or writing. 

• There must be a negotiation of meaning between the 
speakers, i.e. the Ieamer must be involved in interpret
ing a meaning from what they hear and constructing 
what to say ,not reliant on teacher or text book to pro
vide the language. 

• The normal processes of listening , reading, speaking, 
etc. will be in play. e.g. improvising and paraphrasing 
in speech. 

• Teacher'intervention to correct the speaker should be 
minimal as this distracts from the message. 

In Brumfit's view, fluency activities will give students the 
opportunity to produce and understand items of language 
which they learn in focused work or accuracy work. It is 
significant that his definition of fluency covers all of the 
language skills. His suggestions for creating natural language 
use in the classroom include creative writing ,class, libraries, 
and project work. 
The Role of Project Work in Fluency Under ELT. 
A project is an extended task which usually integrates 
language skills through a number of activities . These 
activities combine in working towards an agreed goal and 
may include planning and gathering of information through 
reading ,listening, interviewing, etc., discussion of the 
information, problem solving, 9ral or written reporting and 
display. 
Projects usually involve a number of features which are 
·:' follows: 
• the study and use of authentic English language materials 
• an emphasis on s·<udent -group centred experience and 

de- emphasis of teacher -directed work 
• the encouragement of student responsibility for planning 

, carrying out field work, preparation of infonnation, 
presentation. 

• the use of a range of skill s 
• activity outside the class-room in students ' own time. 
Project- based reading has been promoted within ELT for a 
number of reasons. Learners' use of language as they 
negotiate pl ans, analyse an d discuss information and ideas 
is detennined by genuine communicative needs. At the 
school level project work encourages, imagination and 
creativity, and cross-cunicular work through exploitation 
of knowledge gained in other subject. Successful use of 
project work will clearly be affected by such factors as 
availability of time , access to authentic materials , 
receptiveness ofleamers, the possibilities for Ieamer training, 
and ; the administrative flexibility of institutional timetabling. 

Lecturer in English 
Govt. Sr. Sec. School .Mahila Bagh, Jodhpur 



Teaching four language skills 
through reading materials 

Om Prakash Bishnoi 

It is important to teach each language skill separately, it is 

more important to teach four language skills combined. The 
teachers give a lot of emphasis on reading comprehension 
and grammar. In such a ~ituation, how can English teachers 
teach English in just a communicative way? How can they 
teach four language skills combined, using reading materials? 
Many teachers believe it is quite difficult to teach four 
language skills using such textbooks, but It depends on their 
efforts to make usc of reading materials effectively with 
teaching four language skills combined 
Here are some suggestions to teach four language skills 
effectively using reading mater.als. 
• Choose reading materials that students arc likely to show 

their interest in. If the reading material is boring, and 
we cannot expect them to show their interest in it. 

• Start the lesson with discussing topics relating to the 
reading material. This way they will have time to prepare 
what to say, show more of their interest in the reading 
material and urderstand it better when they read it. 

• Give students some questions about the reading material 
that are helpful for them to understand it well. 

• Discuss the content of the reading material and the 
~elated topics, and extend the discussion to the level in 
which students can express their own th oughts and 
feelings about what they ha•. e discussed and read. 

• It is necessary to give students topics to discuss in 
advance so that they can have enough time to prepare 
what to say as their thoughts or feelings. 

• Students compositions should be based on what they 
have discussed and read in class. The students should 
take notes about what they have'discussed and what 
has been written on the blackboard. Besides, it is very 
helpful if you give them ' hints for writing ' from which 
they can get tips for writing compositions. This way 
they are well motivated and inspired to write. 

• Textbooks often deal with reading materials that are 
rather difficult for students to understand and discuss. 
So a teacher should prepare his own material t1king the 
students' level and interest into account. 

• Use the text to talk about a related item the students are 
interested in and then develop a group writing from this. 

• The teacher can solicit comments or sentences from the 
class and write them on the board. Readings help a lot 
when we have a conversation in class. 

• Start with a sh01t discussion around the topic whose 
aim, apart from being a warm-up, is to check the amount 
of vocabulary and grammar needed. 

The students should be given chance to read a text (various 
types- articles, letters, etc) and listen to something related to 

the topic. The reading and sessions include all stages, i.e. 
pre, actual and post. Then we finish the lesson with a 
discussion, role-play and/or game, and sometimes with 
writing (paragraph, article, advertisement, letter, etc). In this 
way apart from developing the four skills, a teacher should 
manage to arise students' interest. And there are occasions 
on which students do their additional reading in English at 
home, just because they are interested in the topic. This may 
be the right formula to teach four language skills effectively 
using reading materials. 

Senior Teacher, GSSS, Sadul, Bikaner 

Thought Provoking 

Mohd. Sadik Panwar 

One day all the employees reached the office and they saw 

a big advice on the door on which it was written : "Yesterday 
the person who has been hindering your growth in this 
company passed away. We invite you to join the funeral in 
the room that has been prepared as the gym" . In the 
beginning, they all got sad for the death of one of their 
colleagues, but after a while they started getting curious to 
know who was hindering thegrowth of his colleagues and 
the company itself. The excitement in the gym was such that 
security agents were ordered to control the crowd within the 
room. The more people reached the coffin, the more 
excitement heated up. Everyone thought: "Who is this guy 
who was hindering my progress? Well , at least he died'"· 
0.1e by one the thrilled employees got closer to the coffin, 
and when theylooked inside it they suddenly became 
speechless. They stood nearby the coffin, shocked and in 
silence, as if someone had touched the deepest part of their 
soul. There was a mirror inside the coffin: everyone who 
looked inside it could see himself. There was also a sign 
next to the mirror that said: "There is only one person who 
is capable to se~ limits to your growth: It is YOU. You are 
the only person. who can revolutionize your life. You are the 
only person wno "cafl influence your happiness, your 
realization and your success. You are the only person who 
can help yourself. Your life does not change when your boss 
changes, when your friends change, when your parent 
change, when your partner changes, when your company 
changes. Your life changes when YOU change, when you 
go beyond your limiting beliefs, when you realize that your 
are they only one responsible for your life. "The most 
important relationship you can have, is the one you have 
with yourself' Examine yourself, watch yourself. Don ' t be 
afraid of difficulties, impossibilities and losses: be a winner, 
build yourself and your reality. The world is like a mirror: It 
gives !Jack to anyone the reflection of the thoughts in which 
one has strongly believed. The world and your reality are 
like mirrors laying in a coffin, which show to any individual 
the death of his divine cap! ability to imagine and create his 
happiness and his success. It 's the way you face Life that 
makes the diflerence Have a nice week! 
Senior Teacher, Govt. Sec. School, Jd-gah-bari, B!kaner 
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Role of Articulation in learning 
Engli.sh language 

BulaJ.."i Das Harsha 

Before knowing the subject ic is our duty to know the way 

in which we people are li)ing o learn the subject, as far as 
teaching is concerned, it is \ "ei\' c i,ine job to do because it 
is the way of spreadi ng ci,i liz:uion and language, teaching 
is the highest and noblest job in lhi modem world. 

"Listening is the best way of learning."' 
To listen is to heal.-

Above quotations are the mile:."tones of the level ofleaming. 
After knowing/ realizing th is thing that listening is essential 
its our duty to provide our srudents full series of good audio 
and video. material for their healing. Here ' healing' means 
the way of purgation through listeni ng good material 
designed for the betterment of our learners. Nonnally the 
term 'heal' comes from the medical field here l would like 
to draw the attention "towards the another meaning of it, that 
is to make the previous situation of learning better. 
The process oflistening is totally based on the environment 
of the class-room otherwise the process of listening will 
become the futil'e exercise of 'hear' which is neither healing 
nor useful. So the speaker or the guide who is the pivot in 
rendering the knowledge to his students and his learners 
must make sure that the way in which the speech is being 
delivered should be up to the mark. 
The duty of our creator is over after giving birth to us but 
the duty of our teacher/guide starts from the very first day of 
our schooling; so far as my views are concerned we all the 
people (teachers) who have been selected for this pious and 
challenging job of teaching should concentrate on the point 
of articulation. 
Our classroom is a mini-world of words, everyday the citizens 
(words) come and go but some words may stay pennanently 
in our mind because at the time of listening we were very 
much attentive so these words have got the permanent 
citizenship of our very mind. It has been a jo,int-venture of 
both the anentive and eager students a well as of the 
cornmi ed and de>.·C':ed :ea hers. 
The a:: cix· c·• o; b ·: ~ ~ezchin~ 

. -:;. c~ :!Ie " ·i ce of a 
"'"" ;- ::. e p:oved that 

this is the only good way o tea • - .e ~ ez.-;:crs •. ery ni l_ ·. 
That 'swhymany newseries of ·En) ·, -:;-pea. · gCo· · 
are equipped with CO 's and cassettes. So - hi.;)g - ful 
should be done for achieving our targets. 
What could be done by a good teacher. -
• Provide ample opportunty to speak to the srud.:n -. 
• Good and authentic material should be prO\ided for 

listening 
• Use extra time for interaction and find out some mistakes 

of articula ion. 
• Material ou ·ide the text should be used for it. 
At every finai min te of the class it should be articulated
Yes, we can co e>.·er;.'lhi ng. 

Gon. Sr. Sec. School, Kakra (Nokha) Bikaner 
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ELT and Govt. Schemes 

Ranjeet Khileri 

English as a language is acquiring a status of importance 

never witnessed before and of indispensability vis-a-vis the 
modem world scenario, be it social, cultural or economic. 
fhe utility and importance ofEnglish as a language has been 
discussed at length at different forums and many a times; 
that doesn't in any manner mean that review from time to 
time to update both the methods of teaching and learning is 
needed. 
In a rapidly changing world of 21st century, learning has 
become hi-tech and complex. Teacher must cater to the needs 
of a Ieamer to make it simple and interesting by adopting 
various innovative methods to optimise the use of modem 
technology. For this purpose to be fully viable in context to 
India, the government bodies must equip the teachers with 
various programmes that help them get updated with the 
modem day requirements. Having said this, the government 
is getting enough aid to sponser such programmes from world 
bodies. The 'Sarva-Shiksha' programme which till now was 
confined to the elementary set up has been extended to the 
domains of secondary level , wrich is a welcome initiative 
on the part of government as it will bring in more budget in 
the secondary set-up to aid the needs of both teachers and 
students alike. 'RMSA' was much awaited and now a 
welcome programme in tenns of language teaching at 
secondary level. 
The utility of any programme is vindicated in it success. !fit 
fails to deliver a result oriented end, all the methods, 
processes, programmes will collapse in their fulfilment of 
basic aim, which will be very unfortunate. Funds or Finances 
alone don ' t deliver results . There has to be a positive will 
on the part of the participants and organizers equally in 
order to reap the fruits of a programme. 'RMSA' (Rashtriya 
\!adhyamik Sh iksha Abhiyan) is st ill in its infancy and must 
be carefully nurtured to grow strong if it is to deliver proper 
res Its like the ·sarva Shiksha ' programme which was aimed 
ar the upliftrnent of education in elementary set up. In RMSA 
roo, emphasis must be laid on concrete results on the part of 
teachers to impart education with a new vision. The results 
must reflect in the students learning. The success of any 
govern ment programme/scheme depends on a properly 
organized implementation of the same. It must be ascertained 
that students are the most benefited party of a scheme. The 
scheme must have a strong agenda to fultil. The timings, 
place and module of a programme must be in coherence 
with the needs of both, the Ieamer and the teacher. 
For a language to be learnt, participation has to be interaction 
based. Its seen that only language teachers are trained while 
the students remain passive learners. Students participation 
must be actively included in teaching programmes. The use 
of audio-visual, cultural activities must be encouraged to 
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Directo r 's Visit at DC 
Education Director ~- Bhaskar A. Sawant visited the 
Centre on 05 May. 2009 and supervised the activities of 
the DC and talked to the Chief Tutor regarding the 
training programme conducted at the Centre. The Chief 
Tutor Submitted the Achiewment Report and briefed 
about the activities at t:be Centre. He was pleased at the 
activities going on at t:be Centre and announced that the 
CTE participants of t:be first and econd batch who got 
distinction would be awarded a letter of appreciation 
Certificate by the deparun nL 

Library and Internet fa cility 
The Resource Centre has a library \\ith a good collection 
of books on Engli sh Grammar. Literature, English 
Language Teaching, di tionarie . Thesaurus, language 
Activator and audio material on spoken English. The 
teachers use Library for rudy and reference purpose. 
Internet facility at the entre helps the RPs to have 
communication with t:be teachers. The teachers email 
their problems and the faculty members try to find out the 
possible solution and send them through email or 
message. During the training programmes the 
participants are trained how to use Computer, Mobile 
and the Internet for ELT purposes . Internet also help the 
teachers to have teacher-teacher interaction and teacher
tutors interaction. The participants get first hand 
information through mail or message. The Centre has 
done excellent work to motivate the teachers to use 
modem techniques in ELT classroom. 

Support from DCS and other DCs 
The Centre has got active support from the DCS in 
respect of guidance, study materials as well as fmancial 
grants. We too have strong link with the other DCs for the 
exchange of ideas and materials regarding academic 
programmes. We hope the bridge will strengthen the 
working of DC. \ e are highly grateful for all tho e for 
their aluable uggestion and bel . 

GiYe Priority to Assignments 
DC ondu three onta programmes in a year for one 
year orresponden e course (Certificate in the teaching 
of English)During the Correspondence course the 
teachers are given the materials in seven areas of ELT
i.e. Perspectives on Language learning and Teaching, 
Grammar, Reading, Writing, Study Skills, Spoken 
English and Literature. Each Module has four Blocks. 

Letter of Appreciation to the Teachers 

ondary Education, Mr. Bhaskar A. 
Sawant Pe ;:a_:y. ognized the effort of the teachers 
of English \'\ :.. .,..,-~ got distinction in the CTE exam 
and wrote to..:..~ ::.e 1 ner of Appreciation for their 
endeavour. 

' ' 

The teachers are given 28 assignments- one assignment 
for each block. The marks obtained in assignments are 
included in the overall performance of the teachers and 
play an important role in assessment and evaluation. The 
participants should go through the materials provided by 
the EFL University and submit their assignments as per 
the schedule. If the teachers feel any difficulty, they 
should consult during the contact programmes or when 
they want. They may email the problem and will get the 
response in due time. 

Spoken Courses and other activities at Schools 
The Centre is trying to encourage the respective schools 
to start Spoken Engiish courses at their schools for the 
students of secondary classes. The Centre will help the 
teachers in respect of providing and producing the 
material for spoken English. The students should have a 
facility for easy reading and The centre is also planning 
to conduct competition exams to encourage and motivate 
the learners to acquire language. 

State Level ELT Tutors' Conference 
It was the first time when all the ELT faculty members of 
lASEs and CTEs sat together on 11 and 12 May, 2009 at 
DCE, lASE, Bikaner, discussed the ELT training issues, 
prepared a training module for the forthcoming English 
in-service Training programme. 

Key Resource Persons' Training Programme 
As per the department order, Key Resource Persons' 
Training programme was conducted from 23 July, 2009 
to 0 1 August at RK Bhawan, Bikaner. 37 teachers of 
English attended the programme. Dr Pumima Sharma 
ELT Expert, Dr. Jitendra Sharma (CTE, Jodhpur), Dr 
Ani! Paliwal (CTE, Udaipur), Dr Ami Rathod. (CTE, 
Dabok) , Ms Hema Bulchandani (CTE, Hatundi) along 
with the DCE faculty were the Experts. The Director 
Secondary Education , Rajasthan observed the 
profgramme and discussed the ELT issues with the 
experts as well as the participants . 

British Council Seminar and RPs Refresher 
Course at EFLU 

The Chief Resource Person and Resource Person of the 
DCE attended British Council Seminar and Resource 
Persons Refresher Course from 01 to 12 February, 2010 
at the English and Foreign Languages University, 
Hyderabad. It was a great opportunity for the faculty to 
acquaint with the innovation in the field ofELT. 

Open Forum for ESL Matters 

Ask <westions Respond to QUestions 
·Give advice to fellow teachers Get advice from ELT Professionals 

Your response should not exceed I 00 words. 

Write to- Editor. DC Journal 
District Centre for English, lASE, Bikaner-334001 

Contact: 0151 -2204858 (0) 9460305331 (R) 
Emai1-dceltjournal@gmail.com 

• 0 0 

I --- - '• ' "\ -
' . 



J(vvivw 
DC Journal is an annual publication for all those interested in the field of English 

Language Teaching. It is the most respected publication having articles, current ELT 
issues, readers' response, announcements and key concepts in English Language Teaching. 
It is truly very helpful for the teachers, scholars, linguists as well as ELT experts. The main 
thing that is very important in the Journal is that it has articles and materials from all parts 
ofthe country as well as from different institutes. 

It is a good way of motivating the teachers of English to try out new materials and ideas. 
ELT Journal provides a medium for discussion and practice which determine the ways in 
which English language is taught and learnt. It is also a form for the teachers and 
professionals of English for the exchange of information and ideas among the teachers, 

resource persons and ELT experts. 

DC Journal is a sincere effort by the District Centre for English, l ASE, Bikaner to help the teachers ofEnglish. 

Suman Singh 
Senior Editor, Shivira and Teacher Today 
Department of Secondary Education, Rajasthan, Bikaner 

Orientation programmes and Correspondence course-CTE are very useful for teachers. They are defin itely positive 
steps for bringing about a change in the present English teaching scenario. It has helped to develop good command 
over Language Skills and effective class-room teaching. Through these programmes and through experienced and 
learned RP's, teachers learn new techniques and become up-dated and thus become capable enough to cater to the 
needs of the students. I sincerely and whole-heartedly thank the Resource Persons as well as the concerned 
authorities that helped me for successful completion ofthese training programmes. 

Chandan Talreja, 
Lecturer, Govt. Sr. Sec. School, Barsinghsar, Bikaner 

The Views expressed in the DC Journal do not necessarily refl ect the offic ial views of DCS, 
EFL University, Hyderabad or the Department of Secondary Education, Rajasthan, Bikaner. 

*The DC Journal is the house magazine of the District Centre for English, lASE, Bikaner 
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