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In the present scenario of educational environment, teaching of English plays a vital role in
satisfying the psychological needs of young learners. English, if taught through effective teaching
techniques, can change the whole basis of English language learning. It is required that this particular
language should not be burdened with excessive passive work but should fulfil the
active communicative task. Language  is speech, and it is through effective communicative approach
that we can improve the present position of English language teaching. The need of the hour is to be in
direct contact with the language, which in turn would bring out effective results. Young learners should
be introduced to  the English language in such a way that they can understand its psychological aspect:
that a language is a skill  and to get command over it one should understand the need of
communicative effectiveness.

The present education system demands competent teachers, innovative techniques and new
effective and systematic methods to prepare the beginners to get command over English language. The
day to day advancement in the field of English language teaching learning is bringing a vital change
and today L2 is a language not to be feared with but a language to be mastered. In this regard, ELTI,
Rajasthan, Bikaner has been doing remarkable work in training teachers, organizing seminars,
conducting orientation programmes, need based courses to meet the demand of learners for developing
proficiency in English. One major achievement of ELTI is the production of audio material for class 9th
so that the learners can come in direct contact with the English language and can improve their
listening skills.

ELTI has been constantly providing resources to the teachers of English and has been successfully
organizing all teacher training programmes. Focusing on its task of improving the English language
teaching, solving the difficulties faced by English Language Teachers, ELTI has provided successful
guidance to the various resource centres.

I am highly pleased to find that ELTI is doing commendable  job by adopting
innovative techniques in English language teaching.

I am glad to note that EFL University, Hyderabad has extended its academic support to ELTI,
Bikaner as well as DCEs Jodhpur and Kota. I would like to extend my sincere thanks to the authorities
of EFL University, Hyderabad for always being supportive and providing motivation.

I also appreciate the sincere efforts of  ELTI faculty members for bringing forth this journal to
promote collaborative learning and development in the field of English language teaching.

I wish ELTI a bright future and grand success.

Alok Gupta
             IAS

Office of the Director, Department of Secondary Education, Rajasthan,

Bikaner

Alok Gupta
    IAS

Director
Secondary Education
Rajasthan, Bikaner

From Director's Desk
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From Chief Editor's Desk

In the multilingual country like India, educational importance of English cannot be denied.
Creating rich communicational environments is a prerequisite for English language teaching. ELTI has
been striving to offer its services in creating proficiency and professional awareness in the field of
English language teaching through conducting in-service training programmes for school level teachers
as well as lecturers. Adopting innovative techniques, ELTI has offered great assistance in material
production accompanied by valuable teaching aids and audio material. It has been performing the task
of designing material for English language teaching to meet the learners' demand and to encourage the
teachers to enhance their own proficiency and performance. Introducing various innovative techniques
in English language teaching, ELTI has served its great purpose in creating a team of expert language
teachers.

ELTI has been organizing various training programmes, seminars, workshops and symposiums
from time to time in order to prepare English language teaching professionals who could meet the
demands of teachers and English language learners. Through  active participation of teachers in the
programmes, it strives to impart knowledge of innovative pedagogical techniques to be adopted in
classrooms. By the use of multimedia and cell phones in English language teaching, it is opening a way
for technological assistance in English language learning.

It is my pleasure to bring out this journal which will serve the task of promoting quality based
teaching-learning process and providing opportunities to English language learners to remain updated
in the field of language teaching.

I am thankful to my team of dedicated faculty members working for the cause of English
Language Teaching and to the members of editorial board for making constant efforts for the
publication of the Journal.

I would like to thank the Director, Secondary Education, Mr. Alok Gupta who has been a
guiding light to us.

I am extremely grateful to the authorities and staff at the English and Foreign Languages
University, Hyderabad for their support and motivational guidance.

Chandra Shekhar Joshi
Director

ELTI, Rajasthan

Bikaner
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Editorial Note

Since the advent of globalization, English has been progressively gaining ground at the global
level. It is regarded as a 'neutral' language for a wider communication and as the language of technology,
modernity and development. Admittedly, it is the language of communication and has its significance
in the context of globalization. The English Language Teaching trends and techniques have undergone
a remarkable change. Linguists have come out with new theories of language acquisition, laying
emphasis on communicative aspects of language teaching.

The ELTI, Rajasthan, established at IASE in Bikaner, on 27.12.2010, provides an opportunity
to the teachers to grow professionally by focusing on innovative techniques, recent methods and
approaches of teaching English. It also seeks to help the teachers in their endeavour to acquire new
skills to meet the changing needs of the learners, to empower the teachers to act as change agents in
their local contexts to embed communication and information technologies effectively and to evaluate
the outcomes of these inventions.

We wish to put on record our indebtedness to the devoted faculty members and staff of the
English and Foreign Languages University, Hyderabad for their valuable guidance to ensure the
efficient functioning of the ELTI.

The English teachers' community is extremely grateful to state authorities for their constant
cooperation and contribution. Without their cooperation we would not have been successful in what we
have done so far in the field of ELT in Rajasthan. We, at ELTI, Bikaner, would like to express our
gratitude to Mr . Bhaskar A. Sawant, the Secretary Education, Government of Rajasthan, for
extending his whole-hearted support at every stage in the establishment of ELTI, Rajasthan, Bikaner.

We are extremely thankful to Mr. Alok Gupta, the Director, Department of Secondary Education,
Rajasthan, for his motivation and guidance. Under his dynamic leadership, we hope to attain new
heights in the field of ELT.

Finally, we wish to thank all the ELT Experts, Faculty Members, Resource Persons of the
DCEs, the Teachers and Scholars for making our programmes successful.

It is high time to help children “learn to learn” instead of just 'spoon feeding'   them. Keeping
this fact in mind, ELTI provides a platform to the teachers so that they may share their experiences. We
welcome every innovation in the field of ELT.

Through the contents in the present issue, we have striven to give practical ideas and teaching
tips to the teachers to help them with their real classroom teaching and hope it will open up new vistas
of their thinking and trigger our individual and collective thinking on the latest ELT issues.

Valuable suggestions and comments from the readers and the teachers are most welcome.

RameshwarLal Ram Gopal Sharma
Reader Chief Resource Person
ELTI, IASE, Bikaner ELTI, IASE, Bikaner

If the child is not learning the way you are teaching, you must teach in the way the child learns.



(6) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

ELTI Journal, September 2011

English Language Teaching Institute, IASE, Bikaner (Rajasthan)
Patrons

Alok Gupta, IAS

Director, Department of Secondary Education, Rajasthan, Bikaner

Prof. Geetha Durairajan

Coordinator, ELTISS, EFL University, Hyderabad

Editor-in-Chief
Chandra Shekhar Joshi

Director, ELTI, Bikaner & Principal, IASE, Bikaner

Advisory Committee
Prof. Madhu Agarwal H.R. Isran Ram Ratan Harsh

IASE, Bikaner Dean, Faculty of Arts Senior ELT Expert

Member, Board of management Jaipur

MGS University, Bikaner

Editors
Ram Gopal Sharma Rameshwar Lal Basera

Chief Resource Person Reader

DCE, ELTI, IASE, Bikaner ELTI, IASE, Bikaner

Editorial Board
Rajani Shekhawat, Chief Resource Person, DCE, DIET, Jodhpur

Yashoda Khatri, Resource Person, DCE, ELTI, IASE, Bikaner

Rahul Sharma, Resource Person, DCE, DIET, Kota

Rama Kant Sharma, Senior Lecturer, DIET, Sikar

Trilochan Kaur, Lecturer, GGSSS, Maharani, Bikaner

Himanshu Kandpal, Lecturer, GGSSS, Gattani, Nokha, Bikaner

Poonam Yadav, Senior Teacher, GSS, Raghunathsar Kua, Bikaner

Production Assistance
Sushil Kumar Vyas, Senior Librarian                                         Mool Chand Mali, Junior Accountant

Manglesh Bhargava, Cashier                                                              Raju Bhati, Attendant
· The views expressed in the ELTI Journal do not necessarily reflect the official views of  ELTIss, EFL University, Hyderabad

or the Department of Secondary Education, Rajasthan, Bikaner.

· The ELTI Journal is the house magazine of English Language Teaching Institute, IASE, Bikaner.

· Published by Chandra Shekhar Joshi, Director, ELTI, Bikaner and Principal, IASE, Bikaner

· Edited by Rameshwar Lal Basera, Reader and Ram Gopal Sharma, Chief Resource Person, ELTI, IASE, Bikaner

· Printed at : Manish Printers & Stationers, Vyapriyon Ka Mohalla, Bikaner 0151-2522957

Acknowledgement
The publication of this issue of ELTI Journal, September 2011 is financed by GOI-ELTISS,

The English and Foreign Languages University, Hyderabad.



(7) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

1. Language, Literature and Culture : Dr. Saryug Yadav 6

2. Teaching Conversational Skills - Tips and Strategies : Atul Goswami 9

3. It (sometimes) Pays to be Ungrammatical:  Ram Ratan Harsh 10

4. English Language Through Literature : Dr. Arun Joshi and Dayal Singh 11

5. Teach English Playfully : Yadav Sailakshmi 12

6. Cultural Familiarity as a Tool to Optimize Language Learning  : Dr Sonu Shiva and Bhuvnesh Swami 15

7. I am Not Alone  : Himanshu Kandpal 16

8. The Matrix of Culture:  Dr Divya Joshi and Amit Joshi 17

9. A Teacher : Dr Veena Sharma 20

10. Media Literacy as a Tool in a Multi-Skills Academic Writing : Dr. Sumer Singh 21

11. Choosing Props for the ESL/EFL : Dr. Shradha Parmar 24

12. A Talk with God : Chandan Talreja 25

13. Teaching and Learning  : Akala A. Kin 26

14. Lesson Plans on Inventive Thinking and Creativity : Dr Chakravarti Narayan Srimali 27

15. English Language Teaching at the Lower Primary Level in Assam   : Mridusmita Talukdar 28

16. Need for Contrastive Study in English language Teaching  : Dr. Pragti Sobti 31

17. Modern Concept of a Teacher  : Neetu Gupta 32

18. English as Global Language  : Dr. Jai Dayal Singh  and Dr. Manoj Jhajhria 33

19. E-Learning and English Language : Dr. Seema Sharma 36

20. Improving Teachers’ Competence   : Dr. Ashok Bhatnagar 38

21. Communicative Method of Teaching Tenses :  Philip Sunil Solomon 42

22. Learning English Language Easy : Ankita Vardhan Joshi 44

23. Use of Low Cost Technology and Creativity in EL T in Rural Schools : Nabanita Baruah 45

24. Teaching Poetry through Reader Response Approach : Dr. Vandna Sharma 47

25. Teaching Diphthongs Through Songs : Nand Kishor Dadhich 50

26. Study of English through Digital Library  : Ramakant Sharma 51

27. Break Three Barriers  : Subhash Chandra Mangal 53

28. Spoken English Problems with Students : Anand Singh Bithu and Liyakat Ali 54

29. A True Teacher Remains a Perpetual Learner  : Rahul Sharma 55

30. Clap Your Hands : Mukhtyar Singh 55

31. Diagnostic Test and Remedial Teaching in English : Gopi Chand 56

32. My Experiment of Teaching  English Language to Villagers of North India : Naresh Kumar 58

33. English for Social Transformation  : Sanjay Goyal 59

34. Using Literature in Language Teaching: An Approach : Rajendra Prasad 61

35. Innovative Ways to Improve English Language Teaching at Primary Level  : Indu Choudhary 62

36. Once I asked God : Jyoti Setia 62

37. Use of L1 in EFL classes : Dr. Sugandha Behal 63

38. Ways to Master the Learning Process : Poonam Kaushik 65

39. Literature: Its Value and Teaching Models : Sanghmitra 66

40. Path to Success  : Madhu Lata Jain 68

41. Code of Professional Ethics for Teacher  : Dr Anju Tinna 69

42. How to Develop Speaking Skills : Dayal Singh Bijarnia 70

43. Half Yearly Report : Yashoda Khatri 72

Contents



(8) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

Language, Literature and Culture
Dr. Saryug Yadav

Associate Professor of English
Regional Institute of Education, NCERT, Ajmer

INTRODUCTION
Language, literature and culture are interrelated. Literature is very old, as old as human language. When man had a
considerable number of words at his command, he tried to arrange them in such a way as to create the maximum appeal.
He listened to the song of the birds, whistling in the wind and the rippling sound of the rivulets, and tried to catch the
music and the rhythm, and created them through his words, and thus poetry was born. Language is virtually blood and
bone of literature. Literature is a thing of beauty, because it has the beauty of language, beauty of form, beauty of
thoughts and beauty of feelings. It goes without saying that literature is a specialized use of language of unusual
collocation. Literature is a superior kind of amusement. Language is used in every subject but it is the literature which
provides the most suitable context, where language can be used at its best. Discovery of language through literature is
a great feat. Poetry, prose and drama are potent sources not only for refining our literary and aesthetic sensibility but
also for improving our linguistic abilities. Literature appeals to the heart of every person whatever his/her profession
may be as it possesses something which is of common interest and very close to the heart and mind of an individual.
Literature pleases every human being because it manifests the social and cultural identity of a person. The present paper
is an attempt to examine and scrutinize language, literature and culture in a comprehensive and holistic framework of
life.
LANGUAGE AND MANKIND
Language is the supreme proof above physical strength and beauty that we exist in the world. The proper study of
mankind is not 'man' but 'language'. There is a Biblical notion that language came first and man came later. Man is
supposed to be the by-product of language. Language is central to the organic growth of human personality. Without
language both life and the world human beings live in are unthinkable. Effective use of language elevates one to an
honorable position in the society. Language provides the basis for all human meaning making, and, therefore, creates
possibilities of development of understanding and knowledge. Grace de Laguna states that men do not speak simply to
relieve their feelings or to air their views, but to awaken a response in their fellows and to influence their attitudes and
acts. How one can go into the heart of hearts of an individual through the language can be best understood by the poetic
statement of Ben Jonson who says, “Language most shows a man, Speak, that I may see thee”. In fact, language plays
a very significant role in building human personality. Man is rightly called a 'talking animal'. All of us live in a world of
things and persons. Similarly we have created a world of words and we live in it. We learn how to think, to feel, to judge
through the aid of and within the constraint imposed upon us by words, idioms and syntax of our language. Joseph
Conrad, a writer of international repute, reiterates the role of language in the strengthening human personality in his
famous pronouncement, “Give me the ability of using the right word and the art of speech, I will change the entire
world”.
Language is closely associated with life, and life to environment. The environment provides diversity to life and this
diversity of life is expressed through language. Language constitutes names of various objects and the quality as well as
actions. It also specifies the various ways of actions taking place. Language learning essentially equips the learners with
the felicity to use it meaningfully in real life situations for effective communication. Language cannot be used in a
vacuum; it requires a suitable context, which is provided by various situations and circumstances in life. Language is
the best means of communication for mankind. Art of communication colors life as the sun colors flowers. As a matter
of fact, language and life are complementary and deeply intertwined to each other. In other words, language is life and
life is language.
LANGUAGE AND IDENTITY
Language is deeply concerned with the identity of an individual, of a society and of a nation. Language manifests the
cultural and social identity of an individual. Language operates in a world of signs and symbols. It is not only a tool for
communication and knowledge but also a fundamental attribute of cultural identity and empowerment both for the
individual and the group. Respect for the language of persons belonging to different linguistic communities therefore is
essential for peaceful cohabitation. It should be obvious that attitudes and motivation do not get constructed in a
vacuum. An individual creates the patterns of her behaviors in terms of the group with which she wishes to identify,
acquiring in the process communicative competence that equips her to move along a continuum varying from formal to
informal language. More often than not, we find identities to be in conflict with one another. The question of identity
becomes particularly relevant in the case of minorities, and there is great need to be sensitive to their languages and
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cultures in the interest of national and global peace and harmony (NCF 2005).
LANGUAGE AND CULTURE
Language is regarded as a cultural, not a biological phenomenon. Even thinking is possible only when man uses lan-
guage. The words and structures of a person's language control   his way of thinking and ultimately the whole culture to
which it belongs. In other words, the way we see the world is determined by language.
Every language is culture-oriented. The language used by an individual reflects his/her culture. Culture gives meaning
to the utterances of a language. Language is very much rooted in a particular culture. Language plays very instrumental
role in escorting the cultural identity of a nation. Language carries the whole culture with it. Language is not just a
language. It is directly connected with the culture in which it evolves and is being used. Linguists believe that fashion
of speaking has a direct bearing on the speaker's thought world - the microcosm that each man carries about within
himself, by which he measures and understands what he can of the macrocosm. It means that by knowing the patterns
of language we learn something of the culture in which a language is used.
Significantly, Edward Sapir, an eminent linguist, considers language to be a 'perfect symbol system', for it is 'capable of
handling all 'references and meanings' of a given culture. Language is strongly wedded to a culture. 'A language is a part
of the culture of a people and the chief means by which the members of a society communicate'. It is a component of
culture as well as 'a central network' through which the other components are expressed. The content of every culture is
expressible in its language. That's why; the culture of a person can be easily understood by observing the language he/
she speaks. We can refer to an episode of the first meeting of Ram and Hanuman from the Ramayana. After having a
brief conversation with Hanuman, Ram tells Lakshman, his younger brother, that the person (Hanuman) he talked with,
appears to be a 'cultured figure'. At this remark, Lakshman asked his elder brother Ram how he could conclude that
Hanuman is a cultured person. Then Ram answered that the way he spoke, the language he used while talking to me,
gives sufficient evidence of his culture. Nevertheless, our history is full of such examples, which endorse the notion
that language is culture-oriented and both are closely related to each other.
LANGUAGE AND EDUCATION
Language is the foundation of all learning. No subject can be taught without language. In fact, all education begins with
language. Without language a person cannot grow socially, emotionally and intellectually. Language is the key to open
the lock of every subject. Language is closely related to life, and life to environment. The environment provides variety
to life and this variety of life is expressed through language. Language provides the basis for all human meaning-
making process, and, therefore, creates possibilities of development of understanding and knowledge. It gives the
ability to codify all knowledge, but claims none of it exclusively as its own. Language learning facilitates socio-emo-
tional as well as cognitive development of an individual.
Nobody can deny the crucial role of language in the construction of knowledge. Emergence of language faculty has
contributed to the unique accomplishment of human evolution on the one hand, and contributed to equip humans with
the linguistic tool of cognitive organization on the other. Application of mental models to the issue has made it possible
to evaluate relationship between language and construction of knowledge, in as much as it reflects upon the acquisition
of language to reason. Cognition refers to mental activity and behavior through which knowledge of the world is
attained and processed, including learning, perception memory and thinking. Geared biologically, the child acquires
language and learns how language serves a variety of purposes for the developing child. It facilitates, for example,
interpersonal communications, help organize thinking and reasoning and aids in learning. It is for this reason that the
examination of language and construction of knowledge assume significance.
 Language -   as a constellation of skills, thought encoders and markers of identity  cuts across school subjects and
disciplines. Speech and listening, reading and writing, are all generalized skills, and children's mastery over them
becomes the key factor affecting success at school. In many situations, all of these skills need to be used together. This
is why it is important to view language education as everybody's concern at school and not as a responsibility of the
language teacher alone. Language is not only a means of communication; it is also a medium through which most of our
knowledge is acquired. We need language to understand different content areas such as history, physics or math. Simi-
larly, whether we see nature or society, we see it, to a large extent, in terms of our language.
LITERA TURE AND CULTURE
Teaching literature is a way of making people better human beings and better citizens. Literature is viewed as a 'reposi-
tory of moral and spiritual values' along with a sense of national and cultural heritage. Literature is not only a subject
worth studying, but also the supremely civilizing pursuit. It includes the most fundamental questions of human exist-
ence. Literature is a mode of consciousness raising or awakening.
Teaching of literature cannot be separated from teaching culture. Linguists and anthropologists have long recognized
that the forms and uses of a given language reflect the cultural values of the society in which the language is spoken.
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Linguistic competence alone is not enough for learners of a language to be competent in that language (Krasner, 1999).
Language learners need to be aware, for example, of the culturally appropriate ways to address people, express grati-
tude, make requests, and agree or disagree with someone. They should know that behaviors and intonation patterns that
are appropriate in their own speech community may be perceived differently by members of the target language speech
community. They have to understand that, in order for communication to be successful, language use must be associ-
ated with other culturally appropriate behavior.
Acquiring cultural knowledge of a target language is often called the fifth skill in language learning. Teaching students
cultural differences along with the structural and typological differences of the language is vital. Knowledge of cultural
differences helps the students prevent misinterpretation caused by confusing cultural referents, and also avoid associat-
ing concepts of their cultures with the gestures, objects and grammatical forms of the target language. Michael Byram
(1999) writes, “The aims of language teaching are to develop both linguistic and cultural competence, which can be
called an intercultural communicative competence.” Kramsch (1993, p.8) argues against those who regard cultural
knowledge as 'an educational objective' in itself that is separate from language. She says if we regard language as a
social practice, culture becomes the core of language teaching. She further claims, “Culture awareness must be viewed
both as enabling language proficiency and as being the outcome of reflection on language proficiency.” This statement
seems to support the idea that students with better linguistic competence appear to have more cultural knowledge or
vice versa. Omaggio (1993, p.358) says that a teacher's role is not to impart facts about the target culture, but to help
students obtain the skills to understand the facts that they will discover for themselves in studying the target culture. In
this way, students will be prepared for various cultural situations they have never previously encountered.
The language teachers remain oblivious to the importance of teaching culture, and they have found to ignore this aspect
perhaps because they feel that they do not have enough time to talk about the target culture in regular language classes.
In most cases, they fail to understand that without bringing in the cultural aspect of the language, language teaching
itself cannot bring about the intended results, and students do not fully understand the language in context. As a result
of this, students do not advance the way the Hindi or English language curriculum would indicate they should.
In a multilingual country like India, where it is so common to find multilingual and multicultural classrooms, no two
students will have the same experience or understanding of any given culture. In this respect, students who have various
cultural experiences can be used as facilitators in introducing, discussing and explaining certain cultural aspects of the
target language, thereby promoting peer learning. The teachers need to keep in mind that what the students are hearing
is one person's point of view or experience and others from the same culture might not see it the same way.
Omaggio (1993) emphasizes that the teachers need to design in advance how they will introduce the target culture. This
will help them to choose what cultural content they will introduce and how systematically it can be introduced. Intro-
ducing the target culture can be done in two ways: pre-planning or improvisation. When a teacher prepares a syllabus of
a course, she needs to design the syllabus with the incorporation of cultural concepts in mind in addition to skills that
students need to improve linguistically throughout the course. The introduction of cultural elements can be arranged in
a more systematic way. Reading materials could be arranged in a way that could parallel festivals of the target culture,
and various other materials could be selected in advance with a focus on specific cultural aspects, including authentic
audio-visual materials, such as films, cartoons, and songs.
Culture should be taught implicitly, imbedded in the linguistic forms that students are learning. To make students aware
of the cultural features reflected in the language, teachers can make those cultural features an explicit topic of discus-
sion in relation to the linguistic forms being studied. Students understand socially appropriate communication, such as
making requests that show respect. The students will master a language only when they learn both its linguistic and
cultural norms.
Cultural information should be presented in a nonjudgmental fashion, in a way that does not place value or judgment on
distinctions between the students' native culture and the culture explored in the classroom. Kramsch (1993) describes
the “third culture” of the language classrooma neutral space that learners can create and use to explore and reflect on
their own and the target culture and language.
CONCLUDING REMARKS
The teaching and learning of a language is incomplete if its cross-cultural dimensions are not taken into account. So the
curriculum we develop for the learners of English or Hindi as a second language should make adequate provision for
the socio-cultural factors that may influence their learning of English/Hindi. It should also aim at promoting in the
learners a 'cultural awareness' in respect of the social groups whose language is learnt.   A good literary text can help
develop these skills in an integrated manner if it is properly exploited for the purpose. Communicative competence is a
speaker's internalized knowledge both of the grammatical rules of a language and of the rules for appropriate use in
social contexts. In order to become communicatively competent in a second language, the learners need to develop, in
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addition to linguistic competence, sociolinguistic discourse and strategic competence as well, which can be achieved if
the second language teaching courses properly blend literature and culture in the language classroom.
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Teaching Conversational Skills - Tips and Strategies
ATUL GOSWAMI
Lecturer in English,

Govt. Engineering College, Bikaner
When employing role-plays, debates, topic discussions, etc., I have noticed that some students are often timid in expressing
their viewpoints. This seems due to a number of reasons:
· Students don't have an opinion on the subject
· Students have an opinion, but are worried about what the other students might say or think
· Students have an opinion, but don't feel they can say exactly what they mean
· Students begin giving their opinion, but want to state it in the same eloquent manner that they are capable of in

their native language
· Other, more actively participating students, feel confident in their opinions and express them eloquently making

the less confident students more timid
Pragmatically, conversation lessons and exercises are intended to improve conversational skills. For this reason, I find
it helpful to first focus on building skills by eliminating some of the barriers that might be in the way of production.
Having been assigned roles, opinions and points of view that they do not necessarily share, students are freed from
having to express their own opinions. Therefore, they can focus on expressing themselves well in English. In this way,
students tend to concentrate more on production skills, and less on factual content. They also are less likely to insist on
literal translations from their mother tongue.
Implementing this approach can begin slowly by providing students with short role plays using cue cards. Once stu-
dents become comfortable with target structures and representing differing points of view, classes can move onto more
elaborated exercises such as debates and group decision making activities. This approach bears fruit especially when
debating opposing points of view. By representing opposing points of view, students' imagination are activated by
trying to focus on all the various points that an opposing stand on any given issue may take. As students inherently do
not agree with the view they represent, they are freed from having to invest emotionally in the statements they make.
More importantly, from a pragmatic point of view, students tend to focus more on correct function and structure when
they do not become too emotionally involved in what they are saying.
Of course, this is not to say that students should not express their own opinions. After all, when students go out into the
"real" world they will want to say what they mean. However, taking out the personal investment factor can help students
first become more confident in using English. Once this confidence is gained, students - especially timid students - will
be more self-assured when expressing their own points of view.
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It (sometimes) Pays to be Ungrammatical
Ram Ratan Harsh

ELT Expert, Jaipur, Rajasthan
An incessant television advertisement inserted by a restaurant house of international fame promoting a particular brand
of burger engaged my attention owing to the abnormal grammatical structure of the spontaneous utterances articulated
by the host of happy customers. With the very first bite of that mouth-watering food-item, shoppers of different age
groups and different backgrounds are shown to be speaking out “I am loving it”. Well, I am nobody to question the code
and norms of their taste, but the grammatical part of the innocent looking short utterance is noticeable as well as
questionable. What the teacher inside me could not initially accept and appreciate was its semantic correctness and
grammatical purity. Honestly speaking, I am still a bit uncomfortable with it, though at the same time I am willing to
allow all the due concession to the advertisers. They must have made more money through their increased sale but at the
same time they opened up a new debate on grammatical liberty.
However, I decided to carry out a simple trial. Entering my grandson's study room I directly asked him, “Well, Shubhendu,
seems you are working hard with your Maths, tell me frankly. ' Are you loving it or disliking the burden of your
homework?'. His response was exactly what I had anticipated. For some moments he simply looked puzzled and then
with a fleeting smile replied, “No, Maths is quite interesting and I am enjoying it. Rather, I love this type of homework.”
“That's good'' I said “you did not use “ I am loving it'' because that would have been wrong” He appeared to have
accepted my judgement but could not help asking ' Why, what is wrong, “If I am enjoying is alright, what is wrong with
I am loving it”
I tried to explain to him the quality of some English static verbs and how they function differently in different situa-
tions. In our mother tongue it is quite okay to say “ EkSa ;g iz'u le> jgk gw¡] eSa ns[k jgk gw¡ but if you try to translate
them mechanically and unthinkingly into “ I am understanding this question, I am seeing the answer.” You will be
making a mistake. Though he listened to me in earnest, I am not sure he was fully convinced with my explanation. I put
forth all my arguments correlating the mental process regarding static and dynamic verbs giving examples such as
remember, forget, like, dislike, fear, want, desire, believe, know, prefer, recognize, doubt and scores of such verbs that
do not generally take progressive or continuous tense forms. These static verbs, I explained, are guided by a simple
logic. Just because the speaker can not keep certain acts going on at his will the static verbs conveying those acts are not
used in the continuous tenses.
Despite the structural correctness of a sentence like “I am hating you” nobody would accept it as a sound and correct
utterance. I am not sure how far I succeeded in making my point clear about grammatical purity  of these static verbs
while used, in continuous tense forms. But while examining the current usage related to such verbs several interesting
situations emerged and I had to amend and revise myself.
While reading Aldous Huxley's novel 'Eyeless in Gaza' I came across a sentence “I am not doubting it for a moment”
(page 34) The conventional grammar would rather use “I do not doubt”. Probably the second half of the sentence “for
a moment” makes all the difference. We will have to judge every utterance in relation to the prevailing situation. So
there is an inherent difference in the following two situations namely “do not doubt you” and “I am not doubting it for
a moment”
It sometimes becomes very difficult to predict how a particular static verb would behave in a given situation. A creative
writer takes liberty and makes the static verbs function in a dynamic way. A vibrant and living language always strives
to free itself from the conventional bondages of grammar.
One could never think of taking slightest liberty with Sanskrit or Latin grammar, though we have to admit that despite
these strong restraints these classical and prosperous languages have many other venues for creating literary excellence
and quality of imaginative beauty.
Living languages always enable the uses to become more intelligible, more economic and more polite to the listeners.
As mentioned earlier some English verbs are rarely used in the Progressive tenses, mainly because they represent basic
human instincts not controlled or regulated by the speaker. If at all used in progressive tenses these verbs give a
different meaning and thus transforming themselves into an altogether new lexical item. A few examples would show
how these verbs behave in different situation.
Follow:-

I follow your point. (not-I am following your point)
We see significant changes (not we are seeing )
I am seeing the manager this evening (Secondary use i.e. to meet)
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She has two children. ( not, she is having two children)
She is having a baby. (Secondary use, i.e. is pregnant)
We hope the prices will come down after the monsoon.
We are hoping to get certain changes in the schedule (secondary meaning i.e. expecting)

Similarly, there are some verbs related to activity or nature ascribed to some non-living objects some examples-
The Top of the machine feels hot. (not feeling)
The flower smells fresh and sweet. (not smelling)
The south Indian dishes taste nice. (not tasting)
The home made cloth feels soft and comfortable. (not, feeling)
Your statement sounds reliable, (not sounding)
The storm appears to be devastating. (not appearing)
In addition to the procedure just mentioned about using the same verbs with different grammatical or semantic values
it would be more convenient to consider them as entirely different verbs on the basis of how they behave in a given
situation.

English Language Through Literature
Dayal Singh Bijarnia Dr. Arun Joshi
Ph.D. Scholor Head, Dept. of English,

Govt. Dungar College, Bikaner
If you have studied English but not yet met its literature, then this article offers some motivating pieces of advice.
Nowadays everyone knows the importance of English language in today's world, in our society and in our daily life.
In communication significance of learning effective English is of immense use as the second language. We could never
ask for questions why even the kids are already learned with the English language. From  elementary to college, most of
the universities worldwide includes English as one of their major subject which clearly shows the importance of En-
glish language. Because English language has been widely used and considered as the universal language. It is also
recognized as the first language of the countries of Australia, Canada, the Commonwealth Caribbean, Ireland, New
Zealand, the U.K. as well as the U.S.A. Now English language as L2 is commonly considered as the universal language,
especially in the commonwealth countries like India, Sri Lanka, Pakistan and South Africa as well as the other interna-
tional organizations.
The modern English is the major communication tool for science events, business, aviation, entertainment and diplo-
macy. Without universal language which is English, people until now would find life being empty and less fortunate.
Language through Literature provides a definitive introduction to the English language through the medium of English
literature. Through the use of illustrations from poetry, prose and drama, learner can find a lively guide to important
concepts and techniques in English language study. The learner can trace out the form and meanings of words, the
structure of narrative discourses and the organization of dialogue and conversation. Every reading explores a specific
aspect of the English language using a combination of exposition and practical activities.
Readers will find the author's selection and presentation of topics helpful in their writing and speaking skills. Thus the
systematic study of English literature will be very relevant and prove very interesting. The need is to
Take the following stages into serious consideration-
-Try to know the background, style and narrative strategy of the author. It will expand your knowledge of this wonderful
language and some of its best literature.
-Read basic text of the literary composition.
-Go through the language and content study.
-Attempt a literary analysis.
-develop your own questions and try to write the answers in detail.
All these exercises expand the readers' knowledge of English. This practice introduces the readers to some of the great
writers about whom they may not have heard. Reading of literature guides the readers , how to use language, literature
and other areas of life.
Using literature to teach reading and writing is the most obvious way to teach English through Literature. Students read
a text and study the new grammar and vocabulary. Using literature is an interesting way to practice to develop strategies
like skimming and scanning. Using Literature to teach English to ESL/EFL learners can be a fun and departure from the
textbook grammar.
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Teach English Playfully
Innovative Measures to Make English Classes Interesting

Yadav Sailakshmi
Associate Professor, CVSCE,Tripati

Language is an essential medium for communication to share our views and ideas.  It is the channel with which man
finds solace, relaxation and all sorts of tranquility.
English language has become the most prominent for conveying our message at all levels of field in today's society. It
is globalized and so it has achieved eminence. This has made teaching of English at all levels right from schools to
colleges till the students complete their professional courses, reach the threshold of placements, get a job and settle in
a firm.
Every student knows that English is essential to them.  But no student shows interest.  Neither he nor she comes forward
to take classes seriously and regularly to learn English.  We find a number of absentees in English classes.  There a few
reasons given below:
The first one is fear to learn an international language when their own language, Mother tongue exists.
Secondly, English class becomes boring to every student the moment we start teaching Grammar.  It is difficult to make
the students involve in our teaching.
Thirdly, silence i.e. remaining stone type makes the students difficult to learn English,.  It is because every English
teacher expects his student to speak in English only. They apply stringent measures and so the student feels that if he
speaks, he may commit an error and thereafter he has to get scolding and become a laughing stock.
Besides, the above mentioned reasons, there are some more depending on the students caliber.  Whatever may be the
reason, if we wish to make all our students get involved and interested in our English classes, we have to follow some
methods of teaching, as per the psychology of he student or the present taste of the students.  Even unwilling students
will come forward with their willingness to learn English.
Playful Methods of Teaching Parts of Speech:
Parts of Speech are the foremost topics that any English teacher starts her Grammar class.   Teaching this topic as per the
rules of Grammar will make the students boring and disinteresting.
For instance, there are eight parts of speech.  They are Noun, Pronoun, Verb, Adverb, Adjective Preposition, Conjunc-
tion and Interjection.
Noun is a Naming word.  It names the persons, animal, birds, heavenly bodies other living and non-living things. If we
keep on teaching like this, the students may feel like quitting the class one by one. Otherwise, they may pray to God that
our class should end soon.  So to avoid all these we must change our techniques or style of teaching. We can conduct
activities, dividing the students into groups and teach like conducting games.  This will not only make them more
interesting but also creates more interest in them, developing a competitive spirit.  The students can remember the
topics forever because they get involved in it.
Let us teach the Parts of Speech in the following way:
“My dear students let us imagine that “Speech” is an English movie which is going to be shot and released.  We need
eight characters to enact in this film.
The eight characters are:
1. Noun  as a Hero
2. Pronoun as a Heroine
3. Verb as a Villain
4. Adverb as a Co-heroine
5. Adjective as a Comedian
6. Preposition as a Supporting Role
7. Conjunction as a Supporting Role
8. Interjection  Role to bring climax to the plot of the movie.
Taking the above roles, we can explain each part of speech.  We can make the students act as Noun i.e.; Hero, Pronoun
i.e.; Heroine, Verb i.e.; Villain so on and so forth.  Next we can give them the definition of each part and ask them to
deliver it in the form of dialogues like:

1. I am Akshay.
2. Akshay loves her.
3. She loves Akshay.

Akshay, the noun acting as Hero will understand what he is in a better way because he is involving his role to learn parts
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of speech.
Likewise in another example:

1. You are handsome.
2. I am in love with you.

Here, the student who is acting as Pronoun will deliver the above dialogue referring to noun i.e.; hero.  So 'you' and 'I'
are pronouns used in the place of noun.
Taking the same example we can give the idea of verb.  The student acting as verb will be asked to stand in between the
Noun (Akshay, Hero) and the pronoun (You, Heroine) and explain what action is done.  It is the action of separation.
The movie 'Speech' adds humor to entertain the public.  From the above example, 'Handsome' is a comedian for it
qualifies the noun or pronoun.
Whenever there is depression or there is an entry of villain, the supporting character comes to unite the hero and the
heroine i.e.; noun and pronoun.  So it is the preposition that is related to the noun and pronoun or shows relation
between subject and object.
Eg: She gives a rose flower to Akshay.  Here 'to' is preposition which relates and increases the bond between noun and
pronoun.
Conjunction also performs the supporting role.  It unites noun and pronoun i.e.; the hero and the heroine.  She and
Akshay are friends.  Conjunction joins or relates two sentences.
Lastly, Interjection plays the role to bring climax to movie.  A student can perform the role of Interjection and say:
Hurray! My movie is successful.   Hurrah! is an expression of joy or happiness  With this the movie 'Speech' ends.
Thus, this type of teaching will make our students understand and remember any topic perfectly.
In another, method, we can divide the students into groups and name them Noun, Pronoun, Verb, Adverb, Adjective,
Preposition, Conjunction and Interjection.
The Noun group can present a word in the noun form to the pronoun group and ask them to use it in sentence of their
own.  The members in The Pronoun group should think and present grammatically correct sentence i.e; the noun given
must be used in the sentence.  Likewise, the Pronoun can throw a pronoun to the members of Verb group and ask them
to frame a sentence.  This will continue till all the eight groups' get a chance.  We can have time limit for each group and
within the stipulated time the group members must complete the sentence aptly otherwise no point can be given.
This way of conducting group activities will make the students more active and thereby they get involved because it is
the question of scoring points and becoming the winner.  If possible, we can distribute prizes; at least a pen as a token
of appreciation and to encourage them.
FLUENCY GAME:
As English teachers, we always expect our students to speak English fluently.  But every student mumbles.  It is because
of MTI (Mother Tongue Influence). When we give a topic to a student, he cannot speak out fluently to present his ideas
because he has to enter the English world, explore it to find words.  So whenever speaking skill classes are run, let us
not give a topic to the student and ask him to present his opinion.  Instead, let us develop fluency in them by playing
fluency game.
There are two fluency games:

1. Word Fluency Game
2. Picture Fluency Game

WORD FLUENCY GAME:
This is just like the Word play in which horizontal and vertical columns are drawn to form boxes.  A word can be
inserted in each box.  After filling up the words in all the boxes, we can ask the students to read out the words horizon-
tally, vertically and diagonally giving them limited time.  Each student will sportily and competitively complete reading
the words.  One student may complete reading the words in time, the other may not.  However, the trial will develop a
sort of fluency.
Let us understand with the help of the table given below:

Aerial basket parrot man eagle figure Picture
Catalogue Doll cake Net long rash Slate
Beacon quantity kindle turnip remote under Wax
Yellow Zero x-ray introspection cascade animation Dazzle
fascinate Riddle magic vase purple mouth Terms
Wound Eager owner launch gamble jungle Hamlet
Vehicle nickel smooth bliss queen important Murder
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The same vocabulary words can be used to narrate story or any incident within the limited time.  This kind of narration
can improve the fluency of students.
In the second method, we can ask each student to draw any picture of their own choice.  One can draw a tree, the other
can draw a bird, while some other a rising sun or a small hut and so on so forth. In this way we can divide the students
in groups  say if 40 students are there in a class, we can divide them into 4 groups, each group comprising 10 students.
We can make each group draw 10 pictures and ask them narrate an interesting story or any incident whatever it comes
to their mind giving them limited time with a condition to maintain fluency.  This will also improve their creativity.

This can be understood clearly with the help of the following pictures:
Taking the above pictures, we can ask each student to narrate a story within
three minutes.
One of the students from a group may start the story in this way: Once there
lived a man in a small hut.  He used to get up at sun-rise and watered the trees
with the bucket.  The tree yielded a beautiful flower.  The man believed in the
saying “An apple a day keeps the doctor away”.  So he used to take an apple at
breakfast.  One day as he was calculating the areas of the rectangle and the
ellipse, the supply of the electricity stopped.  He lit the candle and continued his
work.  This shows his interest in learning the things perfectly.

Apart from this, we can make the students read lessons, poems or any passage.  We can also make the students utter the
tongue twisters.  First let them utter with pause.  Then slowly increase the pace.  This develops fluency.
The following tongue twisters can be practiced:

1. Sally's seven silly sisters sell seven silly shells.
2. Can you can a can as a canner can can a can?
3. Peter Piper picked a peck of pickled peppers.

A peck of pickled peppers Peter Piper picked.
If Peter Piper picked a peck of pickled peppers,
where the peck of pickled is peppers Peter Piper pickle

4 Luke Luck likes lakes.
Luke's duck likes lakes.
Luke Luck licks lakes.
Luck's duck licks lakes.
Duck takes licks in lakes Luke Luck likes.
Luke Luck takes licks in lakes duck likes.

5. Can you can a can as a canner can can a can?
How to learn vocabulary playfully:
Learning of vocabulary is also a tough task to students.  But it's the most important topic helpful at the time of attempt-
ing competitive examinations.   If we give the students 10-20 words and ask them to learn its meanings and remember,
they forget it within one or two days. The meanings of the vocabulary words hardly remain in their minds because they
do not use those words quite often.
Hence, we teach our students vocabulary by using the Friend-Name Method.
Every student has one or the other.  It can be a girl friend or a boy friend.  They are so acquainted that there will be no
chance of forgetting one another -say  their names, likes and dislikes, habits and other points.  So we ask each student
to lists out the names of five dearest friends and make a word that can stand for  can letter.
Suppose a student 'X' lists out the following names:
1 .Manasi 2. Deepali 3. Amit 4. Khetan 5. Sachin
Let us take name Mansi and represent a word for each letterlike:
M  ------ Mandatory A ------- Alimony
N  ------ Nostalgia S ------ Sarcastic I ------ Introspection
We can give the meaning of each word and make the students by heart it..  Each student will learn it easily and
remember the words with meanings forever.  Whenever the students meet their friends, they will address him or her
with the represented words given above.  This will become a routine and so no student will forget.  Likewise we can
represent words to the letters in other names and ask the student learn theses words,
I myself followed this method.  It became successful for the students could remember 30 words represented for each
letter.
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Cultural Familiarity as a Tool to Optimize Language Learning
Dr Sonu Shiva Bhuvnesh Swami
Associate Prof. Ph.D. Scholor
Dept. of English Govt. Dungar College, Bikaner

Learning a new language means a lot more than grammatical structures and use of new vocabulary. When we learn a
language then simultaneously we learn a culture that comes along with it. If this culture is foreign, it sometimes creates
problems for learners as to its familiarity. Therefore it becomes quite indispensable to provide learners the kind of
cultural atmosphere they are accustomed with in order to make language acquisition easy.
In ELT classrooms trainers assign different kinds of tasks to learners and sometimes one finds there arise such situations
where learners are not eager or interested enough to participate. It is a phenomenon that every teacher at times comes
across. If in such tasks learners are asked to express their views on some issue, and if the topic is of unfamiliar culture
then learners are seen hesitant to express their views for example if learners are asked to discuss the festival of Hallow-
een, they will not feel self motivated or comfortable to speak on it as such thing is not a feature of their indigenous
culture. Therefore if learners do not know any background of the given topic then such situations may be put into
category of unreal for them.
 In "Status of Linguists as a Science" Edward Sapir States that
No two languages are ever sufficiently similar to be considered as representing the same social reality. The worlds in
which different societies live are distinct worlds, not merely the same world with different labels attached.
If one takes care to promote language learning environment, ELT classroom activities should be embedded with indig-
enous culture in forms of role playing, narrating folk tales, discussing indigenous habits etc. then learning English can
become much easier; for the learners to come out of some culture and think from some different cultural point of view
can be  difficult. Therefore to expect participation as well as performance from learners and introducing them to the familiar
cultural background particularly in the initial classes can be favorable to both the trainer and the learners.
It is observed in ELT classrooms, it becomes very significant for the trainers to be creative, effective and at the same time to
be full of options and that is really possible if indigenous culture is made a part of whatever is performed in the classroom.
To understand the things more evidently one can take a look at village schools.  Here students face problems in speaking
and understanding Hindi language as EFL and ESL learners face while dealing with English. In all the classes students
sometimes miss to understand some words and then consequently to solve the questions because the words are not
culturally known to them. Even in mathematics class students do not understand some questions as they have some
words or incidents that the students have not seen or experienced. So to make the learning process easier even math-
ematics teachers take some indigenous examples and through that they make the students familiar with the question.
For example in place of businessman he uses farmer and in place of products he uses different cattle or corps and
students are able to solve the question easily because of familiarity of language.
The primary aim of ELT classroom is to allow students to use all the language skills they already have. For this purpose,
trainers always seek some interesting strategies so that learners feel excited to break the ice. But sometimes being
interesting alone cannot make learners participate. The reason is even with the interesting aspect there is required an
element of familiarity. It is familiarity that makes learner excited, mature and encouraged to participate.
In all four skills of English language i.e. listening, speaking, reading and writing  cultural familiarity can work as a
powerful tool to achieve desired results.
The speaking skill is usually the most frequently used skill in a language. It is seen that we do not feel like discussing
something that we have not experienced. We like to discuss the things that have remained part of our experience. It is
exciting to talk on the issues about which one is well informed, similarly in ELT classrooms if such speaking skills
based on indigenous material are integrated then one can be sure of involved participation of the learners.
Dif ferent assignments can be given to learners in this direction such as

1. Learners can be asked to discuss some indigenous superstitions and if they personally use some of them.
2. Learners can be asked to speak on some indigenous festival and its historical background.
3. Learners can be asked to speak on some well known things about their native place.

To develop writing skills is a bit more challenging and creative task for both learner and the trainer. For learners, they
need to be more conscious about the grammar, and for the trainer to remove the fear of committing grammatical
blunders from the minds of learners. With the help of different indigenous symbols, images and tools writing can be
made creative as well as fascinating. Some of the strategies that can be adopted are,

1. Giving some mythological pictures of some saint or god and asking learners to write about them.
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2. Asking the learners to make a list of five indigenous foods with priority and also write about how they are
grown, their recipe, and the craze of people towards it etc.

3. Asking the learners to draw a sketch any favorite indigenous game and write about the way it is played. It is
vital to have vocabulary power in reading skills but that can be improved with time. The most significant thing is that
intermingling of indigenous ideas can be helpful in removing this problem of unfamiliarity. Some of the examples are,

1. With the help of projector an indigenous symbol such as any outfit, historical monument or musical instru-
ment can be shown and learners may be asked to read about it from the information given in their books.

2. Trainer can divide the class into two groups named A and B.  Team A may be asked to read some material
regarding different traditions in indigenous culture. Now the members of team B will ask questions to the members of
team A regarding the material given and team A will try to answer. Then team B will read some different material and
team A will ask question on that material so on. The team that answers maximum questions will be the winner.
Listening though may be taken as passive learning but requires the same amount of practice which is done with other
skills of English. The better the listening skills are, the more learners will be self-motivated to speak. Some of the
culture integrated strategies that can be helpful in brushing up listening skills are,

1. Showing some dubbed movies in English or documentaries wherein indigenous culture is integrated in the
ELT classroom.

2. Trainer may give some fill in the blanks material to the learners. He would play some audio devise speaking
any folk tale. Learners would be asked to fill in the blanks while listening to the audio devise.
With the help of such strategies in ELT classroom a learning environment can be produced where learners are able to
use English comfortably even though it being quite unknown to them. While making lesson plans especially for the
beginners it should be kept into consideration that participation of learners is the first priority rather than performance
as it would not be wrong to say that participation leads to performance. Integrating cultural familiarity is such a key
which can unlock various strategies that can generate interest in both beginners and advance learners.
It is important to mention that the use of audio visual devices in such strategies can pave ways to optimum results. With
the help of integration of modern technology and cultural familiarity the disinterested behavior of learning towards
English can be removed to a reasonable extent.
For the trainers who like to adopt unconventional and creative techniques in classrooms, integration of cultural famil-
iarity can open a great scope for them. After going through the above techniques presented in the paper one can say that
everything that is a part of indigenous culture can be turned into a strategy in ELT classroom.
References :
Sapir, Edward (1929), "The Status of Linguistics as a Science", Language 5

I am Not Alone
Himanshu Kandpal

Lecturer in English
H.B.G. Govt. Girls Sr. Sec. School, Nokha (Bikaner)

"When clouds shed their tears to share my sorrow,
I feel I am not alone, but I am part of it.

When I glance at the vastness of the desert,
My life's emptiness mixes in the blowing winds.

When I think of the depth of the sea,
My imaginations become waves of water.

When cold winds blow in the chilly nights,
  My own self  dissolve in the drops of dew.

When sun shines brightly in the sky,
I allow it's rays to enter my heart.

When moon looks at me as a gentle being,
My harshness get softened in its company.

And when these lovely sights get intermixed with my being,
I feel relaxed, I feel contended,

That I am not alone,
They are always there to give me company."
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The Matrix of Culture: Interaction and Integration in English Language Classroom
Dr Divya Joshi Amit Joshi
Associate Prof. Assistant Prof.
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Govt. Dungar College, Bikaner Manda Institute of Technology, Bikaner

Knowledge and discourse both come out of human experience and that the elemental way to process human experience
verbally is to give an account of it more or less as it really comes into being and exists, embedded in the flow of time.
Developing a story line is a way of dealing with this flow. Narrative is everywhere a major genre of verbal art, occurring
all the way from primary oral cultures into high literacy and electronic information processing. In a sense narrative is
paramount among all verbal art forms because of the way it underlies many other art forms, after even the most abstract.
Human knowledge comes out of time. Behind even the abstractions of science, their lies narrative of the observation on
the basis of which the abstractions have been formulated students in science laboratories have to 'write up' experiments,
which is to say, they have to narrate what they did and what happened when they did it. From the narration, certain
generalizations or abstract conclusions can be formulated. Behind proverbs, aphorisms, philosophical speculation, and
religious ritual lies the memory of human experience strung out in time and subject to narrative treatment. Narrative
lodges not in making and introducing new stories but in managing a particular interaction with the audience each story
has to be introduced uniquely into a unique situation to which audiences respond. Stories with variants of a myth
repetitions, old themes but interacting with complicated situations i.e. formulas and themes reshuffled rather than
supplanted with new materials. Stories embedded into culture or vice-versa conceptualizes and verbalizes all their
knowledge with more or less close reference to the human life world, assimilating the alien objective world to the more
immediate, familiar interaction of human beings. Tania Mehta talks of the relation between experience and story in this
way:
A story captures the shimmerness of any experience- a slice, something partial but where the slice and partial becomes
something of a 'whole' in itself. When one talks of the experience, one is talking of an experience which is intense,
which defies categorization and evaluation, as small or big, important or trivial. It is an experience which is there's.
Each person's life, attitudes, creeds, religion, politics- indeed, most of this world view- are shaped largely by his
environment: each person, wherever he dwells is an individual, but an individual influenced by family, community,
country and even language. A person nurtured by one culture when placed in juxtaposition with another, reacts either
with anger, frustration, curiosity, repulsion and even confusion if the encounter is occasioned by the study of another
language the predicament may be very threatening and until the threat is removed, language learning may be blocked.
Therefore a language learner must first be made aware of himself as a cultural being. Once they recognize that they are
truly products of their own cultures, they are better prepared to accept the other cultures non- judgmentally. Along with
this acceptance, comes, acceptance of their language and a greater willingness to let go of the binding ties of the native
language and culture. It is thus the responsibility of Second language teachers to recognize the trauma, their learners
experience and to assist in bringing them through it, to the point, that culture becomes an aid to language learning rather
than a hindrance.
It has been accepted that language, culture and thought have always influenced one another and cannot operate
independently. Thought, in any real sense, is very difficult to express without an underlying value system because no
one can feel, and therefore think deeply, in an artificial language. Intuitive responses to a text are central to the process
of reading and re-reading. But the question remains as to how an experience is evoked in the readers exclusively by
what is referred to in the text or does it result from a relationship between a particular text and a material we have
previously read on related themes or in a specific 'cultural' tradition.
The importance of studying literature in regular consumption with other discourse types cannot be denied. This can
serve to assist students in identifying and understanding the operation of language for different communicative
functions and sensitising them to what Widdowson terms the 'conventional schemata' of 'ordinary discourses'  is in itself
an important feature of language development in second language learning. Since literature is representative of some
new reality, it encourages a dynamic interaction between reader, text, and external world. Thus a re-definition or a
re-orientation in the use of literature is very significant as a literary text is authentic, real language in context, to which
we can respond directly. It offers a context in which exploration and discussion of contained, which if appropriately
selected can be an important motivation for study, leading naturally to examination of language. A Literary text is
almost the only 'context' where different varieties of language can be mixed and still admitted. It offers a context in
which exploration and discussion of content leads on naturally to examination of language.
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Indian art of storytelling is not easy to define or theorize, because of the mind-baffling range of stories that the Indian
mind has lived through centuries. This does not give way to any monologic or essential zed frame, which we might
describe as patently 'Indian'. In an age of 'instant culture', globalization, and porous boundaries, it becomes very difficult to
understand and define culture. In fact, the very term 'Indian' is problematic as India is not a culturally homogenous
nation space. India, to use Bakhtin's term, is an eternal carnival of many voices. It has an organic history of more than
two thousand years but at the same time this history has been punctured and intervened and mediated by other histories
too. If the past is so checkered, than its narratives, cannot be linear and monotonous.
What is Indian 'short story' then? Can there be anything as monolithic and homogeneously defined thing called 'Indian'.
There are no straight answers to these questions. Critical terms such as Katha, itihas, gatha and akhyayika are frequently
invoked to trace the origin of Indian short story to Vedic times. Indologists valourize the grand-narratives of the puranas
as the source of short story. Normally we hold the Mahabharata and the Ramayana as our grand narratives, as perhaps
narratives of Bharat. Moreover there were alternate traditions and sites of storytelling, Panchtantra and Jatak fables
being some examples. Foregrounding the Indian short story in the indigenous oral narrative tradition or traditions does
not adequately explain its contemporaneity and even its subsequent historical development. Narration is the ultimate
test to determine the difference in cultural make up. There is so much variety and heterogeneity in Indian short story that
it does not fall into any exclusive category. The problem of defining Indian short story becomes all the more confounding as
folk tales associated with different geo-cultural regions of India cannot be overlooked. A.K. Ramanujan says:
-thus folktales of a culture have a number of contrasting tales that are in dialogue with each other. Each kind of tale has
special characteristics, its own “chronotype”, if one wishes to invoke Bakhtin.
Is folk Indian? The question seemingly might appear highly inappropriate. But if Indian is defined in terms of the
dominant sankritic culture, folk definitely falls beyond the purview of Indian. Spatially the folk stories go beyond the
regions, takes different shades and lineages, histories of the stories may be difficult to trace. It crosses regional boundaries,
cultures, and languages. Short story by its very nature tends to be deconstructive, as it does not aim at totalizing
experience the way the novel or the epic does. Each story takes its own category and its own peculiar form- peculiar
because it cannot be bracketed with the form of any other story.
Literary texts can be used in language teaching, because the language used in literary text is suitable for the contexts of
the events. Teaching English through literature has become the fashionable phenomenon. However, the teaching is to
feed student heavy, repetitive and somewhat redundantly literature, which has little or no relevance to his immediate
problems. This affords little opportunity for creativity. The student is told of literary terms and the meanings of words,
and is finally asked to analyze the subject of literary piece, which is often too abstract a task for the non-native speaker.
The process of analysis, therefore, takes the form of repeating the material, understanding mostly by memorization and
at best, partly by rephrasing. Students become frustrated by being able partially to understand but unable to respond.
And this frustration is the by-product of noninvolvement; the students are static participants in a one-sided process. A
technique called "Simple Story-Telling" may be used for improving the students' oral English. One of the short comings
of that method is that in the discussion the students invariably simply repeat the story. Another problem inherent in such
a method is that the reading and repeating of random stories with no contextual relevance to the students' individual
interests leads to their only learning words and memorizing patterns. Similarly in the language laboratory, insipid and
unimaginative pattern drills produce boredom and lower the efficiency of students who are beyond the level of learning
Basic English. Although literature, once played a significant role in language study, now losing its prominence, as
linguistics became the focal point of language programs. Linguistics such as Topping (1968) argue that literature should
be excluded from the foreign language curriculum because of its structural complexity, lack of conformity to standard
grammatical rules, and remote control perspective. According to Povey (1967), the linguistic difficulty of literature has
been overstated; readers do not need to experience total comprehension to gain something from a text In fact, literature,
with its extensive and connotative vocabulary and its complex syntax can expand all language skills.
Literary texts provide examples of language resources being used to the full, and the reader is placed in an active
interactional role in working with and making sense of this language. “Interaction” has been central to theories of
Second Language Learning and pedagogy since 1980's. As Wells has expressed it: “Exchange is the basic unit of
discourse...linguistic interaction is a collaborative activity” involving “the establishment of a triangular relationship
between sender, the receiver, and the context of situation”. (Wells 1981: 29, 46-7). Interaction involves not just expression
of one's own idea but comprehension of those of others. One listens to others; one responds (directly or indirectly);
others listen and respond.
The functional view of language approaches language as a vehicle for the expression of functional meaning. This
theory emphasizes the semantic and communicative dimension rather than merely the grammatical characteristic of
language, and leads to specification and organization of language teaching content by categories of meaning and
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function rather than by elements of structure and grammar. On the contrary, interactional view sees language as a
vehicle for the realization of interpersonal relations and for the performance of social transactions between individuals.
It is seen as a tool for maintaining and creating social relations. Interactional theories focus on the patterns of moves,
acts, negotiation, and interaction found in conversational exchanges. Interactional approaches to language teaching
include interaction analysis, conversational analysis, and ethno methodology. Through interaction, students can in-
crease their language store as they listen to and read authentic linguistic material, or even the output of their fellow
students in discussions, skits, joint problem solving tasks, or dialogue journals. Learning a Language is thus a socially
mediated process (Vygotsky 1978: 126). This approach to language learning is “natural “because it endeavours to
replicate the situation of the child learning a first language or a second language in informal situations.
Language as a system is phonologically, syntactically, and semantically constructed; and as discourse, either spoken or
written, fits coherently and cohesively within a communicative context; and as ideology:  language is shaped by macro
social factors, which impact language structure and use.  Psychological and socio psychological perspectives of SLA
include the available and accessible sources of language; internal and external factors such as age, anxiety, motivation,
social context, or educational context; cognitive mechanisms that mediate between and interact with input data such as
inferencing, structuring, and restructuring; and output--the body of utterances that learners actually produce either in
spoken or written forms.
The three important input modification i.e. form-based (language as system), meaning-based (language as discourse),
and form and meaning-based (language as system and discourse) produce three major interactional types such as (1)
interaction as a textual activity--how learners modify their linguistic resources to maximize the chances of mutual
understanding and reduce instances of communication breakdown; (2) interaction as an interpersonal activity--how
learners negotiate and co-construct meanings of the utterances; and (3) interaction as an ideational activity--how learners fit
their linguistic and discoursal resources with social, cultural, and political contexts. Indeed, these three types of
interaction are inextricably interwoven. Thus, interaction becomes negotiated. From this perspective, language teachers
need to take into account communicative and interactional competences in designing language syllabi and teaching
materials.
Folktales can enrich the pupils' learning experience.  They are motivating and fun and can help develop positive
attitudes towards the foreign language. Stories exercise the imagination and are a useful tool in linking fantasy and the
imagination with the child's real world. Listening to stories in class is a shared social experience. Students enjoy
listening to stories over and over again. This repetition allows language items to be acquired and reinforced. Listening
to stories also develops listening and concentrating skills. Stories create opportunities for developing continuity in
learning (among others, school subjects across the curriculum), build up confidence thus providing a non-threatening
context for learning.
The schema of what a story is formed since early childhood. Within the family environment children have had
numerous opportunities to listen to stories being read to them, to hold and discover the world of the colorful pictures
and, later, to make efforts to “decode” the letters and sounds until they make sense to them as words and sentences. The
advantage is that they bring the 'real' world in the classroom and they are an excellent opportunity for providing our
students with examples of authentic language use. Moreover the advantages related to language learning can range
from Language level (vocabulary, structures, notions/functions) content (interesting, fun, motivating, memorable,
encourages participation) visuals (attractive, potential to work with, size) pronunciation (intonation, rhythm, repetition)
motivation (develop imagination, arouse curiosity, draw on personal experience) Language learning potential (skills
development, language practice, recycling, prediction, other strategies) potential in terms of learning other subjects,
target/other culture, metacognition.
The way the learners are taught the different subjects at school in their mother tongue reflects an outlook towards
learning the language and not learning through language. Unavoidably this attitude becomes deeply rooted and forms
their expectations in learning the second language also. The greatest advantage of using Indian short stories and folk
tales, in a Language classroom is to encourage interaction. Indian texts are often rich is multiple layers of meaning, and
can be effectively mined for discussions and sharing feelings or opinions. Literature holds high status in many cultures
and countries. For this reason, students can feel a real sense of achievement at understanding a piece of highly respected
literature. Also, literature is often more interesting than the texts found in course books. The instructor while using
extracts from stories or short stories can ask students to write what they think will happen next, or what they think
happened just before. He can even ask students to write a background character description of one of the characters
which explains why they are the way they are. We can also ask students to personalise the text by talking about if
anything similar has happened to them and to improvise a role play between two characters in the book. Language
learning thus becomes a process of discovery for the learners.
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As a folk art, storytelling is accessible to all ages and abilities. No special equipment beyond the imagination and the
power of listening and speaking is needed to create artistic images. These benefits transcend the art experience to
support daily life skills. In our fast-paced, media-driven world, storytelling can be a nurturing way to remind children
that their spoken words are powerful, that listening is important, and that clear communication between people is an art.
Retelling Folktales and Using Storytelling To Assess Listening and Speaking Skills , as well as, Exploring Cultural
Roots Through Storytelling like Collecting Family Stories, Remembering one's own Life Stories and  Celebrating the
Stories of Our Ancestors can be an effective area.
Both telling a story and listening to a well-told tale encourages students to use their imaginations. Developing the
imagination can empower students to consider new and inventive ideas, self-confidence and personal motivation as
students envision themselves competent and able to accomplish their hopes and dreams.  Storytelling based on
traditional folktales is a gentle way to guide young people toward constructive personal values by presenting
imaginative situations in which the outcome of both wise and unwise actions and decisions can be seen. Using stories
in the English language classroom is an old technique but at the same time very useful in communicative approach
methodology.
 Language reflects the culture, traditions and beliefs of a society, the majority of the literary works too, (barring perhaps
science fiction or modern historical novels; for instance), function as a mirror of society corresponding to the period
where the works were produced
Applying critical thinking in the language classroom enables and encourages learners to speculate, criticize, and form
conclusions about knowledge they already have as well as information they will acquire in the future. To activate and
develop critical thinking in their students, language teachers need to set up tasks and activities and adjust their teaching
programs and materials to promote such thinking. Teaching language through critical thinking enables learners to
recognize a wide range of subjective analyses, to develop self-awareness, and to see linkages and complexities they
might otherwise miss. The ability to be creative and think critical is an important academic and life skills that can be
encouraged in the language classroom. Furthermore, activities encouraging deep thought and creativity motivate
students and make learning interesting.

A TEACHER

The one who knows what he doesn't know is a student.
The one who knows what he knows is a teacher.

The one who is eager for what he should understand is a student,
The one who knows how he should make other's understand is a teacher.

My mind asks me, why i need a teacher??
Then my conscious replies me that....

A student has eyes to see but,
A teacher tells what to see and how to see...

A student knows how to play a trigger but,
A teacher tells the direction where it should be played..

Teacher is a potter to shape us greater,
Teacher is a cotter to make a better.
Teacher is a pagan for everyone;
Teacher is one who makes a legion.

An onerous given by a teacher is actually,
for bringing pearl from the ocean of knowledge...

How could I feel, that I am a rebel?
Without a teacher, I can't get my identity amongst all people..

I am indebted to YOU & I will remain heartily always…
Because of YOU I am able to stand and find my ways...

DR. VEENA SHARMA (BHMS- GOLD MEDALIST)
BIKANER



(23) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

Media Literacy as a Tool in a Multi-Skills Academic Writing
Dr. Sumer Singh

Lecturer in English,
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The Modern world is very dynamic with revolutionary changes in all spheres of human life such as the advancement of
IT is playing a crucial role in our language acquainted communication. As we all know that language learning consists
of four fundamental skills  listening, speaking, reading and writing. The competency in any language is a performance
of the speaker wherein he displays meticulously his mastery over all the four skills. But writing is the most important
and accurate skill out of them. As famous English writer, Bacon said "Reading maketh a full man; conference a ready
man; and writing an exact man…" (Of Studies). At higher levels of research and education, writing is not merely a mean
of communicating information, but also the means by which one expands one's knowledge through reflection. It is a
process that leads to the generation of new ideas. Therefore, in academia, writing and critical thinking are perceived as
being strongly linked.
The aim of the present research paper is to discuss the importance of critical media literacy in a multi skills academic
writing. Media literacy is a field that began as a grass root movement among educators concerned with the growing gap
between popular culture, produced by corporations, and the literacy content in today's schools (Flores- Koulish 2005).
Today, many educators recognize the pedagogical importance of training students to develop an awareness of how and
why advertisements and other media messages often misrepresent and manipulate the facts. Consequently teachers can
find many resources on how to develop and implement a media literacy curriculum (Schwarz and Brown 2005).  It is
expected from the teachers of language to maintain the standard of a language and to utilize maximum resources
available to develop the language competency among the students. Now-a-days it is imperative for the teachers of
language or the educators to keep themselves familiar and updated with mass media and popular culture.
According to Aufderheide (1993, 1), a media literate individual "can decode, evaluate, analyze and produce both print
and electronic media." Nevertheless, there are different degrees of media literacy. Many analyses are merely descriptive
and do not examine with any depth how various media affect society and individuals; therefore, the term critical media
literacy is often used to describe a more rigorous evaluation of the mass media's relationship to democracy, power, and
social justice. As a classroom topic, critical media literacy encourages discussions about how the media conceptualize
race, class, and gender, and how it promotes certain social values through its definitions of such concepts as beauty,
prestige, family, love, success, sex, freedom, and consumerism, among others. Critical media analysis allows students to
access, analyze, and evaluate popular texts in terms of their cultural, political, ideological, and socioeconomic ramifica-
tions. Because these are important and relevant issues for students and teachers, incorporating critical media analysis into
the second language classroom is an excellent way to engage students' skills in communication and higher-level thinking.
The present research paper will discuss the need for incorporating critical media analysis into the second language class
room and will describe a method to combine it with a university level writing lesson based on the process  centred
approach in which students plan, revise and produce a written text with a special focus on intended audience. The
primary goals of the lesson are to promote critical thinking and to develop formal and informal language skills through
a variety of individual and group based, task oriented activities.
There are many theoretical and practical reasons to combine critical media literacy with contemporary approach of writing.
Advertisements and other media messages are available virtually everywhere, and they provide opportunity to the language
learners as to create their own written text by evaluating them. This practice motivates the students to develop their critical
thinking and communicative competency. Such type of task based lesson creates a learner based environment which is the
foundation of communication skills. Followings are the benefits of combining media literacy with academic writing:
? It uses authentic materials to contextualise language and to inspire the  language learners;
? It develops students' cognitive and academic strategies in multiple skills;
? It creates a positive social and effective working environment;
? It permits teachers to include various activities that appeal to virtually any kind of learning style;
? It provides a large amount of language input and output so students learn to use effective communication strategies;
? It helps student evaluate and respond to arguments, which develops their analytical skills;
? It allows for the integration of skills through a variety of linguistic situations that require the use of both formal and
informal English.
First of all, students will create one paragraph that examines the assumptions and hidden messages primarily in a particular
magazine advertisement along with the central message such as "If You buy this product, then you will be 'thin", "rich",
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"successful" or "fit", and therefore "happy" and "satisfied". However, in addition to the central message tied to the product,
advertisers also create and reinforce our assumptions of what it means to be a beautiful, rich, successful man or woman.
Advertisers also offer us definitions of sexuality, happiness, family love, health, freedom, and other values that guide our
behaviour. A second paragraph will critically evaluate those assumptions. In addition to these paragraphs, each group will
do a targeted practice. Throughout the process of lesson the teacher must play his role of a facilitator for the students. Before
beginning the steps of lesson, the teacher should divide students into groups of three or four.
Step-1 : Free exercise : To begin, the teacher tells the students they are going to look at an advertisement for a commer-
cial product out of a popular magazine. The teacher then gives each group a different advertisement from a magazine.
The students can use their own magazines that they read at home and have each group select one advertisement to
analyze in the classroom. Then, the teacher tells the students to get out a sheet of paper and a pen or pencil and to begin
free writing, which is a pre-writing exercise in which students write for a specified time on a specific topic without
stopping and without making corrections. In this lesson students are encouraged to write nonstop about their advertise-
ment for five to ten minutes without making corrections or using a dictionary. They are free to write whatever they want,
as long as it is in response to whatever they see in the ad. If they do not know what to write, the teacher should tell them
to write "I don't know what to write."
When time is up, the teacher tells the groups to share what they have written with other members of their groups. This
should take no more than ten minutes, and while the students are talking, the teacher should walk around the room to
monitor their progress.
Step 2 : Sample paragraphs writing : The teacher can now help students to better understand the genre within which
they will be working to create their two paragraphs, which can be done by showing students one or more examples of
successful writing by students in previous classes.
Together with the teacher, students analyze sample paragraphs that are very similar to what they will be asked to produce
and discover the paragraphs' structure on their own. The teacher can help, of course, and answer any questions that come up.
Step 3 : Comprehension and evaluation of the hidden messages : The teacher should explain that many advertise-
ments sell not only products, but also ideas, by promoting certain values, stereotypes, and assumptions. The students
will explore these "hidden messages" using a worksheet entitled Deconstructing an Advertisement that can be found online
from the Media Education Foundation (2005). Using this worksheet, the students will complete the following tasks :
I. Describe the codes and conventions in their advertisement.II. Determine the purpose of their advertisement.
III. Determine possible consequences of their advertisement.IV. Determine the assumptions their advertisement makes.
The students work together to complete these four tasks, and each member in the group will be responsible for writing
down and reporting one of them to the rest of the class. Thus, each member completes writing and speaking task as a
part of this portion of the activity. If members within a group disagree with one another on their evaluation of the
advertisement they can share their different views with the class, thus setting up the opportunity for conversation,
debate, and multiple interpretations.
If a group decides that their advertisement has no hidden messages, the teacher can ask them additional guided ques-
tions about the advertisement based on the teacher's own analysis. For instance, if a student says a woman in the picture
looks "healthy," and the connection to health is not obvious, the teacher can say: "What is it in the picture that makes
you think of health?" or "What is it about her that makes her look healthy?"
Step 4 : Brainstorming : Working together, each group member writes the central message of the advertisement they
analyzed in step three. Usually, the central message insinuates something like: "If you buy this product, then you will be
more 'attractive', or 'slim', or 'free', and, as a result, happier." This central message is usually found in the slogan or in the
dominant images and texts within the ad.
Next, students locate their advertisement's hidden messages or assumptions and conduct a group brainstorming
exercise about them. Students can refer to answers they came up with when completing the four tasks from the
Deconstructing an Advertisement worksheet in Step 3. For example, if the group believes that their advertisement
promotes smoking as a way to achieve freedom and independence, they would list the following :
· The ad falsely connects enjoying time with your friends to smoking.
· Showing attractive, young people hides the fact that smoking causes the yellowing of teeth, poor skin health, and

smoking-related diseases such as lung cancer and emphysema.
· The ad falsely connects smoking with personal and financial freedom- smoking cannot make you richer or more free.
· The ad does not show that because smoking cigarettes creates a physical addiction to nicotine, it actually makes you

less free.
· The ad does not show that rather than leading to freedom and enjoyment of life, smoking can often lead to death.
It is important for the teacher to be aware that many of the advertisements available worldwide come from Western
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Cultures, in many cases the United States. This creates an opportunity for students to explore the ways in which culture
of origin is portrayed in advertising. Analyzing the assumptions a culture makes can create a great deal of meaningful
discussion in the classroom.
Step 5 : Drafting : In this step the students write detailed outlines of their two paragraphs and then begin work on the
procedure itself. Two students from a group of four use their work from both the free-writing and brainstorming step to
work on the first paragraph describing the hidden messages, and the other two students do the same with the second
paragraph critiquing the hidden messages. Then all four members of the group will work together to draft the lesson.
Once the outlines and basic lesson design are completed, the groups begin the more detailed work of drafting their
projects' final appearance.
When the subgroups finish the first draft, they can begin the peer review process by exchanging paragraphs within their
groups and completing a peer review worksheet. This worksheet should contain several open-ended questions about
their group mates' paragraph that require them to read it closely and think critically about both its structure and content.
Students should then write their comments that they believe will help their group mates to write a better second draft.
A variation of this activity can involve groups sharing their first drafts with other groups, rather than simply exchanging
within their own groups. This may give students more ideas on ways they can improve their writing and also provide a
fresh perspective on their own work.
Step 6: Final draft :  Students will write a second draft of the two paragraphs and make improvements based on
comments they received from their group members. Upon completion of this step, the teacher should collect all the
work done up to this point by all groups and provide specific feedback to help students create better final drafts.
Step 7: Class presentation : When students get back their second drafts, time should be spent during class to allow the
groups to look over the teacher's comments and ask questions about them. Then, students can create their final drafts.
On the final day of the lesson, groups will give a 10 to 15 minute presentation of their work to their classmates and the
teacher. In this presentation, they will (i) briefly share and describe their original advertisement, (ii) share the ideas in
their paragraphs with the class and (iii) field questions from their classmates. It is expected on the part of the teacher
that he should invite all the members of the group to speak.
Step 8: Teacher assessment : Since this is writing lesson, the teacher will evaluate the groups primarily on their work
in the paragraphs' final drafts. After delivering the final assessment, the teacher can also schedule individual group
conferences to discuss the assessment in more detail and to answer any questions students may have. In a conference
setting, the teacher can provide suggestions for further improvement and also discuss the effectiveness of formative
feedback provided both by the teacher and by their peers while students were working on their project.
Conclusion : Because of the nature of our ever-changing and ever-shrinking world and the increasing reach of Western
popular culture across the globe, students of English as a foreign language need more than simple language instruction.
Indeed, these students need the critical thinking skills necessary to process and evaluate a constant barrage of multime-
dia information that shapes their values, assumptions, and attitudes. In addition, many students need instruction in
university-level academic writing, which requires analytical thinking skills. Since advertisements are of interest to
college-age students, and since research has consistently shown that meaningful task based instruction is one of the best
methods for improving students' language proficiency, the use of the combination of Academic Writing and critical Media
is a worth while endeavor. Such an approach provides students not only with greater motivation to write and to engage their
creativity, but it also leads them toward a higher awareness of contemporary social, global and cultural movements.
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The use of various "props" can be effective in a number of ways: as a means of promoting conversation, as a visual tool
for helping students learn grammar points, as a way of involving other, less analytical brain functions and as a means of
arousing student interest and involvement in class activities. In this feature, I would like to discuss the use of a number
of these objects in the ESL - EFL classroom.
First of all, here is a list of various objects that I have found useful:
· Personal Photographs · Colored Chalk or Markers · Building Blocks
· Tape or Video Recorders · Hand-Puppets · Paintings and Photographs
The use of these objects is very diverse and often depends on the teaching techniques and styles being used, as well as
class composition and age. However, many of the uses discussed below can be used in a variety of teaching environments.
Personal Photographs
Using student's personal photographs is a great way of involving them emotionally in any lesson. By asking them to
describe a personal photo, the teacher is giving the student the opportunity to make an emotional and physical connec-
tion to what he or she is describing. Students generally enjoy this activity, as it lets them speak about something that is
important to them. It also gives them an opportunity to speak about something they know well - thus building confi-
dence in their own speaking abilities.
Grammatically, photographs can be used to practice a number of structures:
· Present Continuous - what are the people in the photo doing?
· Present Perfect - what have the people in the picture done since the photo was taken?
· Past Forms - what happened the day the photo was taken?
· Descriptive Adjectives - describing the people and/or places in the photographs.
Colored Chalk or Markers
Using colored chalk or markers helps students associate certain colors with certain tenses, structures or functions. The
most important point to remember when using colored chalk or markers is to be consistent. If you use green for the
simple past, always use green for the simple past. This simple technique is quite effective as it helps students associate
grammar with visual references.
Building Blocks
The use of building blocks is a great tool for combining physical actions with verbal production. This kinesthetic
relationship linking ideas and descriptions to physical movement and structure literally helps students "construct" their
use of the language. Some ideas for using building blocks:
· Ask students to describe where they live using building blocks to signify various rooms, houses, streets etc.
· Have students tell each other stories using the building blocks to signify various events in the story. In this way,

they can continually refer to the building blocks as the stories become more complex.
· When working on process description, have students use the building blocks to represent process flow.
· Use multi colored building blocks to improve grammar skills. Students use specific colors when specific structures

are required (this is similar to the use of colored chalk or markers).
Tape and Video Recorders
Tape and video recorders are traditionally used to present listening and/or visual learning materials to students. How-
ever, tape and video recorders are also wonderful props that help students become more playful with the learning
process and involve them at a deeper level. Here are a few suggestions for using either a tape or video player/recorder:
· Have students record their conversations. The feedback involved is invaluable - and often more effective than

simple teacher correction. Students are surprisingly quick to catch their own mistakes in pronunciation and gram-
mar when listening to themselves on tape.

· Have students practice and prepare a presentation or dialogue for a video or tape recorder. Students preparing
materials for a finished "project" tend to be very involved in that project. This involvement contributes to effective
"long-term" learning.

· Videotape important presentations. The best example of this is a tape of a job interview. This can be a bit painful
for shy students, but the learning that accomplished is impressive.
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Hand Puppets
Puppets are a wonderful tool for freeing up students' imagination and language use. Teachers can use puppets to tell
stories which are visually more engaging thus involving students on a number of levels. Students who use hand puppets
to tell stories free themselves from what they are saying. It becomes "the puppet", and not themselves, who speaks.
Admittedly, the use of puppets can be a bit intimidating the first few times - especially for adult learners. However, the
effort is well worth it. The playfulness brought into the classroom through the puppets can really liven up the learning
experience.
Paintings or Photographs
As is the case with personal photographs, the use of paintings and photographs helps to introduce vocabulary and
interpretive skills into the classroom while engaging the students on a visual level. The amount of imagination required
to interpret paintings and photographs guarantees effective learning. Students are forced to make new connections that
are out of the ordinary. In fact, I especially enjoy using modern paintings as students are forced to interpret the paintings
and really push their linguistic envelope.
The objects discussed in this feature are some of the more common "props" used by teachers in an ESL/EFL classroom.
Most importantly, the use of various objects helps students learn by involving a number of senses and brain functions
in the learning process. Perhaps more importantly, the use of "props" helps make the learning experience more enjoy-
able and thus more effective in the long run.

I had a dream one day,

I was in a utopian world,

Suddenly bright light focused me,

I stood there amazed n gay,

What it could be I thought,

The light was so intense that I began to sweat,

Tiny drops of water I felt over my breast.

A fear dawned me as to what it is or it may,

Before I could guess, the voice echoed,

It was so soothing I understood it was “HE”

God addressed me to say:

What are you doing my Child?

I said - nothing 'wrong' and 'unapproved'

No, he said, I know your deed.

I have come this day,

To guide you as I'm always on your side,

You are my Representative in this world of mine

I replied: I'm teacher yet I don't understand your say,

Again the voice uttered:

Don't you know the need of your student?

You are 'His world” and only your word he considers right.

Spread knowledge systematically until the Doom's day

Innovate & keep your knowledge updated,

Soothen your behaviour-n- uplift morally,

Think of tiny tots too other than your own way.

Lead them as you treat & wish for your child.

Pave & clear their path so that they succeed.

It's my wish, O! my son that you may lead.

Lead this world by my way,

This is your noble profession, he said.

I promise you, when you come to me,

I shall bless you with salvation without any “birth-way”.

I affirmed him that I do accept,

The way of achieving my goal of salvation at last,

I will treat my students as a valuable gift.

Gift a precious one: unmatched in a way,

To Self Judge & develop a 'Real-successful Teacher
Child World'.

Chandan Talreja

Lecturer in English APC, SSA, Bikaner

A Talk With God
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Teaching and Learning : What My Students Have Taught Me
Akala A. Kin

ELTI, Kohima,
Nagaland

Simply put, Teaching and learning involves the process of transferring knowledge from the one who is giving to the one
who is receiving. This however is much more complicated than what is implied here. The three crucial and fundamental
elements of the teaching and learning process are the teacher, the learner as well as the learning environment. Optimal
teaching-learning activity depends upon how these elements establish a relationship and works together to impart the
necessary knowledge. The modern formal system of education  is organized in such a way that among these three
elements, the teacher is considered as the prime mover of the educational processes, who facilitates and directs the flow
of the whole learning process. The position of the teacher is such that, she/he has the opportunity to manipulate, control
and influence the environment of learning.
Though every human being is inherently born with the capability and the potential to be a good learner, a teacher is
generally made through the long process of learning, training and practical experiences. The position of a teacher in the
classroom is such that we look upon the students as the 'learner' and oftentimes overlook the fact that the teacher is
equally involved in the process of learning to becoming a more effective teacher. Perhaps this is one of the reasons why
teaching is considered as a dynamic activity. It unfolds a world of knowledge and information for the learners, as well
as the wealth of experience and erudition for the teacher.
The first time I stepped into my classroom, I thought: “I hope I remember all the points”. As I watched the students take
their seats, take out their notebooks, and chat with each other, I realized it fell on my shoulders to take what I had
learned only a few years, even a few months ago, and share that knowledge with them. Though I had spent hours
preparing for this class, I thought 'why did it suddenly feel so awkward to face these expectant faces?'
Over the years, I have come to fully appreciate the saying that that indeed, teaching is itself a skill that must be learned,
through both training and practice. It is an ongoing process, involving a great deal of humility, thoroughness, and
passion. In my journey of learning to be a more effective teacher, my students have taught me some of the most
important lessons. I hope that this may provide some food for thought for those who are new entrants to the profession
and also those who are interested in teaching as a career:
Create a Positive Learning Experience
The first step towards creating positive learning experience in the classroom is to prepare well. Nothing can replace a
good preparation. No one likes it when the person teaching the class is disorganized, cannot find his or her notes. Treat
your students the way you would like them to treat you: with respect, diligence, and a genuine interest in the subject you
teach. When a student asks a question and you are not sure how to answer, don't try to bluff your way out of it. It's ok to
say that you need to look into it, but make sure you get back to the student with an answer.
Listen to Your Students
Feedback from the students, whether negative or positive is something that teachers need to weigh logically and objec-
tively. Each teacher has their own way of teaching the subject matter. But if we can know the direction of the learner's
thoughts, a teacher is better able to come up with innovative ways of connecting with the students by bringing in
examples and illustrations that the student can identify to highlight key concepts.
Learn to be firm
In any teaching-learning relationship, there is a time for humility and a time for showing leadership. Every teacher has
one or the other experience of students coming up and complaining about their marks after the test results are out.
Although some arguments have merit, students need to be made to understand that if they put as much effort into
studying the material before the exam as they do later challenging their marks and grades, there wouldn't be anything to
argue about.
It's not always about what you know or don't know
In our present system we put in so much focus on how much we know or don't know. Yes, this is very important from
the point of preparing for the examination. But sometimes what they need is not so much of how thorough you are in
your subject, but also the support and encouragement and confidence that only a teacher can give a student. What
students over the years have taught me is that they have the brilliance and the intellectual capability to find their ways
so long as the teacher ensures that the central key concepts in the lessons are made clear to them.
Hope for More, but Be Prepared to Settle for Less
Every teacher hopes for so much in the beginning of every new batch. We strive to come up with a great lesson plan, to
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research every subject matter thoroughly, and to present it in the most efficient manner. We hope that our students will
be interested in our presentations and that they will do the assigned readings, even some additional reading, on subjects
they find of particular interest. More importantly we hope that they will study hard and do well in class. This will
happen with some students, but not with every student. Some do not take your class out of personal interest, but because
it is required; some have other priorities and won't give you 100 percent; and others won't even show up on a regular
basis. It doesn't mean that you should lower your expectations, but be prepared to accept the fact that every student is
not equally committed.

“Every truth has four corners: As a teacher I give you one corner, and it is for you to find the other three”.      -  Confucius

Lesson Plans on Inventive Thinking and Creativity

Dr. Chakravarti Narayan Srimali
Lecturer in English

Govt. Engineering College, Bikaner
Practicing Creativity with the Class
Step 1: Cultivate the following creative thinking processes described by Paul Torrance and discussed in "The Search for
Satori and Creativity"
· Fluency the production of a great number of ideas.
· Flexibility the production of ideas or products that show a variety of possibilities or realms of thought.
· Originality the production of ideas that are unique or unusual.
· Elaboration the production of ideas that display intensive detail or enrichment.
For practice in elaboration, have pairs or small groups of students choose a particular idea from the brainstorming list
of invention ideas and add the flourishes and details that would develop the idea more fully.
Allow the students to share their innovative and inventive ideas.
Step 2: Once your students have become familiar with the rules of brainstorming and the creative thinking processes,
Bob Eberle's Scamperr technique for brainstorming could be introduced.
· Substitute What else instead? Who else instead? Other ingredients? Other material? Other power? Other place?
· Combine How about a blend, an alloy, an ensemble? Combine purposes? Combine appeals?
· Adapt What else is like this? What other idea does this suggest? Does past offer parallel? What could I copy?
· Minify Order, form, shape? What to add? More time?
· Magnify Greater frequency? Higher? Longer? Thicker?
· Put to other uses New ways to use as is? Other uses I modified? Other places to use? Other people to reach?
· Eliminate What to subtract? Smaller? Condensed? Miniature? Lower? Shorter? Lighter? Omit? Streamline? Un-

derstate?
· Reverse Interchange components? Other pattern?
· Rearrange Other layout? Other sequence? Transpose cause and effect? Change pace? Transpose positive and nega-

tive? How about opposites? Turn it backward? Turn it upside-down? Reverse roles?
Step 3: Bring in any object or use objects around the classroom to do the following exercise. Ask the students to list
many new uses for a familiar object by using the Scamper technique with regard to the object. You could use a paper
plate to begin with, and see how many new things the students will discover.
Step 4: Using literature, ask your students to create a new ending to a story, change a character or situation within a
story, or create a new beginning for the story that would result in the same ending.
Step 5: Put a list of objects on the chalkboard. Ask your students to combine them in different ways to create a new
product.
Let the students make their own list of objects. Once they combine several of them, ask them to illustrate the new
product and explain why it might be useful.
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English Language Teaching at the Lower Primary Level in Assam

Research article by Mridusmita Talukdar
                                                        Lecturer, ELTI, Assam

In order to comply with the expectations of the parents and the guardians of the pupils studying in the regional medium
schools of Assam, the Government of Assam introduced English at the lower primary level of all the  regional medium
primary schools of Assam in the year 1999. This decision of the Government of Assam ushered in a new chapter in the
history of English teaching in Assam, but the rather hasty decision has created a number of academic, pedagogic and
administrative problems plaguing the ELT scenario of the State. In order to gauge the magnitude of the problem and to
unearth the grim realities confronting the English teachers and teacher educators of the State, English Language Teach-
ing Institute, Assam initiated a research project during the period 2010 to 2011.
The objective of the project was to study the ELT scenario confronting the Lower primary schools of Assam and to look
at it from the perspectives of the teachers, teacher educators and the pupils who have been made the subject matter of
an experiment which has a far reaching consequence on the entire educational scenario of the State. An attempt was
also made to find out whether the ideas or hypothesis, the educationists and linguists hold on English  language teach-
ing and learning are actually translated into action or not.
Now, language is regarded as a skill rather than a subject. But the researchers' findings indicated that, almost all the
teachers of the visited schools considered English as a subject and as such they were following a product based ap-
proach rather than a process based approach where skill development was kept to the minimum.
As there was time constraint the study was conducted in 50 different schools in the district of Kamrup, Assam. For this
survey, the level of the learners chosen was IVth standard. Although the study took into account the scenario of a few
schools and their students, the results obtained from this study   was quite enough to throw some light on the present
state of teacher-learner competence in English in the lower primary level.
The project was carried out through the following steps:-
* Questionnaire in the regional language to be filled up by the target group.
* Questionnaire in the target language to be filled up by the teacher.
* One demonstration class to be given by the teacher for about twenty minutes.
* Verbal questions on day to day life were asked to the target group in the target language.
* Evaluation and feedback.
* Other observations.
The target group was to answer 30 questions beginning with writing their names, name of their schools, classes, etc.
The rest of the questions were objective type and they focused on the kind of methodology used in the classroom, the
pupils' exposure to the target language, the medium of instruction, students' attitude towards the target language, their
opinion on the subject, whether they have activity based classroom or not, whether they get enough opportunity to use
the target language inside the classroom, use of teaching aids etc.
The teachers were also to answer 30 questions. The questions focussed on writing their names, qualification, teaching
experience, methodology used by them in the classroom, their own exposure to the language, their knowledge and
competence level in the target language, training programmes attended by them, medium of instruction and teaching
aids used by them, their interpretation on the four skills development, their purpose of teaching the English subject,
their views on the importance of in-service training programme, their use of the dictionary for pronunciation and other
purposes, their opinion on accuracy versus fluency of the language, etc.
The topic for the demonstration class was chosen by the teacher himself/ herself and the verbal questions asked to the
students were very simple and focused on eliciting their understanding and ability to answer using the target language.
The data collected was thoroughly analyzed by the researchers and it was very disturbing to note that the findings of the
said survey project were not at all satisfactory. The researchers' findings implied that there was a vast gap between the
way English was taught and the way it should have been taught in the classroom.
Now, the teachers are the makers of our future citizens and the very foundation of our learners is laid in the school only.
As such the primary teachers' role is of utmost importance. But the main reason for the deteriorating state in the regional
medium schools was the underlying problem with our very own teachers. The findings stated that the teachers had very
minimum qualification with most of them being HSLC passed and the rest few of them being AHSEC passed only.
The professional and the linguistic competence of the teachers was very low. The responses to the questions and the
demonstration classes revealed that almost all of them were still following the traditional method where the teacher
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played the pivotal role and the learners are  the passive listeners. Even most of the teachers were not aware of the
concept of continuous evaluation. Language evaluation need not be limited to achievement with respect to particular
syllabi, but must be reoriented to measurement of language proficiency.
 It was observed that in spite of the involvement of the different bodies in the state in training programmes, there was
little or no training imparted to the teachers of the schools covered in the project. Only 1% teachers got the opportunity
to avail ELT training, others were not aware of such trainings. But the response from them stated that the teachers were
very keen on undergoing ELT training. It was also noticed that teachers teaching English at the lower primary level
hardly used any dictionary. There was little initiative on the part of the teachers to improve their linguistic competence
in English.
Another significant finding was that there was a mismatch between the responses to the questionnaire and the demon-
stration given by the teacher. In the questionnaire some teachers stated that the medium of instruction was bilingual, but
when it came to practicality, it was found that there was the use of mother tongue only. On the above,  most of the
teachers admitted that regional language ruled as the medium of instruction keeping the target language to the mini-
mum.
Another instance of the same sort was, some of the teachers' responses to the questionnaire stated that the teaching
learning process was learner centered where the learners took active participation. But the practical classes altogether
gave a contrastive evidence of what was told and what was actually practised, even though when there was scope for
them to make the learners take active part.
Again when it came to skill development, the opinion varied. Some teachers still emphasized on reading and writing
whereas some teachers emphasized on speaking and writing and so on. But except for a few, they failed to grasp the
idea that all the four skills were equally important to be developed. It was observed that the motivational skill was
almost nil in the teachers except for 2 or 3 %. One important observation was that the teachers themselves were not very
clear of the main objective of their teaching.
Although there has been changes with the modification of materials and methodology for the pre-primary to tertiary
levels to suit the recent approaches of teaching learning process, but the effectiveness of language learning at the school
level even after the changing state of affair at the decision making level remains questionable. This is because the
survey studies showed that there seemed to be no apparent change in the classroom transaction even after innumerable
changes in the decision making level.
Observations made in case of  the students from the 50 schools:-
The students showed great enthusiasm in filling up the questionnaire. The teacher as well as the researchers helped
them in comprehending the questions to be answered. Almost all of them had a positive approach towards the English
language. There was mixed response while trying to answer the verbal questions, like --
1. What is the colour of your hair?
2. Put your finger on your nose.
3. How many fingers are there in your right hand? etc.
Out of the total, a very less percentage of students could answer some questions. It was noticed that majority of the
students were excited and wanted to answer but because of the lack of exposure to the English language, they were
bound to keep mum or lacked proper words for the answers. Another observation was made in this regard. Most of the
teachers took it for granted that the students would understand the questions only if translated into their mother tongue.
But it was not so; in almost every case when properly handled and put up in the right way with encouragement the
students could easily understand or at least they tried to answer.
Observations made in case of the teachers:
There were mixed responses in different schools. In a number of schools it was found that, at first the administration
and also the teachers felt uncomfortable with the researchers' visit because they thought that the survey report would
highlight the actual scenario of their individual school. So somewhere down the line the teachers and the school au-
thorities had a doubt in their own efficiency or proper functioning, whether it be academic or non-academic.
In a number of schools, there was a negative response on the part of the teachers. Some of them were nervous when  the
researchers visited the schools. Avoidance in filling up the questionnaire was clearly visible in their gestures and
actions. Except for two, three teachers, in most of the cases it was seen that the teachers could not understand the
questionnaire properly to answer on their own. They had to take help from their colleagues and the researchers. There
were instances where the researchers had to translate every single question into their mother tongue.
Again the classes taken by the teachers also presented a grim picture of what was happening inside the classroom. In
some cases, it was found that the teaching approach was good but the method was not and vice-versa. Again, in some
schools both teaching method and the methodology were very good whereas in some, it was the vice-versa. More or less
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the teachers were using the same old Grammar Translation Method. In most of the schools, the students remained
inactive. One startling observation was found in many schools. The teacher would read a portion or a sentence from the
book and would ask the learners to tell the meaning in their mother tongue to which the learners would answer in
chorus. Almost the whole lesson continued this way.

E.g.- Teacher : This is a cat
         Learners : (in their regional language)

Again it was seen that, rigidity and stern personality of the teachers in some schools made learners dominant and
passive recipient of the language. In a number of schools the teachers were unbelievably passive but the learners
showed a contrastive attitude. Other such traits found were --- lack of understanding of concept, no clear purpose of
teaching, etc. One common observation found in all the school teachers was that, the influence of mother tongue was
overlapping very badly in their speech and teaching.
But some favourable instances werethe teacher singing rhymes with actions and making the learners stand and repeat
after her which was also monitored thoroughly; the instructions given in English and only when the learners were
unable to understand, it was translated into the regional language. Use of the black board by both teachers and students
and the presence of language charts in the classroom was witnessed in many schools. In some schools more and more
of positive vibes were seen on the part of the teachers and the school authorities who encouraged the students in the
teaching learning process and also praised them whenever necessary. It was also seen that the teachers of some schools
were liberal and possessed friendly attitude towards the learners which eventually encouraged and helped the learners
in effective learning of the language. So it could be easily presupposed that the contrastive personality traits exhibited
by the different teachers of the visited schools must have had different impacts in the teaching learning process.
Infrastructure in schools:
     Though the Right to Education Act had set ambitious targets, but the survey study projected a dismal picture of
infrastructure prevailing in the schools of Assam. There were many schools which lack a congenial environment where
there was no proper drainage system or if there be then it was acting as the main entrance gate in front of the school;
some classrooms were gloomy, dark, congested, stinking and full of mosquitoes giving the look of more or less like a
'godown'. Again there were classes with no fan or a single fan which was not sufficient and in many cases it was seen
that there was a half partition between the adjacent classes which created noise pollution. A number of schools situated
at the heart of the main roads were prone to noise pollution which also paved the way for the students to get distracted.
Some Striking instances
An instance of a school where there was just one single hall without any partition and which was shared by all the five
classes of the primary level along with the Headmistress. And the sitting arrangement of the classes was worth watch-
ing. Some classes were facing east, some south while some were facing west direction. As such one could easily
presuppose the teaching learning situation in this pathetic atmosphere.
Another instance of a school was where there was just one teacher who was teaching in all the classes from 'k' Shreni to
class IV. In addition to it, she was also the headmistress.
Another instance was where there were teachers but without a single student in the school.
On the other side the researchers also witnessed a number of schools which were not highly well furnished but had the
basic facilities. They were well ventilated and had enough desk-benches and classrooms in proportion to the number of
students; visible blackboard, proper light be it natural or artificial, teaching aids and  healthy surroundings with lot of
trees around, a big playground, proper drainage system, entrance gate etc.
Mid day meal scheme

The mid day meal scheme was introduced with a view to providing nutritional support to children of primary
stage and also encouraging poor children belonging to disadvantaged sections to attend school more regularly. But this
concept could not cater fully in realizing its objectives as the researchers witnessed varied impacts in different schools.
In a number of schools it was managed in a very organized way maintaining proper time and discipline. But there was
the reverse experience also. In one of the schools, it became a daily routine for the classes to get over before the
scheduled time because the classrooms were unusable after the meal. Another instance was the presence of rice sacks
inside the classroom in front of the blackboard. One significant instance was that, in one of the schools, the researchers
were not allowed to carry out the survey as it was the time for the mid day meal.
So if this be the scenario of the existing schools in the urban areas of the state, then what would be the scene in rural
backgrounds and as such what would be the language competency status of our future generation. This is a serious issue
and as such through this article an attempt has been made to present this before the eyes of the concerned.
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Need for Contrastive Study in English language Teaching
Dr. Pragti Sobti

Assistant Professor, Department of English,
Maharaja Ganga Singh University, Bikaner

The word language has been derived from the Latin word 'Lingua' which means the 'tongue'. Language is a system
of arbitrary vocal symbol by means of which human being interacts and communicate feelings and thoughts as a
member of society. Language is the basis as of human progress. English has occupied an important place as a second
language. For several years now, proponents of the application of linguistics to language teaching have pointed in
particular to contrastive study as the link between the two disciplines and as a necessary prerequisite to the successful
presentation of second language materials and indeed to language teaching itself. In words of Trager and Waddle, “the
data thus occurred i.e. from a careful contrastive study constitute the most significant information the linguists can offer
to language teaching since they identify the target elements of a language teaching since they identify the target elements of
a language course” (Trager 37).

There are many reasons for examining the contrastive analysis. A number of critics have argued that the discipline
of language teaching suffers from the lack of a theory. If indeed such is the case, in order to formulate a theory or
philosophy of language teaching, one need to consider the position of various components of language teaching, that is,
what they are, and how they relate to each other. How important is contrastive study in a larger theory of a language
teaching? It is yet not possible to identify or evaluate its relevance, but one can be least suggest what the place of
contrastive study might be in that theory.

A lot of issues are required to be considered while explaining the relationship of contrastive study to second
language teaching. A framework of investigation must be proposed with in which to asses the strengths and weakness
of the contractive study. In particular, a distinction should be made between language learning in a natural situations and
language learning in a classroom. That there is some difference is not in doubt at least from the point of view of exposure.

The crucial difference language learning in the classroom and language learning in natural situation is the difference in
linguistic focus. The exposure is of an entirely different nature. Whereas the native language learner is exposed to a set
of elements and skills which are situationally related, the second language learner in the classroom is exposed to a set
of elements and skills which are dictated by the instructor and by no means situationally related.

With in the framework of language teaching as exposure to the set of elements in the context of a set of skills there
have been various approaches in language presentation. The traditional grammar translation methods focus on the
primacy of the eye and language as a set of written elements to be learned initially. In effect the student is presented with
L2 reading material which must be translated into L1, a task which is affected by the learning of grammatical rule and
the memorization of vocabulary items.

In contrast, proponents of the Direct (or natural) method attempt to put the learner, according to Lado, “in the
position of an infant, without allowing in to use his own special ability. Emphasis is upon the concrete and objective
world.”(Lado 87) Henry Sweet has stressed pronunciation, spoken forms, to make the classroom a more natural situa-
tion. He state that language should be learned “through connected texts, accompanied by grammatical analysis” (Sweet
47) Where as Palmer advocates repetition skills gradation in the sense of an aural oral approach, and sequencing from
the concrete to abstract.

It is now necessary to consider what the specific objectives or goals of classroom instruction are. At one level, the goal
of foreign language instruction is the learning of the foreign language to get a functional commend of it. While discussing
the Teaching of Foreign Language, Rivers mentions “six classes of objectives” for the teaching of a foreign language:
(1) To develop the students intellectual powers through foreign language study.
(2) To increase the students personal culture through the study of great and philosophy to which it is the key.
(3) To increase the students understanding of how language functions and to bring him through the study of a foreign

language to a greater awareness of functioning of his own language.
(4) To teach the student to read the foreign language with comprehension so that he may  keep abreast of modern

writing, research and information.
(5) To bring the student to a greater understanding of people across national barriers by giving him a sympathetic

insight into the ways of life and ways if thinking of the people who speak the language, he is learning.
(6) To provide the student with skills which will enable him to communicate orally and to some degree in writing, with

the speakers of another language.(Rivers 8-9)
Rivers adds that the most appropriate method for the present time will be one which leads most efficiently to the
achievement of all these objectives. In other words of the language classroom and the features which makeup the
instructional program is functionally oriented. But what is the position of contrastive analysis in such a context? That is,
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do materials and drills based on a contrastive analysis of native and target languages contribute to the facilitation of
second language acquisition?
There are vastly different views regarding this issue Fries says that “the most efficient materials are those that are based
upon a scientific description of the language to be learned, carefully compared with a parallel description of the native
language of the learner.”(Fries 9) Strong claims based on this assumption are reflected in Lado also, “Individuals tend
to transfer the forms and meanings of their native language and culture to the foreign language and culture both produc-
tively when attempting to speak the language and to act in culture, and receptively when attempting to grasp and
understand the language and culture as practiced by the natives.” Lado expands his claims in language testing, when he
says that those differences ascertained through a contrastive study “are the chief source of difficulty in learning a
second language.”( Lado 56-57).
Another factor that second language teachers must bear in mind is the interference of what psychologists call “transfer
of training”. Practically all educational and training programs are built upon the fundamental premise that human
beings have the ability to transfer what they have learned from one situation to another. Put differently, new mark
“transfer of training” occurs when ever the existence of a previously established habit has an influence upon the acqui-
sition performance or relearning of a second habit.
If a comparative study- a contrastive study of the target language and the mother tongue is carried out, the differences
between the languages can be discovered and it becomes possible to predict the difficulties that the learners confront.
This in turn determines what the learners have to learn and what the teacher has to teach. The result of the contrastive
analysis can be built into language teaching materials, syllabuses, lists and research. Briefly, the function of contrastive
analysis is to predict the likely errors of a given group of learners and thereby to provide the linguistic input to language
teaching materials.
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Modern Concept of a Teacher
Neetu Gupta
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Teachers are the salt of the Earth. When teachers grow weak or corrupt, it means utter ruin of society. They are the
lamps who shatters darkness, the light-house that guides the wondering ships and keep it away from dangerous rocks.

In modern concept teacher is not only the master of his subject but also is ever hungry for the latest information and
researches in his subject. S/he posses the art of making the most difficult subject intelligible to his pupils. Modern
English teachers delivers classroom ideas & discusses the theory of teaching and language development and gain
insights into the latest practices so that s/he can learn what other peers are thinking or doing.

 A Teacher is not only the one who makes the students aware of reading & writing pattern but also inculcates the
newest pattern of teaching and learning among them. S/he is a facilitator, guide & mentor who give direction to the
whole life of a student. In traditional teaching pattern content was given more emphasis but now a day psychological
researches have put the child in the centre of all the educational activities.

Knowledge is inclined to fill us and thus stake its real blessings. The need is to translate knowledge into wisdom,
for knowledge is proud and wisdom is humble. It is only when we have realized this that we understand the significance
of knowledge, that is power and get the desire to acquire that knowledge which enable us to find truth.  We must pursue
knowledge to its utmost for. “Half knowledge is a dangerous thing.” Drink deep or taste not the perennial spring.
Modern English teacher is the person who spends his/her days in the pursuit of studies and imparting the knowledge
among his pupils.
Edward Bulwer rightly said: “The best teacher is one who suggests rather than dogmatizes, and inspires his listeners
with wish to teach himself. So similarly the modern concept of teacher has given teacher the position of a rare bird
without whom the aims or objectives of education can't be achieved.
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English as Global Language: Advantages and Disadvantages
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Introduction
In recent decades, the entire world has bared witness to the rise of English as the world's primary language. Apart from
being the primary forms of communication for ordinary people, English also poses as a means of communication in
other domains such as mass communication, economics, engineering, business, aviation, political affairs, entertain-
ment and scientific research. The question has thus become apparent, how did English become the world's lingua
franca? Originally, English was only spoken as a vernacular language of people within the British Isles, but since the
expansion of the British Empire from the middle ages to the middle of 18th century, the English colonizers have taken
their local dialect to the territories they conquer (Schitz,2004). As we have seen, a global language arises mainly due to
the political and economic power of its native speakers. It was British imperial and industrial power that sent English
around the globe between the 17th and 20th Century. The legacy of British imperialism has left many countries with the
language thoroughly institutionalized in their courts, parliament, civil service, schools and higher education establish-
ments. As a result of the Industrial Revolution, the British economic predominance paved the way for colonialism of
large geographical reach that spread the English language in the world.
Today, the English language is considered the primary language of most countries such as the United States, Australia,
Canada, New Zealand, Ireland, Asia and Africa. Putting the number of speakers aside, the placement of English in the
pedestal of global language can also be attributed to the stature of the global superpower. The electronic revolution has
introduced the Internet technology including e-mail, e-commerce, e-business and other e-activities which supports the
globalisation. Most of the time when people think about personal and professional development they think about the
amount of languages that they know, taking more importance English language, this issue due to the fact that every time
in this current globalized world this language is taken more significance.
What is a global language?
A language which is spoken internationally is a global language. There is no official definition of "global" or "world"
language, but it essentially refers to a language that is learned and spoken internationally, and is characterized not only
by the number of its native and second language speakers, but also by its geographical distribution, and its use in
international organizations and in diplomatic relations. A global language is used for example by international negotia-
tions and so on. A global language acts as a “lingua franca”, a common language that enables people from diverse
backgrounds and ethnicities to communicate on a more or less equitable basis. Global languages in this sense are the six
official languages of the UN. These are Chinese, English, French, Russian, Spanish and Arabic. These six languages are
very important for living in a modern world.
Why English as a global language
In the 1950th English become the global language and in the years after these years, many English words are taken over
in other languages. Why do people all over the world learn foreign languages? Perhaps because the world is getting
smaller, in a way: nations are more closely linked with each other than ever before, companies operate world-wide,
scientists of different nationalities co-operate, and tourists travel practically everywhere. About one third of interna-
tional organizations (including OPEC, EFTA and ASEAN) use English only, and this figure rises to almost 90% among
Asian international organizations.
Throughout the world English is spoken by over 700 million people. About 350 million people speak English as their
first language in 12 countries such as Britain, the USA, Canada, Australia, New Zealand and South Africa. About 300
million use English as a second or official language in over 60 countries, for example, in India, Malta, Fiji etc (Wikipedia,
p 3). They usually use it when doing business, or when completing official documents and forms. It is estimated that at
least 100 million people throughout the world use English fluently as a foreign language. One in five people speak
English competently and within the next few years that number will exceed the number of native speakers. Because
English is so widely spoken, it is often being referred to as a “Global Language”, the lingua franca of the modern era.
· The richness and depth of English's vocabulary sets it apart from other languages. The 1989 revised "Oxford

English Dictionary" lists 615,000 words in 20 volumes, officially the world's largest dictionary. If technical and
scientific words were to be included, the total would rise to well over a million.

· It is a very flexible language. One example of this is in respect of word order and the ability to phrase sentences as
active or passive (e.g. I kicked the ball, or the ball was kicked by me). Another is in the ability to use the same word
as both a noun and a verb (such as drink, fight, silence, etc). New words can easily be created by the addition of
prefixes or suffixes (e.g. brightness, fixation etc) or by compounding or fusing existing words together (e.g. airport,
seashore, footwear, etc).
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· The extent and quality of English literature throughout history marks it as a language of culture and class.
· Its grammar is generally simpler than most languages. It dispenses completely with noun genders (hence, no

dithering between le plume or la plume, or between el mano or la mano), and often dispenses with the article
completely (e.g. It is time to go to bed).

· Some argue that the cosmopolitan character of English (from its adoption of thousands of words from other
languages with which it came into contact) gives it a feeling of familiarity and welcoming compared to many other
languages.

· Some also claim that it is also a relatively simple language in terms of spelling and pronunciation, although this
claim is perhaps more contentious.

The ability to communicate with people from other countries is getting more and more important. The background is an
important reason why English become the dominant global language. This incident serves to illustrate how important is
English for us today. The television is a striking example of the role of English. We need English for our live, day by
day. That is why English is the global language.
Advantages
English is rapidly becoming the dominant global language. As technology and economic power has changed in the last
hundred years so has our definition of globalization. In the world today everything is becoming global, in this globaliza-
tion the language of choice is English. In space there are thousands of satellites orbiting the world, which are sending
information in English to computers, television, radio, and cell phones. With this information we are able to communi-
cate worldwide in English. Powered by telecommunication and the internet we are banking worldwide in minutes,
buying and selling stocks, importing all of the products we need, and tracking the weather. When we are traveling,
English becomes our best friend.
The demand for the English language as well as the education of it has increased dramatically with the rapid develop-
ment of economic globalization. It is the language of business, technology, science, popular entertainment, and sports.
In some respects this development is a positive step for humanity, because English language offers significant advan-
tages over other languages. The language of most of the Internet sites around the world is English. But is the spread of
this language a good thing or a bad one; is the spread of one such a powerful language a disadvantage or an advantage?
This article has shown that the creation of a global language has numerous advantages.
1. English has the advantage of being a basically egalitarian language. English does not require different language

use according to a person's gender and socio-economic class.
2. Communication enabled by the Internet is even less tied to standard forms of English as communication in English

is exchanged between partners in both English speaking and non English speaking countries.
3. English is fast becoming the dominant means by which the world is able to communicate. It is being referred to as

the global language as it is seen as a common means for interaction between different countries. This new phenom-
ena can be seen in a positive light because the use of English as a common language brings efficiency and greater
understanding.

4. English dominates international business, politics, and culture more than any other language in human history, and
new words are melding into English at a frenetic rate. This could have a dramatic effect on the evolution of the
language as it is absorbed by new cultures and gaining new forms of grammar and pronunciation.

5. According to Jacques Melitz, English is much more likely to be translated than any other language and therefore,
authors writing in the English language will have a greater chance of being translated into another language (p.2).
In addition to translation purposes, the use of English in global industries such as travel, marketing, air traffic,
politics, technology and science, communications and entertainment are primarily in the English language. In
order to get a job in any of these industries, English is a required language.

6. Mutual intelligibility, great career opportunities and reduced administrative costs are some of the advantages a
global language would give.

7. English is easier to learn because it lacks much gender terminology. English has one word that can be learned by all
persons, as opposed to a gendered language like Thai, where men and women use different words.

8. English is the only European language that does not have different adjectives depending on gender.
9. This is highly important to Internet, for example, URLs. It has only 26 letters, with 5 vowels and 21 consonants.
In the science field, a common language that is more universal is beneficial to fluency throughout the field bringing
with it a higher chance of international recognition. In publishing world, as it stands now, English is the dominate
language being published and translated to. This makes it easier for English writers to reach a world market. In compari-
son, non-English writers will have a more difficult time reaching a world audience than a native English writer.
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Disadvantages
While English as a global language has its advantages of global communication, it also has its downfalls. In the take-
over of English, native languages can be lost. Many languages are on their way out due to the dominance of English,
such as Gaelic and Native American languages. Some countries, such as Romania have adopted linguistic protection
for its national language (The Global English Newsletter 10). Even though there are many positive aspects of having a
global language, and there are few negative aspects as well. Among these may be the following:
· There is concern that natural speakers of the global language may be at an unfair advantage over those who are

operating in their second or even third language.
· The insistence on one language to the exclusion of others may also be seen as a threat to freedom of speech and to

the ideals of multiculturalism.
· The use of one single language in a community is no guarantee for social harmony or mutual understanding. This

has been proven several times during the history, e.g. American Civil War, Spanish Civil War and former Yugosla-
via.

· English is closely linked to the British and the American cultures and history and is therefore not a “neutral”
language. If English used as a global language, people may use it both at work and daily life. Children and teenag-
ers might prefer to watch English cartoons or movies. Gradually, they make mistake when they use their mother
languages.

· Another potential pitfall is linguistic complacency on the part of natural speakers of a global language, a laziness
and arrogance resulting from the lack of motivation to learn other languages.

· There is a risk that the increased adoption of a global language may lead to the weakening and eventually the
disappearance of some minority languages (and, ultimately, it is feared, all other languages). It is estimated that up
to 80% of the world's 6,000 or so living languages may die out within the next century.

· English is referred to as a “killer language”, which means that it is a dominant language learned subtractive, at the
cost of the mother tongues, rather than additively. This is fact that many languages have died because of the spread
of English. Many still have lost a large number of speakers and are bound to be doomed in the near future.

In sum the global nature of English is linked with a loss of individuality. The unique nature of language, culture,
tradition and literature can become lost in response to the wave of western English culture and language.
Conclusion
English is fast becoming the dominant means by which the world is able to communicate. It is being referred to as the
global language as it is seen as a common means for interaction between different countries. This new phenomena can
be seen in a positive light because the use of English as a common language brings efficiency and greater understand-
ing. Growth and development are not tolerant of differences and English becomes a means for international expansion.
English speaking countries have become world powers in business and policies therefore they have an economic and
political advantage over anyone who struggles to express themselves in the language.
It is predictable today that wealth will give way to knowledge and information in determining the shape of the future
human society, and speaking the common world language will be fundamental to achieve success. A lingua franca can
be any language which is used for communication among people who have no native language in common. English is
the closest thing the world has ever had to a global lingua franca. It is the language with the most potential for global
communication. English is growing, it is a strong language, and its future seems bright. My opinion is that if there will
ever be an international language, English is the best option. It is a strong, well developed language with millions of
speakers. In conclusion, using English as a global language has both advantages and disadvantages. If English is used
as a global language, there might be some advantages related to communication and business. However, there are also
several disadvantages in terms of losing mother tongue and taking time and money.
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English is the most common language in the world and its dominance demands that many people get to learn it. For
those that cannot attend classes because of scarcity of time or learning centers, technology offers a suitable solution to
the learning needs of those with the desire to be one with the language. The internet offers e-learning solutions that are
flexible and convenient. Offshore e-learning solutions do not compromise quality simply because they are offered on
an internet platform. It is actually cheaper and offers vast resources that cannot be availed in a real classroom setting.
Adobe learning tools are mostly used by creating Flash content for the e-learners. If English is the language being
studied, tutorials are offered together with voiceovers that make the learning experience more real. In addition in the e-
learning program all the services are included, for instance a learner can purchase an e-book, register and do the exams
online.
Meaning of E-Learning
E-learning comprises all forms of electronically supported learning and teaching. The information and communication
systems, whether networked learning or not, serve as specific media to implement the learning process.  The term will
still most likely be utilized to reference out-of-classroom and in-classroom educational experiences via technology,
even as advances continue in regard to devices and curriculum. There are some instances where there is no face to face
interaction. E-learning has been used interchangeably in a wide variety of contexts, educative and otherwise. It is a
planned teaching and learning experience.
E-learning applications and processes include Web-based learning, computer-based learning, virtual education oppor-
tunities and digital collaboration. Content is delivered via the Internet, intranet/extranet, audio or video tape, satellite
TV, and CD-ROM. It can be self-paced or instructor-led and includes media in the form of text, image, animation;
streaming video and audio. Abbreviations like CBT (Computer-Based Training), IBT (Internet-Based Training) or WBT
(Web-Based Training) have been used as synonyms to e-learning. In virtual classroom environments, social networks
have become an important part of E-learning. Social networks have been used to foster online learning communities
around subjects as diverse as test preparation and language education. Mobile Assisted Language Learning (MALL) is
a term used to describe using handheld computers or cell phones to assist in language learning. Today one can still find
these terms being used, along with variations of e-learning such as elearning, Elearning, and eLearning.
Factors Involved in E-learning
· Improving learning efficiency
· Extending Global reach
· Maximizing impact and integration
· Responding to demand
· Increased variety
· Lower costs
· In-Time delivery
E-Learning in Languages
E-learning, in languages especially is the way to go. Besides the flexibility and the convenience that they offer, there is
the option of choosing from a wide range of overseas institution and this means that the quality is definitely guaranteed.
For English, being the universal language, offshore e-learning offers the best solutions for anyone with a PC and
internet access. Besides, from an e-learning center chances are the number of languages being offered are many and one
is spoilt for choice. Recently in most institutions of higher learning, e-learning has been used to define a specific mode
to attend courses or programmes of study where the students rarely attend the traditional face-to-face classes and for on-
campus access to educational facilities. Students are also able to take international classes from lecturers and instruc-
tors miles away. Different curriculums and syllabi are also transmitted in this way. Examiners too evaluate online.
Online lessons are generally intended to guide students through information or to help students carry out specific tasks.
In the information-based content, there is no specific skill to be learned while in performance-based content, the les-
sons build technical skills in which the student is expected to increase proficiency. All these depend on the English level
that the learner wants to achieve, either beginner, intermediate or advance their English skills. All aspects of the English
language are provided from grammar to pronunciation to even business English.
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Benefits of E-Learning:

Impact of E-learning
It promotes participation in learning activities. Learners have different needs and many like the flexibility that e-
learning offer. Interestingly, several organizations noted that a greater learning culture had begun to develop as a result
of introducing e-learning programmes.
It increases the need to demonstrate impact and ROI (Return on investment). Although e-learning programmes might
cost less than traditional learning programmes, the introduction of e-learning often requires substantial investments in
equipment and technical infrastructure.
It improves the quality of the learning experience. The use of this technique has forced organizations to pay greater
attention to the quality and content of the programmes they use. This type of learning might require a better planned
approach and a careful review of content.
It might reduce long term costs for learners. The real value of e-learning in estimates of long term costs. A large majority
of organization (84) believe that in the long run, the costs of e-learning will be less than costs of the classroom delivery.
Once the e-learning programmes are set up and running, HR no longer needs to invest much more money beyond the
initial layout. Thus, long-term costs per learner can be reduced.
Research has also shown that students generally appear to be as satisfied with their on-line classes as they are with
traditional ones. It also shows that private institutions may become more involved as the cost of instituting such a
system decreases, considering that properly trained staff must also be hired to work with students on-line. Online
education is rapidly increasing, with the advent of new technology and easier access to the internet; even online doc-
toral programs have even developed at leading research universities.
Conclusion :
Many organizations are running into barriers related to user acceptance, equipment, features, and quality however few
would  deny that e-learning offers a great deal of promise for the future. E-learning is off to a slower start than many had
predicted, but it is growing in use and acceptance. As barriers fall and adoption increases, more users will learn to
leverage the primary advantages of the technology. Many have touted the benefits and impending growth of e-learning
but it is always taking to take root than had been expected. Even the best quality e-learning programme can fail if there
is no organizational support and if learners are not held accountable for applying their skills. In this sense the process
for ensuring the effectiveness of e-learning is no different from any other programme. Good planning, careful analysis,
building support, effective implementation, and thorough follow up are the keys to success. Nowadays, there are few
who doubt technology's ability and relevance to support the teaching of languages. The popularity of e-learning is one
sign of this, but ICT can play a major part in face-to-face language teaching too, offering new ways of solving old
problems.
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In the times of change, learners inherit the earth while the learned find themselves beautifully equipped to deal
with a world that no more exists.                                                                                                - Eric Hopper
1 Preview
Two significant facts related to the use and teaching of English that may be taken into account, just to begin the
discussion, are that (i) English is an international lingua franca, and a global language of opportunities, and (ii) owing
to historical and socio-political reasons the issue of the position, use, and teaching of this language has appeared in
almost all policy decisions taken by the governments from Macaulay (1835) to the present day National Curriculum
Framework 2005. Now with the gradual realization of the fact that individual personal growth and national develop-
ment strongly correlate with proficient use of English, the issue of strengthening the teaching of this language becomes
a major concern of the policy makers and educators.
Narrowing the scope of our discussion we directly focus our attention to what has recently been envisaged in the policy
document National Curriculum Framework 2005 (NCF 2005) regarding teaching of languages in general, and English
in particular, and its implications for the teachers. The document says that children will receive multilingual education
from the outset. Three-language-formula needs to be implemented in its right spirit, promoting multilingual communi-
cative abilities for a multilingual country. The goals of language education are two fold: attainment of basic fluency
such as is required in natural language acquisition; and the development of language as an instrument for abstract
thought and knowledge acquisition (NCF 2005: 37, 38.39). The very provision of the objective 'promotion of commu-
nicative abilities, and the attainment of basic fluency such as is  possible in natural language acquisition underlines the
need for a systematic review of  prevailing English language teaching (ELT) practices and affecting drastic change to
our attitudes, materials and methods.
Both as a matter of principle and experience, it is a common knowledge that students' performance, especially in the
matters of foreign language learning, by and large, bears a strong positive correlation with the teacher's proficiency in
the target language. Hence enhancement of the teacher's proficiency in the use of the target language naturally becomes
an imperative.
2 Issues involved in English language development program for primary school teachers
One single factor that qualifies an individual to teach a foreign language can be his command over that language i.e. his
ability to speak well, and understand that language. Academic and professional degrees or diplomas just qualify them
only to enter  the job. Thus a teachers' eligibility to teach English can be viewed from four perspectives:  their command
over the target language, their academic qualification, their professional qualification, their attitude towards English
language and its teaching at primary school level, and last but not the least -  availability of academic support in the
form of in-service training programs that brush them up.
2.1 Inadequate academic qualification of the teacher
With regard to academic qualification of the primary school teachers a great deal of diversity has been observed. It
varies from upper primary (in the case of Shiksha karmies, and Shiksha sahayogy employed in Rajeev Gandhi Pathshala
as para-teachers) or middle school pass out to post graduation. In most of the cases the qualification has been earned as
private candidates. Consequently the exposure to English in the case of such teachers is meager. Only 5% of the
teachers are graduates with English as an elective subject. There are no teachers who have studied in English medium
schools or used English as their medium of study. By and large, the academic qualification of 95% of the teachers is not
adequate enough to teach English.
2.2 Inadequate professional qualification of the teacher
A similar trend can be observed in the professional qualification of the teachers. It has been found that 70 % of the
teachers are not professionally qualified in the sense that they have not studied ELT as a subject in their course of study.
Teachers engaged in Govt. Shiksha Karmi Primary schools and Rajeev Gandhi Pathshalas is not even S.T.C. pass-out
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which is a bare minimum qualification required for a primary school teacher. This leads to the conclusion that only 30
% of the teachers are professionally qualified to teach English, but this does not imply that they are professionally
equipped in the true sense of it.
2.3 Poor command over the target language and communicative skills
The most interesting, as well as the most shocking finding about the teachers is that they have very poor or, in most
cases, absolutely on command at all on English. Information obtained through direct observation, semi-structured
interviews, and proficiency tests shows that they lack in basic LSRW skills and adequate knowledge and understanding
of the lexical and grammar items/ structures that are prescribed, and that they are supposed to teach  to primary school
children.
One of the most important skills that a teacher should possess is the skill of questioning. He should instantly be able to
frame relevant pinpointed questions corresponding to the intellectual level of the learner. In the case of ELT the addi-
tional feature to be implied is that the questions should be grammatically correct, appropriate and acceptable.
It has been observed that 91 % of the questions framed by teachers suffered from grammatical mistakes related to word
order, tenses, and selection of appropriate 'Wh' question-words or helping words. A few questions, recorded in real
classroom situations deserve attention.
· Does Ajit Singh a farmer?
· Ajit Singh has how many cows?
· Who was go to Bharatpur?
· Mother what bring for Ishan?
· Did Mr. Raju a kind man?
In addition to it, an attempt was made to understand and measure teachers' own knowledge and ability to use four of the
tenses considered being the easiest, the findings were depressing.  80 % of the teachers were found poor in the use of
the simple present tense (although linguistically it is the most difficult tense, but frequently used) whereas 14 % and 6
% were found average and adequately good respectively. 70 % of the teachers were found poor in the use of the simple
past tense, whereas 20 % and 10 % were found average and reasonably good respectively. 58 % of the teachers were
found poor in the use of the past progressive tense, whereas 28 % and 14% were found average and reasonably good
respectively. Similarly, 94 % of the teachers were found poor in the use of the present perfect tense (the most frequently
used tense in classroom communication) whereas 6 % were found average.
It is almost implied that a teacher should use the target language for giving simple instructions and orders so as to
minimize the use of the mother tongue or the local dialect in English classrooms. But this feature, by and large, can
nowhere be observed as teachers are unable to frame imperative sentences such as 'Open your exercise books, please'.
2.4 Excessive use of the mother-tongue in the classroom
It has been widely observed that most of the time teachers make use of student's mother-tongue while teaching English.
It is partly because of the mistaken notion that students would not understand them if they used English in classroom
interactions, but in fact this happens mainly because they lack in speaking skill. These two factors compel them to use
grammar-translation method, and use student's mother tongue to conduct teaching learning activities. This practice not
only drastically reduces the amount of exposure to English, but also deprives children of the opportunity of communi-
cating in English.
2.5 Wrong attitude towards English and E.L.T.
Every teacher inevitably brings a personal view of life into the classroom, a view that interpermeates with his work. The
teacher may not always be fully aware of the effects of this fact, and so it can be useful to examine its implications. An
attempt to examine teachers' attitudes towards English language, and its teaching at primary school level revealed the
fact that 90 % of the teachers were of the opinion that English is useful for an individual's growth, but ironically the
same subjects found teaching English at primary school level boring and frustrating. The positive aspect discovered is
that all the subjects agree to the fact that any child can learn English if appropriate learning environment is provided to
him.
2.6 Poor efficacy of the teacher education programs
Despite their relevance, pre-service teacher education programs suffer from their in built faults, and do not properly
address to the needs of the ones who aim to become teachers of English. Time is limited and most of the focus goes to
the study of principles and methods of language teaching, whereas development of language and language skills goes
ignored. Studies have shown that teachers do not adhere to the methods learnt at such courses, and gradually in a course
of time they develop techniques of their own, and follow them unmindful of the impact left on the students.
In-service teacher development programs conducted by agencies like SCERTs/ SIERTs, and the DIETs suffer from a
serious drawback that their programs are not need based for the teachers of English. The thrust is more on 'how to teach'
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rather than on improving their English, and developing their communicative competence.
Now, that all kinds of training programs for primary schools are being controlled and conducted the Sarva Shiksha
Abhiyan, w.e.f.2002, a view of the interventions related to ELT would be worthwhile.
The SSA conducts in-service training programs for primary school teachers of nine day duration, once a year, in which
every teacher has to participate. Out of the 72 hours, only 18.75 % of the time is given to ELT. Even then time is not an
issue. The important thing is what intervention is given and in what manner, and whether the impact is sustainable. A
critical review of the training modules and  procedures used at these programs, made for the research purpose only, led
to the conclusion that these programs, by and large, attempt to teach the participants  'how to teach?' rather than
improving their English and fluency. 80% of the teachers interviewed after such training programs expressed the view
that it would be better if efforts were made to improve their English in a systematic way through some long term
programs.
2.7 Lack of school- based academic support
The concept of academic support system involves systematic periodic supervision by officials well versed in English
and ELT methodology. Findings of my study show that 86 % of the supervisory focus goes to non- academic activities,
whereas 14 % goes to academic activities. Within this 14 % only 3 % of the focus goes to direct observation lessons. In
fact, how much focus goes to the observation of English lessons, and post-observation sessions with the teacher, within
this 3 % slot could not be found, but it may safely be calculated.
Teachers have been found using so called 'pass-books' or 'cheap sub-standard Bazaar notes' to solve their problems in
the absence of suitable reference matetials as teachers-handbooks, workbooks, dictionaries, and other appropriate prac-
tice materials for children.
3 Quest for the new strategies
Specifying and strictly controlling the entry level qualification of the teacher is a complex issue as it involves political
vision, quality and efficacy of the pre-service training, availability of teachers, recruitment procedures, and the like.
But, this doesn't matter much. The issue of improving the quality of English language teachers can be addressed to
simply by conceptualizing, developing, executing interventions that, at the first place, successfully improve teachers'
own command over English, communicative competence, and fluency level. And, then at the second place, improve
teacher's understanding of the materials of ELT through participatory approach (in producing their own teaching port-
folios and using them) rather than pumping ELT theories in their minds via scholarly delivered lectures. Here is a brief
account of two experiments that successfully brought about significant improvement in teacher's own command over
English, improved classroom practices, and students level of achievement to a .01 level of confidence.
3.1 Developing teaching portfolios as a means of teacher empowerment program
The concept of developing teaching portfolios as a means of teacher empowerment was experimented by Freeman J.J
(The teaching portfolios as vehicle for professional development) in the U.S.A. The purpose was to avoid or drastically
cut down the use of lecture method in teacher training programs, and engage the teachers in developing their individual
teaching portfolios on their own for their classrooms. This underlines the need for the teachers to know and fully
understand their syllabuses, textbooks, target linguistic components, learning objectives, resources, learning styles of
their students, and their own weaknesses and strengths.
This concept was adopted, and with partial modification applied to a developmental project entitled 'Effective Teaching
of English in Shiksha Karmi Primary Schools'. A Shiksha Karmi is like a para-teacher who is just middle or secondary
school pass out having no professional training. These teachers had little knowledge of English and ELT methodology,
and were facing genuine problems in dealing with English. The objective of the project was to improve their English to
a reasonable level and develop in them competencies (just above the level of those) that are prescribed and expected in
a primary school pass out child.
Strategy included identification of the training needs, their analysis, and formulation of an intervention, which con-
sisted of a ten-day workshop cum training program in which the teachers were made to develop their own individual
teaching portfolios, learn to use them under expert guidance. Simultaneously they were taught thoroughly the grammar
and vocabulary item necessary to operate the portfolios and deal with the prescribed textbooks.
This was followed by periodic supervision by experts who were specially oriented for this purpose, and feedback
exchange sessions on regular basis, and periodic achievement tests of the students.
Results were encouraging as they succeeded in establishing the efficacy of the innovation. Teachers reported an in-
creased level of confidence and self esteem, and the children performed better (on performance tests) than those who
were being taught through traditional methods by teachers who had no such training. The difference was found signifi-
cant at .01 level of confidence.
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3.2 Competency - based teaching of English
The idea was adopted from Jane Willis's work (A Framework for Task-based Teaching, 1985) and modified to suit
Indian classroom conditions and teacher's caliber. The concept was developed in the light of the competency based
syllabus prescribed for English for primary school children in Rajasthan, and was put to test for a doctoral study [Status
of English Language Teaching Practices in Primary schools, their impact, and Strategies for their Improvement :
M.S.University, 2008].
3.2.1 The concept of competency - based teaching and its application
Competency based teaching answers a simple question  'What should a child be able to perform after a well planned
intervention is affected?' A hypothetical answer may be 'He will be able to tell what activities are going on around him',
e.g. People are waiting for the bus. This requires a good understanding of the present progressive tense, first on the part
of the teacher, and then the child. Thus the function 'to be able to say what is going around' becomes the performance
objective for the learner, and the teaching objective of the lesson i.e. the teaching objective is not the present progres-
sive tense, it is rather the competency to say what is happening around.
In 1998 the government of Rajasthan inducted English to primary school curriculum. The syllabus (of which the author
happens to one of the framers) was competency based which specifies competencies, and the functions that a child
should be able to perform, if the desired competencies have been developed in him, and the linguistic content that has
to be learnt by him to a mastery level in order to be able to perform the target functions.
This provision, as a matter of principle, makes almost all traditionally prevailing classroom practices out of place, and
calls for fresh strategies for which teacher was neither equipped nor oriented. In order to find a way out, new interven-
tions were developed and systematically executed for experiment. Findings indicate that the model was successful as
gains were found significant at .01 level of confidence. A brief account of the strategy is as follows:
Teachers were made to develop their own teaching portfolios. The teaching portfolio consists of a task-sheet in which
target competency, functions, teaching-learning activities, and language content (vocabulary and structures), and TLM
is specified. These task-sheets serve the purpose of well organized lesson plans. In addition to it, there are activity-cards
to help the teacher create meaningful context for presenting the learning points, and to facilitate individual, group or
pair work for concept formation (cognitive function), practice (conditioning), and evaluation. Teachers were advised
and obliged to use English for classroom interactions. This is followed by regular teaching, well scheduled supervision,
feedback sessions, and tests.
An analysis of the post- experiment interviews of the participating teachers shows that they were highly benefited. The
project improved their English and confidence as well as made them more creative and innovative. This may safely be
called a success story.
4 How can we walk off the beaten track?
The answer is simple:
· There may be competency mapping of the primary school teacher, describing in specific terms, (without being

much ambitious) what knowledge and skills are needed in them with regard to English language teaching. The
attempt needs a pragmatic perception. And, comprehensive survey may be conducted to establish how an individual
teacher stands against the set parameters.

· This information may be used to form the basis for crafting need-based courses.
· Teacher development programs should primarily aim at improving English rather than emphasizing principles and

methods. This is possible if teachers may be engaged in portfolio development to encourage task / competency
based teaching.

· Language development may be a continuing process. Every new intervention should lead the teacher one step
ahead rather than repeating the same learning experience over and over again.

· Language courses may be developed on distance learning model which a teacher may take up, and qualify a
national benchmark proficiency test, specially designed for the primary school teachers.

· A suitable strategy may be evolved to strengthen school based academic support to help the teacher solve his
academic problems.

When everything is so fast changing, why shouldn't the teacher development programs?
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Communicative method of Teaching Tenses
Philip Sunil Solomon
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Introduction: “Tense” which means not the “time” but the one that represents the form of the verb plays vital role in
terms of describing the building blocks of grammar. As we are aware, we cannot imagine the fundamentals without the
help of “Tense” in sentence structuring. Without the form of the verb the very essence of communication cannot be
differentiated and communicated on the three phases of life i.e. past, present and future.  Whether teaching of syntax
(Sub verb agreement), Conditional clauses, Modal auxiliary verbs (Modals) Passive structures or even Reported Speech
“Tense” has its roots everywhere.
Why Tenses?
ü To communicate/express routine activities/everyday activities/daily activities, eternal truths, proverbs, future pro

grammed actions, running commentaries, mental activities (I see, I know, I understand), Narratives or to narrate the
historical past

ü Progressive actions
ü Just completed actions, experiential past, connecting the past with the present and evidential past
ü Action that started in the past and continues into the present at the time of speaking
ü Actions completed  in the past
ü Actions that were in progress in the past or A Main action with the background action. (Main action: This accident

happened, Background action: when  I was studying M.B.A in 2009)
ü Chronology/sequence of actions such as what happened first and what happened next in the past
ü Actions that will be in progress in future
ü Actions that will have been completed at a certain point of time in the future
What was/is the best teaching methodology?
It was the Grammar translation method/Rule based/Direct method that was in progress and even this pedagogy also
finds its way into the existing English language classrooms. As we have  we have grammar structures for 3 tenses Past,
Present and Future with 4 sub divisions such as Simple, Continuous, perfect and perfect continuous.
Queries to be answered:
1) Can the rules be explained at the very beginning of the tense?
2) What is the impact on the learner if tenses are taught rule based?
3) Will the rule based method ease the process of learning tenses?
4) More than the context/situation/reference will the rules occupy a dominant part of the learner's memory?
5) Will the influence of rules remote control the mode of communication?
6) What happens if the rules are totally avoided so that the teaching is purely and completely communicative/interac-

tive and unconscious?
Ground realities at the grassroots level:
1) Introducing the rule at the very beginning of the topic “Tenses” might be convenient for the teacher to make the

whole process easy for his/her own self but it would completely steal away the significance of understanding the
concept. More than real life needs/requirements/demands that persuade the learner to think and structure a sen-
tence (spoken/written) contextually/situationally the learner always recalls/recapitulates/memorizes the rule.

2) Consequently, the impact of the “rule based teaching” on the learner would be English language can be learnt by
rules. Simultaneously, it kills the efforts of the learner to comprehend/grasp the practical importance and turns off
the confidence and interest levels of the enthusiastic learner who tries to learn a foreign language/second language.

3) & 4) Regarding easing the process of learning the usage of tenses, it could be made easy initially with the help of the
rules but in the long run it may be the rule that dominates and gets established in the long term memory of the
learner than the reference/context/situation.

5) There is no doubt that the rules will remote control the mode of communication and free expression of the learner
in a big way. For instance, a student who wants to write a sentence in the past perfect tense or future perfect tense
might depend more on the rule than the free communication and expression to denote which action happened first
and which happened next or to express that a particular action will have been completed at a certain point of time
in the future if he is exposed to rule based teaching at the very outset.

6) Coming to the last aspect whether the rules can be totally avoided so that the teaching is purely and completely
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communicative/interactive and unconscious:
Since the teachers who teach English now-a-days were taught grammar/tenses in the same manner (rule based) during
their learning process it might be very convenient for the teacher/trainer to resort to the Direct/Grammar translation/rule
based teaching. It saves the time of the teacher, efforts and energy levels but the need based expression will be totally
lost. True translation of the examples with the rules seem to be efficient and effective in directly acquiring the knowl-
edge of tenses but the learner will completely forget about trying to read and comprehend, think and understand write
or speak by cross checking whether it is correct or not. Exposing the learner to a context/situation is more important
than enabling him familiar with the rule. The Proficiency course in English designed and developed by Prof. Malathy
Krishnan at the EFL-University highlights the importance of communicative teaching pedagogy and presents the diffi-
cult and complicated structures of grammar in a thought provoking, brainstorming and innovative methodology.
While teaching tenses to the learners a teacher should enable the learner to be flooded with thoughts to bring in real life
situations, practical examples and enrich crisp and clear way of communication with the relevant forms of the verbs
appropriately. The gist of explaining the learning process of applying tenses in real time situations is equally important
on the part of the trainer/teacher. The exercises, at the end of the unit of the lesson, in the text book should thoroughly
check the knowledge of the learner for practical purposes. The exercises can be speech generating drills, correction of
sentences, fill in the blanks, logical sequence of sentences (arranging a paragraph in a logical sequence), substitution
tables and match the following sections. The objective type questions might confuse the learner but persuade on the
skill of eliminating the wrong options in a logical and analytical manner in choosing the right ones.
At the end of this article, ignoring/neglecting the rules completely is not at all recommended. Perhaps it is a balanced
communicative approach that makes the classroom vibrant, activity oriented, result oriented and fruitful so that the
process of acquiring the knowledge of tenses is meaningful logical and purposeful.
The following exercise can be conducted in the classroom for constructing positive, negative, positive interrogative and
negative interrogative sentences, learning tenses and Passive structures:
Directions/Instructions:
A: Present is/am/are B: Past: was/were C: Future: will be, shall be
A1 B1 C1
Sentence: Mr. Solomon teaches Grammar
1: Positive statement 2: Negative statement 3: Positive interrogative 4: Negative interrogative
Simple present: Active Voice A2: do/does……always
A2(1): Mr. Solomon teaches Grammar (Positive statement)
A2(2): Mr. Solomon does not teach Grammar  (Negative statement)
A2(3): Does Mr. Solomon teach Grammar?      (Positive interrogative)
A2(4): Doesn't Mr. Solomon teach Grammar?  (Negative interrogative)
Passive Voice A3: is/am/are + V+ ed/en…..always
A3 (1): Grammar is taught by Mr. Solomon (Positive statement)
A3 (2): Grammar is not taught by Mr. Solomon (Negative statement)
A3 (3): Is Grammar taught by Mr. Solomon (Positive interrogative)
A3 (4): Isn't Grammar taught by Mr. Solomon (Negative interrogative)
Likewise Simple past: Active Voice: B2: did…..yesterday B2 (1), B2 (2), B2 (3) & B2 (4)
Passive Voice: B3: was/were+ V+ed/en…….yesterday B3 (1), B3 (2), B3 (3) & B4 (4)
Simple Future: Active Voice: C2: will/shall+V1….tomorrow C2(1), C2(2), C2(3) & C2(4)
Passive Voice: C3: will be/shall be+V+ed/en…….tomorrow C3(1), C3(2), C3(3) & C3(4)
Present Continuous: Active Voice: A4: is/am/are+V1+ing….now A4 (1), A4 (2), A4 (3) & A4 (4)
Passive Voice: A5: is/am/are+being+V3….now   A5 (1), A5 (2), A5 (3) & A5 (4)
Past Continuous: Active Voice: B4:was/were+V1+ing…..at 3 p.m or yesterday B4 (1), B4 (2), B4 (3) & B4 (4)
Passive Voice: B5: was/were+being+V+ed/en………at 3 p.m or yesterday B5 (1), B5 (2), B5 (3) & B5 (4)
Future Continuous: Active Voice: C4: will be/shall be+V1+ing…..at 3 p.m or tomorrow C4 (1), C4(2), C4(3) & C4(4)
Passive Voice: C5: Future Continuous tense cannot be changed into passive voice
Present Perfect: Active Voice: A6: has/have+V+ed/en….just now/until now A6 (1), A6 (2), A6 (3) & A6 (4)
Passive Voice: A7: has/have been+V+ed/en+just now/until now A7 (1), A7 (2), A7 (3) & A7 (4)
Past Perfect: Active Voice: B6: had+V3…..already, before they went, there yesterday B6 (1), B6 (2), B6 (3) & B6 (4)
Passive Voice: B7: had been+V+ed/en….already, before they went there yesterday B7 (1), B7 (2), B7 (3) & B7 (4)
Future Perfect: Active Voice: C6: will have/shall have +V+ed/en by 3 p.m tomorrow C6 (1), C6 (2), C6 (3) & C6 (4)
Passive Voice: C7: will have been/shall have been+ V+ ed/en by 3 p.m tomorrow  C7 (1), C7 (2), C7 (3) & C7 (4)
Present Perfect Continuous: Active Voice: A8: has/have been+V1+ing…for the last 5 years A8 (1), A8 (2), A8 (3) & A8 (4)
Passive Voice: A9: Present Perfect Continuous tense cannot be changed into passive voice
Past Perfect Continuous: Active Voice: B8: had been+V1+ing...for 5 years, until last month B8 (1), B8 (2), B8 (3) & B8 (4)
Passive Voice: B9: Past Perfect Continuous tense cannot be changed into passive voice
Future Perfect Continuous: Active Voice: C8: will have been/shall have been+V1+ing for 5 years by next month C8 (1), C8 (2), C8 (3) & C8 (4)
Passive Voice: C9: Future Perfect Continuous tense cannot be changed into passive voice.
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English is a relatively easy language to learn and speak. The secret to learning English is to speak English as soon as possible. So as
you learn you practice and practice verbally. Some people recommend you watch English TV or videos to help you learn English, but
this is not the best method especially not for beginners. Speaking to native English speakers about certain topics is by far the best and
easiest way to learn English. There are four easy steps to learn, speak, read and write English.
For beginners of the English language you must realize that in order to learn to speak English you are going to need to make some
financial investments and personal sacrifices. Firstly you are going to need to revise or learn the English grammar (use the internet for
this, unless you want to learn all and everything about English grammar in which case you are going to need to purchase grammar
books). Secondly you are going to need to purchase software to help you learn to speak English. This is a very important step. What
you do not want to do is go on English courses not knowing anything. Thirdly you need to find an English course. Fourthly you need
to travel or better work in an English speaking country for 2 years.
Step 1: English grammar is easy to learn. Do not start learning grammar thinking the grammar is difficult. The main differences
between English and Spanish grammar are the verbs and how the verbs are conjugated, the pronouns and their placement and the
adjectives and nouns. To speak English and to be able to speak English fluently that is all the grammar you need to learn. Use the
Internet, books and other materials to learn English grammar prior to your English course. The English verbs are very easy to learn and
they are not that difficult in the spoken language. Take a look at the English verb chart, which includes regular and irregular verbs fully
conjugated to see just how easy the English verbs are.
Step 2: Investing in software to learn to speak English is tricky. Only because there are several software packages on the market and
deciding which one is the best one for you can be difficult.
Step 3: English courses are great for beginners of the English language, but make sure you are spending 90% of the course time
speaking English. Do not attend courses where you spend more time on grammar and theory. Learn all the grammar prior to going on
any courses. Do not waste more than 10% of the course time on grammar. During the course if you need to ask or confirm questions
regarding grammar make them short and to the point and ask in English. Also avoid courses where the majority of the students speak
your native language. English language courses can be very social and the learning process goes beyond the classroom. It is easy to
stick with people who speak your native language. Avoid this wherever possible. During social course events you must carry on
speaking English.
Step 4: Once you have completed your English course, I recommend you go and work or study for a couple of years in an English
speaking country. You need to become fluent in both speaking and listening to native English. The only way to accomplish this is to
surround yourself with the English language. Working in an English speaking country is by far the quickest and easiest way to become
fluent with the English language.
Many English words are not pronounced as they are written. This makes it a little harder to learn English. You need to spend an equal
amount of time between reading, writing, listening and speaking English.
Learning vocabulary is one of the first steps of learning a second language, yet a learner never finishes vocabulary acquisition.
Whether in one's native language or a second language, the acquisition of new vocabulary is a continuous process. Many methods can
help one acquire new vocabulary.
Memorization : Although memorization can be seen as tedious or boring, associating one word in the native language with the
corresponding word in the second language until memorized is considered one of the best methods of vocabulary acquisition. By the
time students reach adulthood, they generally have gathered a number of personalized memorization methods. Although many argue
that memorization does not typically require the complex cognitive processing that increases retention, it does typically require a
large amount of repetition. Other methods typically require more time and longer to recall.
Some words cannot be easily linked through association or other methods. When a word in the second language is phonologically or
visually similar to a word in the native language, one often assumes they also share similar meanings. Though this is frequently the
case, it is not always true. When faced with a false cognate, memorization and repetition are the keys to mastery. If a second language
learner relies solely on word associations to learn new vocabulary, that person will have a very difficult time mastering false cognates.
When large amounts of vocabulary must be acquired in a limited amount of time, when the learner needs to recall information quickly,
when words represent abstract concepts or are difficult to picture in a mental image, or when discriminating between false cognates,
rote memorization is the method to use. A neural network model of novel word learning across orthographies, accounting for specific
memorization abilities of learners has recently been introduced .
The Keyword Method
One useful method to build vocabulary in a second language is the keyword method. When additional time is available or one wants
to emphasize a few key words, one can create mnemonic devices or word associations. Although these strategies tend to take longer
to implement and may take longer in recollection, they create new or unusual connections that can increase retention. The keyword
method requires deeper cognitive processing, thus increasing the likelihood of retention. However, this method should be used only
with words that represent concrete and imageable things. Abstract concepts or words that do not bring a distinct image to mind are
difficult to associate. In addition, studies have shown that associative vocabulary learning is more successful with younger aged
students. As students they tend to rely less on creating word associations to remember vocabulary.
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“Tell me and I forget. Teach me and I remember. Involve me and I learn.” Benjamin Franklin
Introduction
With the current wave of globalization, interactions among people across the globe have increased and so has the
importance of English as a medium of communication. In India, as the economy has been growing and getting inte-
grated into the global economy, the English language has played a significant role. The fact that the knowledge of
English opens up better job opportunities in the new economic environment has changed the perception of the society
about English from being a language of social status to a language for life and livelihood (Baruah 2010). Furthermore,
with the expansion of English language media mainly through satellite and cable television and the Internet, the English
language has entrenched everyday life of typical households. The recognition of these changes has led the education
planners to shift the emphasis of the English language curricula at the school level from the erstwhile grammar-based
written language proficiency to functional language proficiency. The broad framework for this change has been out-
lined in the National Curriculum Framework 2005 and orchestrated in the syllabus prepared for secondary level educa-
tion by National Council of Educational Research and Training (NCERT). This syllabus has been followed by national
as well as state level secondary education boards including Central Board of Secondary Education (CBSE).
While this shift in emphasis towards functional English language proficiency is an important step in the right direction,
it has posed serious challenges to English language teachers who work in rural areas. The infrastructural bottlenecks,
absence of teacher training,  lack of motivation are some of the formidable challenges. While some of these challenges
are difficult to overcome, others require teachers' creativity. In this article, I discuss some of the creative ways of using
low cost technology to teach English effectively.
Challenges Faced by English Language Teachers in Rural Areas
Most schools located in rural areas are vernacular-medium schools and English is taught as a second language. Hardly
any emphasis is placed on students acquiring functional proficiency. As a result, students develop limited reading and
writing skills but they are often deficient in listening and speaking skills. Under the new curriculum, acquisition of
functional proficiency oriented skills has been emphasized. To achieve this goal at the higher secondary level (Class XI
and XII), classroom group activities involving listening and speaking and developing practical skills such as note
taking, summarizing, report writing, business letters and job applications have been prescribed. But teachers in rural
areas face a number of challenges.
English language teaching has always been challenging in rural schools because of a pervasive lack of motivation
among the students to learn the language. The students learn other subjects in their own language. Because of their
socioeconomic environment in which they do not have to use English or another language for day-to-day conversa-
tions, there is no pressing need for learning the language. Furthermore, most parents in rural areas are either illiterate or
have very little education and they are hardly involved in their kids' education. In the absence of parental pressure, many
students often do not show up for class or drop out of school.
Societal discrimination against girls is also a de-motivating factor for learning English among girl students. Even now,
most rural families assign the least priority to their daughters' education and they do not hesitate to withdraw them from
school even on the slightest pretext. However, from my personal experience, I have observed that there is a disparity
between girls and boys in their ability to learn English. There are some scientific studies (e.g. Newman et al. 2008) that
show that boys and girls learn a language in different ways. While the boys are good at rule-based learning skills, girls
often do better in vocabulary, listening and speaking. Thus, by retaining girl students in the class, English language can
be effectively taught to the advantage of both boys and girls.
The most immediate challenge in rural schools is the infrastructural bottlenecks. The physical environment is not
conducive to teaching and learning. The classrooms are in dilapidated state: there is not enough light and space. There
are shortages of even the basic furniture, leave alone the audio-visual equipments that are so important for language
learning. These class layouts are not suitable for group activities.
Creativity in English Language Teaching in Rural Areas
It is difficult to circumvent some of the challenges discussed above and it would require long term solutions to some
fundamental problems in the society. However, with regards to the other challenges, the teachers can be creative in
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terms of managing their classrooms to make teaching and learning more interesting and effective despite the infrastructural
bottlenecks. In this section, I will discuss two examples of how low cost technology can be effectively used to the
advantage of the students and teachers in an English language class.
Example 1
The use of tape recorder could be an useful strategy to develop language skills among the students in rural schools. The
tape recorder is a low cost gadget which is easily affordable and can be run on battery even where there is no electricity.
Audio tapes of exciting short stories, lectures of world leaders, recorded English language news bulletins will be played
in the classroom. In order not to overrun the students' attention span, the duration of these items will not be longer than
10 minutes. At the end of each story, lecture, or news bulletin, the students will be required to answer questions based
on the audio tapes.
Example 2
The use of mobile phone can also be an effective method of teaching and learning English. It is another affordable
electronic device which nowadays has both audio and video capabilities. This device will be used for presenting short
audio and video clips to smaller groups of students. Students  will be asked to record their reading and spoken English
on mobile phones and then to play the recordings to themselves and to their fellow students.
Expected Outcomes
Language learning involves development of four skills - listening, speaking, reading and writing. The methods dis-
cussed above are intended to help the students with each of these components
1) Instead of listening only to the teacher, the exposure to a wide range of reading and speaking styles will help the

students improve their listening skills.
2) A good listener often becomes a good speaker. One of the reasons why the students in rural schools are hesitant to

speak English is because they hardly get to listen to spoken English. Listening to audio and video recordings in
class may encourage the students to watch and listen to English language programmes on television or on radio. At
the end of each story or speech, the teacher will try to get the students involved in speaking English by asking
questions.

3) Correct pronunciation is an integral part of speaking skill and the teachers usually lack formal training in correct
pronunciation. Thus, use of audio tapes is expected to correct this deficiency. Furthermore, it helps enrich students'
vocabulary and grammar. In this case, regular listening to audio tapes helps improve memory which plays an
important role in language learning.

4) Reading is an important skill useful for the development of functional proficiency. The students who come from
rural background are generally poor in reading. They are often shy and one of the reasons for their hesitation is that
they are not used to listening to reading or conversation in English. Thus listening audio tapes may also help them
with their reading skill. Further, by recording their own reading of a passage and listening to it before they actually
read in front of the teacher and others may give them much needed confidence.

5) According to Bacon , “Reading maketh a full man, conference a ready man and writing an exact man''. Writing is
one of the important skills in language learning. Through writing one can express what is in one's mind. In the
newly adopted syllabus, substantial weights (60 out of 100 marks) have been assigned to writing proficiency.
Regular use of audio tape in the classroom will help the students in the rural schools in organizing their thoughts
and  put those thoughts into words.

6) In order to address language learning disparity between boys and girls, the teacher may divide the class into two
groups consisting of boys and girls and then moderate a question-answer session between these two groups after
playing an audio tape.

7) In addition to help develop language skills, the use of tape recorders and mobile phones will break the monotony of
traditional way of teaching and learning. Younger people are usually excited about technology and this excitement can
well be tapped to advance teaching and learning of English. This may go a long way to motivate the students.

Conclusion
This article describes the use of low cost technology such as tape recorder and mobile phone in the classroom to
effectively develop four essential skills of language learning, namely listening, speaking, reading and writing. It also
discusses some of the expected outcomes of such innovative approach to teaching English language in rural areas.
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According to Rosenblatt, 'A poem can explain the inexplicable and express the unexpressed. Reading poetry enhances
understanding, broadens the experience of life and ability to use and comprehend language and become involved in
meaningful literary experience.' For English language learners poetry is a medium through which their own experience
can be expressed and the intricacies of cultural interaction and understanding can be discussed. On the level of language
learning, it is an authentic context within which the explicit negotiation of the forms of the language can be openly
discussed. This broadens their understanding of the subtleties of word usage and syntax while developing their
comprehensions.
Poetry is a literary text that presents the experiences, thoughts, and feelings of the writer through a self-referential use
of language that creates for the reader and writer a new understanding of the experience, thought or feeling expressed
in the text. Poetry is a source of content rich material, a model of creative language in use, a way to introduce vocabulary in
context, and a way to focus attention on English pronunciation, rhythm, and stress. With acquisition of English as the
ultimate goal, the main task for the teacher is to provide students with language input and activities that best aid the
students in learning process. In this process, poetry based activities in EFL classroom is beneficial.
The main pedagogical approaches to teaching poetry have their roots in literary criticism: Reader Response is an
approach that concerns itself with the readers' interaction with the text. Reader response theory is having a growing
influence on EFL literature classes. According to the proponents of Reader Response approach, the literary and aesthetic
experience of reading a   poem is the product of a dialogue between the reader and the text. The active and
communicative approach of Reader Response approach suggests that it would complement other modern trends in ELT.
Reader Response approach stresses the importance of the reader's role in interpreting texts. Rejecting the idea that there
is a single fixed meaning inherent in every literary work, this theory holds that the individual creates his or her own
meaning through a transaction with the text based on personal associations. Because all readers bring their own emotions,
life experience, and knowledge to their reading, each interpretation is subjective and unique.
Rosenblatt rejected the theories of New Critics, who promoted 'cross- reading' of poem or of a text, a practice which
advocated rigid scholarly detachment in the study of texts and rejected all forms of personal interpretation by the reader.
According to Rosenblatt, the New Critics treated the text as 'an autonomous entity that could be objectively analyzed'
using clear cut technical criteria. Rosenblatt believed instead that, 'the reading of any work of literature is, of necessity,
an individual and unique occurrence involving the mind and emotions of some particular reader and a particular text at
a particular time under circumstances.'
The Reader Response approach treats the creation of meaning as inseparable from the act of reading. It shifts the focus
of reading from the author and text to the reader. Reader Response approach is beneficial for second language acquisi-
tion. It has been found after researches that when students personally responded to a poem, they became engaged in
independent meaning making, which enhanced their reading and understanding experience. Davis calls for the experi-
ence of 'what happened during reading' to be the foundation of meaning. In what he calls experiential poetry reading,
Tomlinson emphasized the need to allow language learners to experience reading in a risk free environment. For ex-
ample, when classroom tasks are involved, it is best to have students draw pictures or talk about how to relate poem to
their environment or to their lives. It has been stressed that reading remains an experience and that students should not
be asked questions they might get wrong. The students should be given permission to integrate and relate what they are
reading to their own personal experience. Liwa studied the effects of Reader Response theory in an EFL course taught
in a Taiwanese university. The students wrote personal responses and they were most interested in the texts when they
could personally relate to the themes. The students felt that taking their individual response into account clarified the
relevance of literature to their language learning goals.
It is evidenced that not including students' personal background with the study of literature has a negative effect on
language learning, because students do not see poem or literature as a way to reach language learning goals because
they are often not called upon to respond personally to literature. Likewise, although students in EFL contexts have
favourable attitudes towards poetry or literature language learning goals are not realized when the teaching style does
not allow for personal responses that would make the literature relevant to learners.
Rosenblatt believes that 'every time a reader experiences a work of art, it is in a sense created anew………the process
of understanding implies a recreation of it.' A more traditional formula than Rosenblatt would be this one:
Reader _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _Poem
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Rosenblatt, on the other hand, works with this formula:
Reader _ _ _ _ _ _ _ _ _ _ _ _ _ poem _ _ _ _ _ _ _ _ _ _ _ _ _ Text
With in this, the text is merely a set of words. The poem does not come into existence until the reader responds to it. The
text is like a symphonic musical score that only comes alive when an orchestra plays it. Each reader brings to each poem
a different baggage to that of other readers. T. S. Eliot believed that, 'the author's interpretation of his work is no more
pertinent than that of the readers'. On Waste Land specifically, he told that the read meaning of the poem is, 'that which
it holds for whoever is reading it.' If we believe this, we will read the poem with greater attention than if we see a poem
as merely an inert thing on the page.
Transactional Theory: Transactional theory is directly related to the reader response approach and clearly explains the
reciprocal reaction that occurs between the reader and the text. According to Fish, it is more accurate to consider what
literature does the reader encounters a literary text than to try to describe what a text means, because the meaning is an
event that is generated through the participation between the reader and the text. According to Rosenblatt: ' reading is
also an event that involves a non-linear transaction between the text and the reader; meaning is not created by a precon-
ceived interpretation of the text, but by the unique individual, whose emotions, backgrounds and ideas create meaning
during a particular time and setting.'
Rosenblatt places reading transaction on a scale from the 'efferent stance', or reading to get information, to the 'aesthetic
stance' or reading for the experience or for pleasure. Responding aesthetically to literature facilitates students' enjoy-
ment and engagement with literature. The meaning that is created through a transaction between the reader and the text
is the key to successful teaching of poem.
Classroom Activities: teaching poetry is similar to implementing any EFL activity in that teacher must consider the
language level of the students so that the material selected is not too difficult. It is also important that all students should
be given the freedom to express themselves freely while discussing poetry. This freedom of expression ensures a
collaborative, learner- centered classroom that takes into account the EFL students' individual differences, learning
goals and effective factors.
Students in reader response based classrooms read more and make richer personal connections with texts than students
using more traditional methods. They tend to be more tolerant of multiple interpretations, and because they learn
techniques that help them recognize the ways in which their own arguments are formed, they are better equipped to
examine the arguments of others. The classroom activities can be like:
Warm-up Activities: A good way to ease students into a poetry lesson is to give them a general feeling for the ideas
presented in the poem by providing a warm-up activity. Students should first brainstorm and express their opinions
about the themes of the poem. At the beginning level, they may not feel confident that they can simultaneously express
their opinions and refer to the linguistic aspects of a poem, so teachers might want to choose warm-up activities that do
not necessarily refer to the language in the poem, but to a theme or image. For example, teacher can show a picture of
an item or character and let students answer the questions about the picture or have students interview each other about
personal experiences related to the theme of the poem. In this way students activate the background knowledge that will
help them analyze and understand the poem.
Multiple choice exercises: - In this exercise, individual words in a poem are put in parenthesis. Then two or three
alterative words are added to each original one as choices, and students think which the most suitable option is. This
activity provides the students a chance to look at individual words in the context of the surrounding lives and to think
about fine distinctions in meaning and how vocabulary items work together in the poem.
Listening closely: - To enhance understanding power while listening students should be given this exercise. In this
exercise certain words are blanked out in a poem, and as the teacher reads the poem out loud, the students fill in the
blanks with the missing words. This exercise helps students in focusing their attention on individual words in context.
Listing: The students should be given the task of making a list of words in the poem. This can be a list of pronouns,
nouns, verbs, or concrete objects. Students then manipulate the list by ranking the words in order of importance.
Group discussion: - Small groups or as a whole class, students are given the opportunity to discuss about the poem, i.e.
various characters, surroundings etc.
Draw picture: - Students can be asked to draw a picture based on the scenes or characters in the poem. This activity lets
them move from linguistic to pictorial representation of a poem.
Role play: - The students can be asked to play the role of a character in the poem. They can exhibit their feelings and
ideas in relation to the themes of the poem.
Letter writing: - Follow- up activities are an effective way for students to respond to poetry. For example they can write
a letter to a character in the poem, giving the character an advice or showing sympathy.
Diary entries: - Students can write a diary entry while imagining that they are the characters in the poem. Imagining
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themselves as characters, they can express what they felt in the circumstances.
True- false: - In this activity, the teacher develops statements that either relate to the language of the poem or are
associated with its main theme. Students mark the statements as true or false, and then discuss the reason for the answer.
Paraphrasing:- Reading of a poem creates a personal association with it, making our interpretation about it. Doing a
paraphrase of a poem will help the students how different or similar they are in their perception of the meaning of the
poem. While paraphrasing, students work on vocabularies, syntax (grammar) pattern, tone, meaning, theme etc. which
can help them improve language skills.
Translation: - This exercise is concerned with the process of interlingual and intercultural transfer. Translation is both
dynamic and inevitable. Translation is a way of discovering and even creating meanings. Language and culture are
different, and by accepting that idea of difference we can move creatively and subjectively between languages and
cultures without trying to force one linguistic system into the strait jacket of another.
Making Meaning: A Closing Game: - This activity aims to lead learners towards making their own interpretations,
making use of certain contextual readings. While making decisions about what would go in the blanks, they came to
experiment with the different effects which different decisions will bring about. In doing so they have a better chance to
use language functionally, contextually, subjectively and even creatively, which are important elements in fluent speech.
Identifying Images:- Images are connected to the emotional side of life and can help to achieve learners' engagement
and greater assimilation of the language. Understanding of images can help the students understand the flow of ideas.
The other activities can be like this:-
-Ordering jumbled stanzas or lines in the correct sequence.
- Paraphrasing a poem into various prose versions.
- Rewriting a part of a poem in one's own words and ideas to offer different messages.
- Transforming a poem into 'everyday' style (dialogue, speech, etc.)
- Rewriting or improving the concluding lines with one's own ideas.
- Answering questions which arise from 'problem lines' in a poem.
- Decoding complicated lines (ambiguous meanings) in terms of everyday language
  (Provided a few brief interpretations to select through group-work the most appropriate                one)
- Identifying the title of a poem among many.
- Arranging a poem jumbled into a prose style into another poem (while providing punctuation) and comparing it with
its original one
-Discussing similarities/differences between poems.
-Discussing the attitude, mood, tone, gist, or narrator of a poem.
- Discussing the theme of a poem and writing out personal experiences related to the      theme.
- Matching words to definitions, pictures, posters, or music.
- Reading aloud poems (choral reading) and making a song, using a poem (group-work) (line reading, two-part reading,
multiple-part reading, antiphonal reading, etc.)
- Explaining the story in the poem.
- Holding a poetry competition and an in-class poetry forum.
Selection of Proper English Poems for EFL learners:
In teaching poetry through Reader Response approach, the teacher however, should be careful enough to choose only
those poems which not only stimulate students; interest, but also reveal aspects of the text under discussion. A teacher
should take care of these points:
-The poems should be worthy of attention and that could give good experiences.
-There should be some elements in them that children would be excited by and connect with their own feelings.
-Teacher should avoid poems of unfamiliar words and difficult syntax, allusions to      unfamiliar things.
-The poems of obscure meanings should be avoided.
-The poem should not be too lengthy for the beginners.
- Poems that use the words children really use when they speak should be selected.
- Joke poems can be selected.
- Poetry which gives fresh vision to common things and experiences should be given preference as it can appeal to the
intellect as well as to the emotions
- Poems that keep in mind the typical interests and concerns of childhood: relationships with friends and family, the
outdoors, daily routines, play, animals, and ordinary everyday things
- Poems that show a fresh view of something with which a child is likely to be familiar and which appeal to the mind
through the senses can be grasped easily by the students.
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 After selecting the relevant activities, the teacher, along with the students, makes a cautious and step- by- step journey
to the text spot which the students are often reluctant to visit. Here the teacher is not an assessor- cum- corrector, but
participant - cum-guide who tries to clear aside unnecessary difficulties or false assumptions leading to a wrong ap-
proach. In this approach the role of a teacher may be explained like this:

 The circle at the top marked 'A' is the text made up of layers of meanings. At a distance from 'A' is the base point 'B'
where the students are situated. AC is the area from which the teacher guides the students to make an eventful journey.
The dotted line BA suggests that without the teacher's guidance, students are likely to get lost on the way before they get
to the text spot. Both the teacher and the students meet at the end point C. in this position the teacher is not imposing
himself/ herself , but he/ she is preparing the students to decode the layers of meaning of the poem from 'A' , the literary
discourse which is meaning potential.
The Reader Response approach is very useful for teaching poetry in the EFL classrooms. The teacher should develop
activities that help students work with language and engage with and personally respond to the material. By designing
activities that allow students to focus on linguistic aspects of a poem as well as personally relate to ideas represented in
poetry, teachers can motivate students to attend and respond to both the form and overall meaning.
References:
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Am I let or late?
Taste today or test
Goat my point or got
Note or not
Heart bit fast or beat fast
What's this?
What's happening?
Is there something wrong with articulation?
Do you think meaning change happens?
Do you want to avoid it?
Let us learn diphthongs with me.
· They are two vowel sounds together.
· They are long sounds.
· One sound does not remain constant because the tongue takes glide

from one point of articulation to another.
· They are called gliders.
· They are very useful in connected speech.

· They are eight in number.
Music is food of life so says Shakespeare.
I think music makes it easy for you.
Let us listen to the song carefully and encircle the diphthongs.

Teaching Diphthongs Through Songs
I have a Dream by Abba
I have a dream, a song to sing, to help me cope with anything
If you see the wonder of the fairy tale
You can take the future even if you fail
I believe in angels, something good in everything I see
I believe in angels, when I know the time is right for me
I'll cross the stream, I have a dream

I have a dream, a fantasy, to help me through reality
And my destination makes it worth the while
Pushing through the darkness still another mile
I believe in angels, something good in everything I see
I believe in angels, when I know the time is right for me
I'll cross the stream, I have a dream
I'll cross the stream, I have a dream

I have a dream, a song to sing, to help me cope with anything
If you see the wonder of a fairy tale
You can take the future even if you fail
I believe in angels, something good in everything I see
I believe in angels, when I know the time is right for me
I'll cross the stream, I have a dream
I'll cross the stream, I have a dream

Nand Kishor Dadhich
Resource Person, DCE, DIET,

Joudhpur
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Study of English through Digital Library
Ramakant Sharma

Senior Lecturer, DIET Sikar
Head, Dept of Education Technology

The role of print media is still important but the price of books is very high. It is very difficult for a student to buy such
costly books. It is also a fact, where there is a will there is a way. The books are still within the reach of the students but
these are in different form. One cannot ignore the importance of computers in education. The need is to know computers at
length. The need of the hour is to know this concept widely and deeply. Schools or colleges without any disparity can
create a huge and good collection of books without paying anything extra. E books are a very good example of all this.
We can read a lot of books on internet and can create a digital library. Digital library is a highly organized collection of
electronic resources. There are two things the one is search engines and the second is digital library. Digital libraries
share one important characteristic with search engines- they can both be access online. However, while search engines
cover a wide range of subject areas, digital libraries are more narrowly focused around one or a specific group of
disciplines. Digital libraries attach content specific and highly descriptive keywords to describe each item in the collec-
tion. Keywords or metadata are used to conduct a search in the digital library, the person who searches of his purpose in
the digital library also go through this process.  If one wants to search through the search engine it will show only the
particular term blindly, it will not have any relation whether the searched item is relevant or irrelevant. Therefore,
searches in a digital library produce more useful results, save users' time and effort in searching, and users can access
the information found instantly.
It can be said that digital library is a very good collection of audio, video and educational software materials for the use
of teachers, students, scholars and many others in the field of education whatever level it is of. At present the IRI
programme i.e. interactive radio instructions is also to be broadcasted on AIR stations of Rajasthan from 1 October
2011.the time schedule for this programme is 12.05 PM to 12.35 PM on Wednesdays it will be produced half an hour
extra, just for the benefit of the students of primary level i.e. from class first to five. There are prerecorded programmes
known as ENGLISH IS FUN LEVEL 1.  This is supported by a United States Agency for International Development
(USAID) and hosted by National Informatics center. One can visit the site http;/edudl.gov.in to know the digital library.
 The educational material available in the digital library covers a broad range of fields in many subjects viz. science,
social science, mathematics and languages English and some of the other languages like Tamil,Telugu,Oriya.there are
audio and video material teacher training manuals and some other useful material,this is useful not only for the students
but also teachers too.
The teachers of English can also go through some of the websites very much useful for them. An attempt has been made
for a small introduction of the concerned website-
http://searchenglish.britishcouncil.org//
This is a search engine that helps you to find links to ELT material, methodology, articles and much more.
www.learnenglish.org.uk
this is the British council's own free Language learning website with tons of games, texts listening activities for adults, kids,
military and soon for professionals.
The follow up links for the kids site here is: www.britishcouncil.org/kids.htm
www.onestopenglish.com
this link takes you to one of the most useful teaching resources sites on the web. It was created by Macmillan and has lots of free
content which is regularly updated. It has everything from lesson plans to warmers, tips and even information and helps on getting
jobs.well worth a look. There is a link to activities for 'Teaching children' at the bottom of the page.
http://www.britishcouncil.org/languageassistant-weblinks.htm
this is a link to the lots of amazing websites. Features a website of the week page.
http://www.teachingenglish.org.uk/try/plans.shtml
This website consists readily prepared lesson plans for the teachers of English to try them. This is a joint venture between BBC and
the British council. If you are more interested you can also see the main site: www.teachingenglish.org.uk It is better to try out for
the welfare of our all dear students as well for the betterment of the standard of English in our province especially Rajasthan.
http://www.bbc.co.uk/worldservice/learnenglish/index.shtml
This is the own website of BBC. This is mainly for the learners of English. There are lots of interesting ideas for English teachers
for their classrooms. These are very amusing if the teacher uses them with great patience and care.
www.dramainelt.org
Now a days using dramatic techniques are very popular in English classrooms. It is estimated by the teachers of English that it is
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very useful for students as they can get access to use dialogues in real. If anyone is greatly interested in using drama in ELT
classrooms please go through this website once. There are links to some well written resources, as well as the list of drama in ELT
related texts and some really useful links to other similar websites. The teachers of English are requested humbly to look once as it
is worthy for the same.
http://www.pbs.org/wnet/innovation/index.html
This website is designed to accompany a TV series, but it has some excellent materials which can be used independently. There are
film clips and interactive materials based around, so far, 9 different innovations. There are also plenty of interesting texts and
teaching materials and tips which can be used on or off line. It would work really nicely with the innovation. Only a devoted teacher
can dare to visit this website as it is for the welfare of our gifted students.
www.streetplay.com
This is a wonderful website based around the theme of play in the streets. It has wonderful photos, stories and students can get
involved in discussions. It also has a great cartoon strip, and some interactive features with video and lots of information and rules
about how to play various street games. If a teacher wants to find out the hidden treasure this is really a wealth for him .be sure to
check out the links on the drop down menus.
www.thinking-approach.org
This website has materials and tasks which are quite varied and unusual and encourage, students to think more and be more
engaged in their language learning. If you register for this website this is free, you can get access to a wider range of the searchable
materials, but there's still quite a lot available if you do not register yourself for the same. You are to look on the bottom on the right
of the screen.
http://webster.commnet.edu/grammar/index.htm
If you are worried about knowing the rules of grammar this is a ready and handy website. Not exactly exciting stuff, but useful if
you want to check up stuff and quite easy to navigate.
http://www.caslt.org/research/clipart.htm
This site has links to a huge collection of really useful pictures and visuals that can be used for teaching purposes in class. They can
be copied and pasted into word documents and resized. Please be sure though to honour the copyright restrictions that apply to  the
particular websites that are linked to.
http://www.eslflow.com/
In this website there are lots of links to the lesson plans and materials. At the top of the home page there are three buttons which
relate to levels and if you click on the button you will be taken to a page of links to the material for that level.
http;//www.about.com/
This website contains lots of ideas for the topics to be used in the classroom. So this is really useful for the teachers.
www.encompassculture.com
This website includes 100 of the best teen literature in the United Kingdom today themed by the Fear, Wonder, Laughter, Passion,
and trouble with annotations, bibliographic details and book jackets. There are also ideas on how to promote reading to teenagers
and reading group activities.
http://www.pbs.org/wgbh/nova/teachers/video.html
This website has links to a number of complete video programs which have been split into chunks of about 6-7 minutes, there are
wide range of subjects so select one of your choice and work as you wish.
There are some business websites or our teachers and students as well. These cover a wide range.
Letter writing
This website has an in depth resource on letter writing, including vocabulary and organization advice. This is highly recommended.
The name of this website is
http://www.business-letter-writing.com
All business letters
http;//www.allbusiness.com/businessletters/ default.asp
This site contains sample letters in a wide range of business related areas. Though all the letter types have a US format, the text
themselves demonstrate all those areas which might come in useful for your students-organization, Structure and lexis.
http://www.bized.ac.uk/
A website designed to teach business studies to 17-20 years old students. Not specially designed for English teaching, but it has a
lot of authentic business materials which can be exploited for language teaching.
http://www.cambridge.org/elt/resources/professionals/
In these days English is used abundantly for special purposes(ESL). This website contains home page of six Cambridge profes-
sional English course books. It includes such useful links as how it relates to downloadable tests, interactive questions for self
access, and chapters based on the vocabulary sections with links to Cambridge online dictionaries.
http://www.research.ucla.edu/era/present/
This site looks at what makes an effective presentation. It covers such areas as preparation and using graphic diagrams tables and
colours effectively. It is based on research sponsored by UCLA so watch out for US spelling.
We can create a digital library at our own cost and interest. So update,  happy teaching and reading.
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Break Three Barriers
Subhash Chandra Mangal

Senior Lecturer
DIET, Masuda (Ajmer)

The goals for a second-language curriculum are twofold: attainment of a basic proficiency, such as is acquired in
natural language learning, and the development of language into an instrument for abstract thought and knowledge
acquisition through (for example) literacy. This argues for such approaches that break down the barriers-
· between English and other Indian languages,
· English and other subjects
· and between classrooms
At the initial stages, English may be one of the languages for learning activities that create the child's awareness of the
world. At later stages, all learning happens through language. Higher-order linguistic skills generalise across languages;
reading, (for example) is a transferable skill. Improving it in one language improves it in others, while reading failure in
one's own languages adversely affects second-language reading.
1. Removing the barriers between languages: A genuine multilingualism
At present, the mother tongue enters the English class as a surreptitious intruder; teachers may “concurrently translate”
and “explain” texts before dictating answers. It can be given its due place by being used for discussion and understand-
ing along with an engagement with English. Given a variety of inputs in English, and a genuine attempt to understand
them, the mother tongue need not be an interloper but a resource. Krashen (1985: 94) points out that “(while) concur-
rent translation is not effective”, the use of two languages in the classroom can be “done in such a way as to provide
comprehensible input in the target language, using the first language to provide background information”.
An understanding of what constitutes legitimate use of the mother tongue needs to be arrived at by the involvement of
the teacher in the framing of vehicles for English teaching. There is a need to address the mindsets that teachers have on
what levels of language mixing are legitimate. One  possibility is: removing the barriers between languages, and be-
tween “languages” and “subjects”, in the primary school.
Children are born with an innate language faculty. We know from our everyday experiences that most children, even
before they start their schooling, internalise an extremely complex and rule-governed system called language, and
possess full linguistic capabilities. In many cases, children come to school with two or three languages already in place
at the oral-aural level. They enter the school not only with thousands of words but also with a full control of the rules
that govern the complex and rich structure of language at the level of sounds, words, sentences and discourse. They are
able to use these languages not only accurately but also appropriately. She can modulate her behaviour in terms of
person, place and topic. She obviously has the cognitive abilities to abstract extremely complex systems of language-
from the flux of sounds. Even differently talented children who do not use the spoken languages develop equally
complex alternative sign and symbol systems for expression and communication. If we wish to launch any sound
programme for language teaching in schools, it is important to recognise the inbuilt linguistic potential of children as
well as to remember that languages get socio-culturally constructed and change in our day-to-day interactions. Recog-
nition of the linguistic abilities of learners would encourage them to believe in themselves and their cultural moorings.
The aim of English teaching is the creation of multilinguals who can enrich all our languages; this has been an abiding
national vision. The multilingual perspective also addresses concerns of language and culture, and the pedagogical
principle of moving from the known to the unknown. English needs to find its place along with other Indian languages
in the country, where children's other languages strengthen English teaching and learning; and in "English-medium"
schools, where other Indian languages need to be valourised to reduce the perceived hegemony of English.
2. Removing the barriers between languages : An across-the-curriculum approach
The relative success of "English medium" schools shows that language is learnt when it is not being taught as language.
It is learnt through exposure in meaningful context. Thus English must be seen in relation to other subjects; a language
across the curriculum is of particular relevance to primary education, and later all teaching is in a sense language
teaching. This perspective will bridge the gap between "English as subject" and "English as medium". We should in this
way move towards a common school system that does not make a distinction between "teaching a language" and "using
a language as a medium of instruction".
Language education is not confined to the language classroom. A science, social science or mathematics class is ipso
facto a language class. Learning the subject means learning the terminology, understanding the concepts, and being
able to discuss and write about them critically. For some topics, students should be encouraged to consult books or talk
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to people in different languages, or gather material in English from the Internet.
A language-across the-curriculum perspective is perhaps of particular relevance to primary education. Language is best
acquired through different meaning-making contexts, and hence all teaching is in a sense language teaching. This
perspective also captures the centrality of language in abstract thought in secondary education; whereas in the initial
stages contextual meaning supports language use, at later stages meaning may be arrived at solely through language.
Such a policy of languages across the curriculum will foster a genuine multilingualism in the school. At the same time,
the language class offers some unique opportunities. Stories, poems, songs and drama link children to their cultural
heritage, and also give them an opportunity to understand their own experiences and to develop sensitivity to others. We
may also point out that children may effortlessly abstract more grammar from such activities than through explicit and
often boring grammar lessons.
3. Removing the barriers of classrooms : Language acquisition inside and outside the classroom
Second-language pedagogy, more than the teaching of any other curricular subject, must meet the most stringent
criterion of universal success: the spontaneous and appropriate use of language for at least everyday purposes. This is
a feat achieved in one's own language(s) by every pre-school child (Chomsky 1975). It is this “minimum level of
proficiency” (which can, however, be shown to require a mental grammar of remarkable sophistication, which allows
for the comprehension and production of language in “real time”) that the person on the street aspires to: “speak
English”, as against merely passing examinations in it, or knowing its grammar.
· Can the English-language classroom replicate the universal success in the acquisition of basic spoken language
proficiency that a child spontaneously achieves outside the classroom, for the languages in its environment? If so, how?
· Other spoken language skills in limited domains (for example, for the travel and tourism industry) would build on
such a basic proficiency.

Spoken English Problems with Students

Anand Singh Bithu Liyakat Ali
Lecturer, IASE, Bikaner Lecturer, IASE, Bikaner

We  do not propose to offer any advice on improving pronunciation. However, We would like to share my experience.
We have realized that pronunciation is not a problem of  Indian students alone. It's a universal problem of all the second
language learners. Yes, we need to overcome it. One of the ways is to first clearly understand and to list down the
differences between the two languages, the learner's language and the target language and focus on those aspects.
Luckily a lot of work has been done in this area and is available either in the form of books or dissertations in university
libraries. Unfortunately most of these dissertations are gathering dust, at least in most libraries in India. Next thing
would be to give them as much of listening experience as possible, using authentic sources. We mean the BBC or any
such source. Thirdly, try to change your approach. Your learners are not wrong in their pronunciations, they are just
different. There's nothing wrong in being different. Tell your learners that if they want to communicate with their own
people their variety of English is just fine. But if they want to communicate at the international level, they will have to
minimize the differences.

 We are not native speakers of English and we can never be. At the most we can go as close as possible. Tell them that
even in the UK there are four major varieties of English: Irish, Scottish, Wales and British. And within them there are a
large number of sub varieties. In eastern India we have some difficulty in S/ Z/sh sounds. Some have gliding qualities in
uttering some vowel sounds as the root of many Indian languages is Sanskrit. Some cannot distinguish between aspi-
rated sounds. Still with natural free from fault English we can make ourselves understood. So instead of imitating it is
better to listen to standard speech and go on practicing in a natural way.
But at the same time it is important to know that apart from separate sound-production, an idea about intonation, stress,
falling, rising, fall-rise tone helps students to speak better. But in Indian context vernacular medium schools do not
encourage the students to speak English. That is why the part of India where we belong to oral examination is compul-
sory. Since the introduction of oral tests, the students are forced to speak English. Another aspect of teaching is impor-
tant here. Don't try to correct the students.
Encourage fluency; accuracy will come soon after.
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A True Teacher Remains a Perpetual Learner
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One who dares to teach must never cease to learn. John Cotton Dana
Teaching, we all agree, is not only a noble profession but also one involving a great degree of sincerity and responsibil-
ity. A teacher is said to be a nation builder. That shows the gravity of this vocation. It is said that if a doctor commits an
error during an operation, it costs a life; if a lawyer commits an error, it costs a case but if a teacher commits an error it
costs the future of the nation. Because as Henry Brooks Adams has said, 'A teacher affects eternity, he can never tell
where his influence stops.' The teacher, in fact, plays a vital role in the shaping up of the personality of a child. All great
men generously acknowledge the part played by their teachers in chiselling their lives. Alexander said, 'I'm indebted to
my father for living, but to my teacher for living well.' We know how Chankya transformed young Chandragupta
Maurya into a great emperor.
But apart from knowledge, wisdom and a passion for teaching, there is another essential ingredient which goes into the
making of a good teacher and it is his insatiable craving for learning. A true teacher always remains a learner. He not
only learns from books, but also from his own experience, from his colleagues, from his superiors, he learns even from
his students. And this continuous learning polishes his teaching skills. In this fast changing time, a teacher must keep
himself abreast of the latest happenings and innovations in his field. This becomes all the more important in the case of
a language teacher. Unlike the principles of Physics or the theorems of Mathematics, the language and its usage un-
dergo a constant change. The language that was in use in Chaucer's days is far removed from what it is today. Even
Shakespearean English is quite different from English we use. Now if the teacher fails to keep himself updated, how
can he teach real English that is in use today? Some teachers, especially with long experience, become insular. They
refuse to accept what is different from their viewpoint. For example, they may stick to a grammar rule that has lost its
relevance over time. Such teachers don't understand that language is something for communication and it does not work
like a fixed formula.
This happens because they cease to be a learner themselves. A successful teacher, particularly a language teacher, must
be an avid reader. The habit of wide reading will not only help him link his classroom teaching with the outside world
thereby benefitting his students, but as a by-product, will also familiarize him with the latest trends and styles in
language use. Regular reading/learning broadens the horizon and helps the teacher to adjust his teaching according to
the present day needs of his students. In the present era of internet, there are so many sites dedicated to teaching and
learning where teachers can register themselves and benefit a lot.
To inculcate a habit of learning is all the more important for government teachers. The reason is that unlike private
teachers, their jobs are secure. And this sometimes, leads to complacency. They know they would not be dismissed even
if they don't learn latest tricks of the trade. This is not the case with their counterparts working in private/public schools.
They have to be on their toes all the time and if not out of choice, for the fear of losing their jobs, they strive to keep
themselves update.
Our state government has been running various in service teacher training programmes for English teachers. The teach-
ers should avail of this wonderful opportunity and participate in these programmes with enthusiasm. Let's remember
learning is a life-long process and it continues right from cradle to grave. The words of Alfred Tennyson are worth
quoting here:
'How dull it is to pause, to make an end.
To rust unburnished, not to shine in use!'

Clap your hands, clap your hands,
Listen to the music and clap Your hands Turn around, turn around,

Listen to the music and turn around.

Jump up high, jump up high,
Listen to the music and jump up high. Wave your hand, wave your hand,

Listen to the music and wave your hand.
Mukhtyar Singh

GSS, Kikarwali
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Diagnostic Test and Remedial Teaching In English
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The purpose of teaching is learning. If the teaching of a teacher is not changed into the learning of a learner than
that teaching of a teacher is futile and useless. An efficient teacher imparts knowledge to his students through his effective
teaching, so that the knowledge of his teaching lesson may be well understood and comprehended by his students.

The Function of Teaching  Learning Process
There are two functions of teaching  learning process

(1) Diagnostic Function (2) Prescriptive or Remedial Function
1. Diagnostic Function
Diagnostic function of teaching-learning process means to find out the difficult areas of language in which the students
generally do the mistake. It is the area of weakness of students in learning a language. This area is found out by the
English teacher through diagnostic testing covering the different language items i.e. Vocabulary, grammar, comprehen-
sion and composition. On the basis of the findings of diagnostic test of teaching English the teacher prepares the list of
language items in which most of the students are weak and do their mistake again and again. The following are the
diagnostic functions of teaching-learning process of a language :-
1. Analysis of teaching-learning problems. 2.Analysis of entering behavior of the learner.
3. Analysis of special abilities and competencies of the learner. 4.Task-analysis.
5. Analysis of individual differences. 6.Analysis of content matter.
7. Analysis of the classification of students.
8. To find out the area of weakness of students in language items.
9. Analysis of educational environment at home and school.10. Analysis of the progress-report of the students.
2. Prescriptive or Remedial Function :-
After diagnosis, an English teacher like a doctor prescribes the remedy or treatment to remove the specific language
difficulties  of his students. The following are the prescriptive and remedial functions of teaching  learning process :-
(i) Better use of teaching skill strategies and tactics. (ii) Better use of feedback devices.
(iii) Better use of play-way-techniques. (iv) Better use of language games.
(v) Better use of interesting methods and approaches of teaching English.
(vi) Better use of home assignment. (vii) Better use of follow-up-work.
(viii) Comprehensive and continuous evaluation through teaching testing process.
Concept of Teaching-Learning Process :- Education is tripolar process which is shown in the following diagram :

         C                Curriculum
(Teaching objectives)

      A B
        Teaching (Teacher) Learning (Learner)

Teacher is independent variable. Learner is dependent variable and curriculum is intervening variable. Teacher has
learning experiences which have been used in his teaching. His teaching is based on the curriculum having some
objectives. The purpose of the teaching of a teacher is to change the behavior of the learner. The teaching is objective and
activity based. The learning is achievement based. The knowledge through teaching can be converted into learning when it
is comprehended by the learner. If the knowledge given by the teacher through his teaching to his student, is not understood
or comprehended by them, it would be only an abortion of that knowledge before becoming the learning of the students.

Today the teaching-learning process may be compared to the selling-purchasing process in which teacher sells his
knowledge through his teaching and learner purchases that knowledge by comprehending it to change into his learning.
The teacher is like that of a seller and the learner is like that of a purchaser. A good teacher like a good seller, sells his
good knowledge through his good teaching so that it may be comprehended by his students and changed into their
learning. Learning of knowledge can not take place through uneffectual teaching of an inefficient teacher.
Concept of Minimum Level of Learning (M.L.L.) :-

The minimum level of learning is newly developed concept in teaching learning process. The purpose of this
concept is this that 80% students of each class should have mastery over 80% competencies of each subjects through
teaching-learning process. The main aim of teaching is the learning out-come of the learner. If the learning through
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teaching is not taken place, teaching of a teacher will be futile and useless.
Therefore the purpose of our teaching is not to get our students passed but to get them commanded over all the

competencies involved in all subjects of each class.
Diagnostic-Testing :-
Most of the students in the class do not pace with the level of teaching in the classroom. There might be so many reasons of
their weakness. They need a diagnosis of their weakness and also need the remedial teaching to remove that weakness.
A skilled English teacher tries to find out the area of weakness through taking diagnostic testing and organizing
remedial teaching.
Prerequisites of good diagnostic test :-
(i) To select the below average students by administering the scholastic achievement test based on the content-matter

of the subject.
(ii) To find out the difficult areas of the content matter by giving them a diagnostic test covering the whole contents of

the book.
Qualities of Good Diagnostic Test
(i) Analysis of content matter according to the level of I.Q. (Intelligence Quotient)
(ii) Analysis of aims and objectives which will be achieved through teaching content-matter.
(iii) Analysis of difficulty-area of students in language items.
Causes of Backwardness in learning  : The following are the reasons of weakness of students in learning :-
(i) Feeble mindedness. (ii) Inferiority complex.
(iii) Physical disability. (iv) Maladjustment.
(v) Lack of interest, aptitude, attitude. (vi) Defective Teaching.
(vii) Uneducational Environment at home and school.(viii) Lack of incentive, confidence and adjustment.
(ix) Lack of guidance. (x) Useless curriculum and syllabus.
(xi) Defective books and exercise-books. (xii) Lack of practice and exercise.
(xiii) Lack of practice for oral aspect of language.
(xiv) Teaching-learning process is not related to real-life situations.
(xv) Continuous awareness of academic progress of the students.
(xvi) Lack of comprehensive and continued evaluation.
Remedial teaching

Remedial teaching is of great importance for the weak students in language because they do not pace with average
and intelligent students in the class. There must be different or separate arrangement for the remedial teaching of
English for the weaker students in the teaching-learning process of English language.
Process of Remedial Teaching : In the process of remedial teaching the following points should be kept in mind :-
(i) Remedial teaching should be followed just after diagnostic test.
(ii) Remedial Teaching is organized to remove the difficulties of the weaker students in study.
Types of Remedial Teaching : There are different types of remedial teaching which are given below :-
(i) Remedial teaching without diagnostic test. (ii) Remedial teaching after diagnostic test.
(iii) Remedial teaching for the whole class. (iv) Remedial teaching for the backwards.
(v) Individual Remedial teaching. (vi) Group-remedial teaching.
Prerequisites of Remedial Teaching : The following are the prerequisites of remedial teaching :-
(i) It should be started from the level of the weak students.
(ii) It should select the area of difficulties of the subject matter.
(iii) There should be continuity of awareness of academic progress of students in remedial teaching.
(iv) Teaching objectives should be achieved through remedial teaching.
(v) Do not call them weak student who are being given remedial teaching.
The Purpose of Remedial Teaching English :
The main purpose of remedial teaching English is to develop the four skills of language:
(i) Listening or Hearing skill (ii) Reading skill
(iii) Speaking skill (iv) Writing skill
Linguistic items of Remedial Teaching of English language
The remedial Teaching may include the difficult areas of the following linguistic items:
(i) Vocabulary or lexical items. (ii) Grammar, structures and usages.
(iii) Comprehension passage. (iv) Composition.
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My Experiment of Teaching  English Language to the Villagers of North India
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The need of English Language in the Modern world: Macaulay might have thought that the knowledge of English
was essential for civilizing Indians, earlier generation might have thought English was necessary for the shaping of the
character. or the development of aesthetic sense. But the present generation is convinced that English is needed to
mobility and social and economical development. Actually, English is the Language of opportunities because it takes
one outside the community, and country to the places where in more opportunities are available for professional growth
and economical advancement. It is language of Science, Technology, Internet and Universe. Therefore, there is a great
demand for English Today, English is the Language not of westernization but modernization. Students of English in
India have realized that English is necessary if they talk about their identity, their Languages, their literature, their
sciences and technology, their economical values and culture so that the world out side may know that their rich
tradition of Language and philosophy of India that can be transferred out side the country.
We must be in a position to talk about our ancient writers like Valmiki, Vedvyas, Kalidas and others. Moreover, we need
to translate; there is large scope of qualitative translations of Indian classical books into English Language. However,
the present scenario requires a new threshold of dignified amplitude. The existing system of English teaching in Indian
is promoting neither critical thinking nor an attempt at original writing on the part of the students. Therefore, a new
approach of communication skill should be envisaged that will look beyond the classroom, beyond the prescribed the
text book etc. A new stream shoaled come out and gush-up through the world air. To concurred with proper professionalism
and better perceptions and appropriate data base management system, an indigenous approach to the teaching of English
in India can be arrived at. Time will come when English will be the Language of common human being for the sake of
real life; one day will prove to be as distinctive and  colorful as the Iyrish or American.
My experiment of Teaching English Language to the villagers of North India provides a certain strategy to teach English
Language. First of all an instructor should start demonstrating naming words with the help of things, pictures, pictorial,
diagrams. Take for instance, a beginner should be taught what is door,  fan, table, chair, pen, boy, girl, student, teacher,
newspaper, book, classroom buildings with their gadgets and set, a refrigerator, a camera, a car, gas-stove and different
utensils. Seconds, minutes,  hours  days, weeks, months, years etc. should be taught in English language. However,
these names may be introduced in mother tongue of the learner but it must be only one time viz in the initial stage. And,
when once it has been done it must not be repeated in the mother tongue of the learner. Subsequently, all these facts
must be drilled in the mind of the learner until, he starts speaking these bare facts, in English language. This general
experiment must be enlarged with the help of attributive adjectives. For instance, a teacher should say it is 'A door' when
the beginner learns it; the teacher should give new word a green door. Another example is that a book, subsequently,  it
must be taught us 'a written book.' 'A fat book, a long book, a short book, "A fact book",  a note book, a red book. This
naming process is a gradual process which requires a great passion. The beginner is expected to learn these names and
attributive names by heart. I would like to say these types I collations will enlarge the vocabulary of the beginner in a
play way and practical method. One thing more important that is be discussed is an important use of verb. Some times,
Ving + Noun and sometimes V-III + Noun must be taught in detail. For a simple deliberation of the students are written
as under :-
Ving +Noun V-III + Noun
Rising sun Written book
Shining star Attested document
Barking dog Polished shoes
Crying baby Taught lesson
Playing boy Done work
Laughing girls Finished object
Dancing heroine Broken window
Running water, Opened door
Teaching teacher Shut eyes
Test of Spoken English (TOSE) : Test of spoken English comprises Grammar and Translation. The TOSE requires
Grammar with English words name, organization and abstract aspects. However Grammar is a primordial arrangement
of words in a scientific was which is analytical study of sentence and words. Therefore, a need of Grammar cannot be
ignored. Various Grammarians have defined variously what a grammar is Dr. Sweet defines it as: "Grammar is the
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practical analysis of  a language-its anatomy."
While Tompson and Wyatt, point out, "Grammar presents the facts of Language, arranged under certain categories and
deals only with what can be brought under general laws and stated in the form of general rules.
Dr. West defines grammar as, "Grammar is not a code of rules; it is, like etiquette and table manners, a statement of
convention; it summarizes what is done by cultured people; and like etiquette, it is a state consent change"1
But these mockers are mocked at by the teaches who teacher English language to the villagers of North India. The
aforesaid scholars might have forgotten that English Language teaching system will take place under the Indian tree of
villages where Panjabi, Rajasthani and Haryanavi speakers will learn.
The veracity is that to teach English language to a native speaker is easy but is  an edge of sword to teach Indian
villagers who are only regional speakers. Consequently, English Grammar Teaching is an essential part of learning
process. With the introduction of  Direct method, Grammar is fast disappearing from school curriculum. In spite of
certain demeritorious grounds, the education of Grammar is essential, for without the adequate use of Grammar, the
native speaker of English will laugh at us.
Creative translation plays a vital role in communicating message on cosmic level : Here teaching of translation deals
with translation as a skill. In fact, translation is a skill which involves a high level of understanding of language and
command of the other. It requires a grasp of the meaning and spirit of an English passage and must know the appropri-
ate phraseology to convey the same in the mother tongue. Word to word translation should be avoided. The teacher are
suggested to use genetive structures, different usage of sentences in different situation.
It is a nutritional advice to the user that all types of Transformation like active passive voice, direct indirect narrations
with appropriate prepositional usage, idioms, phrases, group discussion must be adequately utilised.
Prof. Ryburn points out that, "there is no better test of knowledge of English than translation from the mother tongue an
to English". In Indian like country qualitative translation is the real production of English Language, for there is much
need of translation of books on humanities and Science. Shri R.N. Togore has said in fovour retranslation as: " ..... if we
give them passage  from a good English author and ask them to translate it, the inherent difference between the two
languages becomes quit evident from the very beginning. Now when they translate it back into English, they naturally
follow the Bengali from and at that time if his English is corrected by carefully comparing it with original passage, the
peculiarities of the English style will be effectively impressed on the minds of the pupils." Mr. French, one said,
"translation can't be completely shut out from the English lesson.
Some adoptable suggestions regarding teaching of translation must be kept in mind at the time of translating into
English language from mother tongue.
* The material for translation should be properly selected and graded.
* Literal translation should be avoided.
* Comparison and contrast in the pattern of two languages should be emphasized.
* When new words are introduced, they should be helped with glossary.
* The quality of creative translation must be improved and it should reach the level of international standard for the sake
of communication competence.
References
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It has been felt that we are living in the era of mental unrest and this keeps on growing in leaps and bounds. If one thinks
about this problem, it will be found that the education system of today is playing an important role in the development
of this problem. This is why probably, there is no balance between mind and body as the educational system doesn't
train intellects these days. As Radhakrishnan says "Though educational facilities are within the reach of large numbers,
the level of culture is not high, It has become more easy to get into a college and more difficult to get educated. We are
taught to read but not trained to think."
World is suffering form many problems but none of them is of graver consequence than the problem of human develop-
ment. Material development induces in our minds a mood of despair and makes us feel homeless. It all happens as the
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education of today is being imparted aimlessly. As Radhakrishnan says "Any satisfactory system of education should
aim at a balanced growth of the individual and insist on both knowledge and wisdom. It should not only train the
intellect but bring grace into the heart of man. Wisdom is more easily gained through the study of literature, philosophy
and religion. If we don't have a general philosophy or attitude of life, our minds will be confused and we will suffer
from greed, pusillanimity, anxiety and defeatism."
Language and Society
Every society, as a matter of fact, is a language society and it is substratum of all relationships. We communicate with
people, express our ideas and share our feelings through the language. Society and individual are inter related and
language plays a role of mediator between both of them. In this way, language is not a group of words only but it carries
the whole culture also. In the beginning society creates language and then society is created and shaped by the language.
An individual is the smallest unit of society. Society is like the thread of a rosary on which individual pass through like
beads. As society is reflected in an individual, to understand and evaluate society. We have to consider the individuals.
If the minor in the form of an individual is clean, we can see in the individual the reflection of a healthy society.
Transformation and English
Language contains societal values - that are responsible for social conditioning and social learning. The sequence of any
social change shows that any society is really a language community. The individual transforms his/her meanings into
social values via language. Values have to be incorporated into language before they can become incorporated into the
stock of social values. Language brings forth the social reality. It is language that brings people together and keeps them
together. Language plays an important role in shaping one's character, it is the single important factor which distin-
guishes human beings from other living beings. Many philosophers of language are of the opinion that language is not
just medium which mediates the reality but something which plays pivotal role in transforming society. Bhartrihari and
Derrida rightly say in this regard “there is nothing beyond language”.
Since English has become the language of opportunities and a global language, we have to teach this language. More-
over, the aim of education is inclusive in post-independence India but the English language has been an elitist and metro
phenomenon right from the colonial days. This must be changed now and English must be taught to all so that every-
body gets the benefit of globalization. So, the aim of teaching English must be social welfare and not just career
building alone. The teaching of English should be coupled with the teaching of social values in order to transform the
society. But so far not much has been done in this regard and we are still continuing with the outdated syllabuses
modeled in the 19th century that cover the syllabus without considering whether all this is relevant for the objectives
that we have in the view. Prof. N. Krishnaswamy also writes about this problem in his book 'Empowerment English' that
"teaching English is examination oriented and degree driven because it has not been made relevant to our own situation.
We in post-independence India are still living on 'received knowledge', partly because of the legacy of colonialism and
partly because of our admiration for the west. We do not seem to think that our own achievements, problems, values,
culture and heritage are fit enough subject matter for teaching English in our country". This is how exactly we don't
have those contents in our syllabuses that are very much needed for the rational and creative thinking.

Teaching English language and literature through socially relevant issues will be great tools for the societal
transformation. Because in a country like India, where students read very little outside the prescribed texts, textbooks
should be made the instruments of social change. In this way students will get an exposure for both contents of the
subject (language & literature) and values. There implicit aim is to teach values and the explicit aim is to teach English.
Teaching English for social transformation, in this way, will serve multiple purposes i.e.
1. Teaching English with clear aims and objectives in post-independence India;
2. Teaching moral, social and cultural values along with English, keeping in view the good of all;
3. Teaching English in a relevant and interesting way so that learners get emotionally involved in the learning process;
4. To prepare materials that will have human interest and relevant to our situation.

In this way, teaching of social transformation through English will certainly do much to tone-up the system of
education but it has to be imparted with a sense of mission by dedicated pedagogues with a clear vision.

References:
(1) Bhagat, Chetan: Adding values to life, Times of India. January 1, 2011.
(2) Ghosh, Mrinal K: English as a Global language Authors press, New Delhi (2009).
(3) Krishnamurti, J. Education and the significance of life KFI,  USA (1992).
(4) Krishnaswamy, Lalitha and et. al. Empowerment English, Macmillan India Ltd (2000).
(5) Krishnaswamy N. and T. Sriraman:  Creative English for communication, Macmillan India Ltd. (2009).
(6) Krishnaswamy N. and T. Sriraman: Current English for Colleges Macmillan India Ltd. (1990).
(7) Mahpragya  Acharya  and A.P.J. Abdul Kalam: The Family and the Nation Harper  Collins, (2008).
(8) Radhakrishnan, S.: Occasional speeches and writings, Publication division (ministry of Information and Broadcasting Govt. of India) (1992).
(9) Radhakrishnan, S. Radhakrishan's speeches and writings, Publication division (Ministry of Information and Broadcasting Govt. of India) (1992).
(10) Simon, Sir Ernest, The aims of Education for citizenship (from Education for citizenship) USA.



(63) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

Using Literature in Language Teaching: An Approach
Rajendra Prasad

Lecturer in English
Govt. Senior Secondary School

Suratgarh, Sri Ganganagar

The approach has its beginning in 1990 with the publication of Alan Duff and Alan Maley's book “Literature”. At that
time the idea using literary text in a language teaching was revolting, for it recommends changing the form of the text,
but now it is an acceptable approach in classroom teaching.
Why Duff and Maley recommend literature?
1. Literary texts are easily available for teachers and students.
2. They provide students a variety of texts and types.
3. Literary texts are good source of cultural values.
4. They provide linguistic varieties and different personal growth factors.
5. The setting, the characterization, situations, and assumptions which literary texts provide give opportunity to

develop tolerance and understanding.
6. They create emotions and affect the students.
7. These texts are the best in their field so they are the best example for our students.
What are the difficulties in using literature in language classroom?
1. Literary texts are sometimes too difficult to use in a classroom.
2. Students get confused so it demoralizes the teacher.
3. It becomes difficult for a teacher to choose appropriate text.
4. Sometimes texts are so long that it is difficult to simplify.
5. Cultural difference becomes complicated to explain in classroom
6. Sometimes literary texts have a lot of references so students cannot understand it.
We have seen many difficulties in the selection of any literary text. Let's see what the main points to remember before
the selection. Please ask yourself:
1. Is the subject matter likely to interest this group?
2. Is the language level about right? Not too easy, not too difficult?
3. Is it about the right length for the time available?
4. Does it require a lot of cultural or literary background?
5. Does it help in the exploitation for language learning?
Alan Duff and Alan Maley's book “Literature” gives many activities to use literature in classroom. Let's see some of them.
1. Deformation of a poem: we can ask our students to deform any poem. Our students should be asked to use their

ideas and re-write the poem in their own words. In the beginning we can make groups of 4 to 5 students so that they
don't feel any difficulty. Example:

Original stanza Deformed stanza
Whose woods these are I think I know Whose school is this I think I know
His house is in the village though They study here and then go
He will not see me stopping here They stay here and learn many things
To watch his woods fill up with snow. They watch it fill up withboys and girls
Students may deform it in their own way. Teacher should deform first two lines so that students can get help from it.
Remember that deforming can be done only when you understand the meaning of the poem. So students are inspired to
know the meaning of the poem so that they can deform it. It is very simple but very effective in poetry teaching.
Splitting a poem: if you have a poem with long lines, you can split long lines in two parts, jumble up the parts and then
give your students to re-arrange the poem. In the beginning teacher should recite the poem twice or thrice then ask your
students to close their books and re-arrange the poem.
Jumble up paragraphs:  Teacher can take any longer text and then divide the class into groups. Now give each group one
paragraph and ask them try to understand it. Now each group will explain their paragraph. When all are finished they
will try to serial their paragraph and tell what is number of their paragraph.
Simplification of difficult text: teacher can simplify any difficult text and then provide the copy of the text to the groups of the
students. Now students will read the text and each group will explain their text. After that students can read the original text.
In this way we can see that we can use literary text for teaching language to our students. These texts are easily available
and help our students very much.
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In India, the medium of instruction in the majority of rural & urban schools is the regional language. English is being
introduced as a Second Language at the primary level in almost all these schools. However, even after many years of its
compulsory study, vast numbers of high school students are unable to speak, read or write simple English phrases and
sentences. In many parts of India, people consider English as a difficult affair. They have adopted a kind of phobia. In this
situation, more responsibility has come on the teachers' shoulders. To teach English Language innovatively is the need
of the hour. They must try to know the advancement in English Language and innovative use of it from time to time.
Teaching toddlers to read & write is the most important responsibility, so it must be done with a lot of patience and care.
Early childhood education is the key reason for the development of motor skills and analytical skills. Common methods
of teaching pre-scholars may vary from one child to the other depending on their grasping capacity and attention span.
So it's important to keep them interested in what they are being taught which means using phonetics to a very large
extent and repetitive visual display of alphabets.
Printable alphabet letters are readily available on the internet. They are innovative educational toys which come in big
fonts, can be printed one alphabet at a time & surely make learning a joyful activity. Printable alphabet letters are easy
to use& dynamic in their teaching potential. Children react more positively and take active participation.
The printouts of printable alphabets can be cut into shape and used as templates for making the children fill colour in it.
Using different colours and describing the colours loudly to them will also help them differentiate between the colours
& remember their names.
Tongue Twisters for kids: These are excellent tools to be employed for speech therapy for toddlers. Remember to start
with the short ones first. Teach your child the proper pronunciation of the phrase slowly and then encourage him to
gather speed. Make sure that he repeats them continually for some time and you will gradually see a rise in his voice.
Some Short Tongue Twisters:
I) A pack of posky  pixies II) A box of mixed biscuits, a mixed biscuit box
III) Smelly shoes and socks shock sisters IV) A fat free fruit float
V) Bad money, mad bunny
Grammar Based Tasks: Instead of teaching grammar through rules and regulations, contextualized and mimic real life
communications, students can benefit, even if they are at basic level.
Teaching through Skits: Repetition of a particular sentence pattern need not be done mechanically and boringly. Young
children use drama naturally. They are always in the land of make believe: “this is our house, and this is the baby, she is
just born and she has to sleep now.” They assign roles and direct the action: “I'll be mummy and I'm going shopping.
You're daddy; you have to go to work!” Children slip in and out of multiple roles.
Preparing an ESL play together is a bonding experience for the whole group. All children are involved, from the shyest
to the most outspoken and all contribute to the final outcome. Aside from direct benefits for learning English, using
creative drama make students more skilled and more rounded individuals. Teaching through skits can provide an oppor-
tunity for students to repeat words, phrases and sentences in context, in an enjoyable manner.
We must not forget that 'Rome was not built in a day. 'Energetic and continuous efforts are required by the teachers to
take English Language Teaching to desired height.

Once I asked God

Once I asked God
What is  worship
Which are the best words
Long prayers or chirping of birds.

I felt I got the message
God said:
The dawning place of my light
Shedth its radiance
With the same sight.

I am for everyone
Everyone is me
My favours are with you.
Wherever you go
You can't see me
But feel me by a flow
With you always.
Beneath your monstrous ego.

So, choose your way
Always be happy and gay
Follow justice, unity and love
And get best way to pray.

Jyoti Setia
Lecturer in English

Govt. Girls' Sr Sec School,
Shri  Dungargarh, Bikaner
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Use of L1 in EFL classes
Dr. Sugandha Behal

Lecturer
Govt. Girls' Sen. Sec. School, Sangaria

The use of the mother tongue in EFL classes is debatable in the foreign language classroom. Advocates of the
monolingual approach suggest that the target language should be the only medium of communication, believing that the
prohibition of the native language would maximize the effectiveness of learning the target language. However, some
teachers believe that the use of the mother tongue can be helpful in learning new vocabulary items and explaining
complex idea and grammar rules. They contend that teachers who master the students' native language have far more
advantages over the ones who don't.
The monolingual approach
A proponent of the monolingual approach, Krashen has argued that learners acquire foreign languages following basi-
cally the same path they acquire their mother tongue. According to him, the use of the mother tongue in the learning
process should be minimized (1981).In fact a lot of teachers believe that L1 use in EFL classes must be discouraged
because of many reasons.
· Use of L1 may become a habit that both learners and teachers may resort to whenever a difficulty is encountered.
· L1 may be sometimes misleading when learning the target language. In spite of the existence of universals

governing language systems, languages differ more or less.
· When using L1 to teach EFL students, errors may emerge due to the L1 transfer. Examples of errors range from

vocabulary to grammar. Arab learners for example may encounter difficulties related to the syntactic structures of
sentences. In Arabic, the sentence structure is V-S-O while English sentences are built following the S-V-O structure.
Arabic and English also differ morphologically. The morphology in Arabic is non-linear while in English it is
linear.

· The use of L1 in EFL classes hinders the provision of enough comprehensible input, a prerequisite for acquiring
any language.

The bilingual approach
The monolingual approach has been criticized by many teachers who find that the use of L1 in EFL classes is beneficial
at various levels. This point of view is expressed clearly by SheelaghDeller and Mario Rinvolucri (2003) in their book
'Using the Mother Tongue'and earlier by Atkinson (1987). More recently Widdowson (2003) also called for an explicitly
bilingual approach.
L1 has long been considered as a lower language and a source of errors. This view is now being criticized because EFL
teachers have become aware of the significance of L1. Vivian Cook (2001) writes about the mother tongue in EFL
classes as“a door that has been firmly shut in language teaching for over a hundred years.”
When students come to the classroom they don't come out of the blue; they come “loaded” with their native language
and a cultural heritage that nobody must deny or underestimate. EFL teachers working with monolingual students at
lower levels of English proficiency find prohibition of the mother tongue to be practically impossible. So instead of
looking at the students' native language and cultural background as inferior or a source of errors, they must be used as
a tool to maximize foreign language learning. It's worth noting that the use of L1 in EFL classes is just a “rehabilitation”
of those “students who were forced to smuggle their bilingual dictionaries into classrooms and hide them under the
table.”  The mother tongue represents a powerful resource that can be used in a number of ways to enhance learning but
it must always be used in a principled way. SheelaghDeller and Mario Rinvolucri's book 'Using the Mother Tongue',which
provides practical L1 activities, shows that judicious use of L1 can maximize language learning.
Judicious use of L1 in foreign language learning
Using L1 is not the problem. The problem is when and how to use it. Before answering this question, it should be born
in mind that L1 use must be considered “as a means to an end”. The target language must be used where possible and L1
when necessary. Here are some examples of appropriate use of L1 in EFL classes.
· Beginners
The mother tongue can be probably more beneficial to beginners. As they progress in their learning the target language
will take the lead.
L1 can be time-saving

Instead of going through a long explanation in the target language, it is sometimes easier and more efficient to give
a translation of a vocabulary item or an explanation of a grammar point. Imagine a teacher who wants to teach the word
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“car” to French students and start by phrasing the explanation as follows “a car is a road vehicle with an engine, four
wheels, and seats for a small number of people” while a simple translation of the word ( or perhaps the use of visual
aids) would be enough.
· Comparison : A comparison of English and the mother tongue can be a very enriching experience. In fact, discov-
ering the similarities and differences of both languages can enhance the TL acquisition. This comparison can be done at
different levels:
· Vocabulary
-- Exploring the nuances of vocabulary items in both languages
-- Building bilingual (or even multilingual) semantic maps
· Grammar
- comparison between L1 grammar and target language grammar yields interesting results
- This comparison will highlight the differences between the two languages. Teachers and learners may build on

these differences to avoid negative transfer (L1 transfer which may be a source of errors.)
-- The comparison also shows the similarities which will undoubtedly boost the internalization of the TL grammar.
Cultur e : Language is a vehicle for cultural aspects. If teachers ban the use of the mother tongue, this underlies an
ideological conception of L1 culture as being inferior. Alternatively, cultural differences and similarities can be high-
lighted to help learners accept and tolerate differences while at the same time preserve their cultural uniqueness. This
can be done through various activities where L1 plays an important role.
o Proverbs : Students may be given a set of proverbs in the TL and be asked to find the corresponding ones in their
mother tongue if they exist. If not they try to translate the proverbs into their language.
o Idiomatic Expr essions : Again, finding the corresponding idioms or a translation of TL idioms might be very
helpful to detect cultural differences or similarities
o Songs : Translation of lyrics
o Jokes : Funny EFL activities can be built on jokes. Students may translate and tell or act TL jokes to create a free
stress environment and spot TL cultural specificities.
· Str ess : Using L1 gives a sense of security and acknowledges the learners identity, allowing them to minimize the
stress they may feel in EFL classrooms. With careful use of L1 learners may become willing to experiment and take
risks with English.
· Needs :  Learners' needs must be expressed in L1 since the TL is not yet mastered. Learners will never be able to
express and communicate their needs with a language they speak poorly.
· Classroom management : Management of conduct and discipline is sometimes hard to be done in the target
language. For instance, if a serious problem emerges in the classroom, will the teacher really insist on an English-only
policy when coping with it?
· Grammar : L1 can be of great help when teaching grammar. Translation exercises for example may be the perfect
practice when there is a grammar point that is causing trouble to students.
· Instructions : According to my experience with EFL classes, I can dare say that so many failures in tests were due
to learners' lack of understanding of instructions. L1 can be used to redress this issue, helping students to understand
what is exactly asked from them.
· Rationale : Students need to understand the rationale behind activities or methods. It is important that they know
where they start and what they will able to do. They should understand what lies behind the methods the teacher is
using. This can only be done at this level through the students' native language.
· Err ors : Discussion of some recurring errors- It is true that a lot of errors are caused by L1 transfer. French
students, for example, say “I'm agree” instead of “I agree” which is an error due to L1 transfer (in French “Je suisd'accord”.)
A discussion in L1 of such errors will help students overcome these problems.
Of course, the list may be extended to other areas of foreign language teaching.
Conclusion : The debate over the use of L1 in foreign language teaching hasn't been settled yet. On the one hand there
are those teachers who reject the use of L1 altogether or fail to recognize any significant potential in it. On the other
hand, there are those who either massively overuses it. Both are abusing a resource of great importance and delicacy
each in his own way. My view consists of using the target language as the medium of instruction when possible and
switching to the mother tongue when it is really necessary. A rational and judicious use of L1 in EFL classes can only be
advantageous. L1 use must be tuned up with effective target language teaching, taking into consideration learners'
mother tongue and cultural background and using them to the best of their interest.
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Ways to Master the Learning Process
Poonam Kaushik

Lect. in English,
MIT, Bikaner

Teaching is a goal oriented process and it influences learning Teaching and learning both processes go hand in hand. a
teacher teaches some facts to the students in the classroom but students may or may not be  learn at the same way . It is
because of the differences in the levels of students, their need, attitude, passion, towards language and learning style
.Teaching can be effective if teachers catch everybody's eye by using techniques which facilitate language learning.
There are some tools to improve, to enhance effective teaching techniques.
1. Set one's house in order : Teaching is the most effective tool, teacher need to see how the wind is blowing means in
quick response to the need the students feel. So we should make every effort to teach the students when students are
ready to learn the things.
2. Students should be raised to occasion : First we need to present information to the students and they should be
ensured that this is not the part of teaching and learning .Students should be identified by us about their learning needs
and outcomes. Out of hand teacher should help the students to develop the way to pave one's way .As the teaching
process requires swiftness, a teacher can further engage the students by selecting teaching strategies and material that
require student's direct involvement, such as role play and return demonstration.
3. Star t with primar y and previous knowledge : Learning turns faster when it starts with what the students already
know. If we talk over teaching that begins by comparing the old known information and new; unknown thing allows to
grasp new information more quickly .At the eleventh hour the work out on old information connect with the new
process.
4. Out and out move from simple to complex : Learning is not off and on process it is a rapid process in it students
find learning as an ongoing process, if he has the opportunity to maintain simple concepts first and then apply these
concepts to more complex ones, so learning goes through the channel. A careful assessment read upon the differences
in to the quick understanding and help a teacher to frame the planning and starting point of teaching.
5. Put our shoulder to the wheel for student's learning style : How a student learns, it depends not only on his/her
intelligence and on the basic knowledge but also on the students learning style. Learner learns the thing the best by
seeing or reading; that is visual learning , auditory learners by listening and tactile learners by doing . A teacher should
plan teaching activities put well with teaching tools to the learning style. A teacher should set store in teaching tools
such as printed material, illustration, video-tapes and actual equipments.
6. See the light by learning domain : Quite a few aspects need to categorize what the students need to learn into proper
domain that helps to identify and evaluate the behaviors you expect. Three domains in apple pie order regarding learn-
ing behavior  Cognitive, Psychomotor, and Affective .The Cognitive domain is the part and parcel of intellectual ability.
The psychomotor domain deals with the expressions of feeling about attitudes, interest and values. Learning is a root
branch of all three domains.
7. Material to be hand and glove in the good book of students : In learning process, introduce the students to the new
facts, new facts are a Herculean task for the students at a time. Regarding material teacher need to turn the table in
another way to facilitate learning. Learning is to relate material to the student's life style and to recognize safe and
sound; Meaningful material make the student learn quicker and easily. On the other hand, by off handed instructions
students may feel overwhelmed and appear unreceptive to the teaching and all the signs of mental fatigue.
8. Allow the students turn over a new leaf by winning manner : Learning can be easier when the students are aware
of their progress, so students should be given the chance to apply their new knowledge and skill. By all the ways and
means learning turns a new world and provide an opportunity for solving problems, feedback and emotional touch.
Positive feedback put best efforts to open the window of a new world for a well read man. Without fail they probably
assess their progress towards learning goals.

All in all success lies in reaching the desired learning goal with the sense of growing, desired material and
techniques can help a person to retain and refine his/her personality .

First and last I conclude with one very important point that learning is a slow process which goes on inces-
santly throughout the life, so  as the saying goes the slow steady wins the race because there is no universal school for
the standard students but by all means of variety the educational establishment provide the culture and social safe guard.
Teacher is a Gardner in the society and maintains the garden as in the form of world. To deal efficiently with extremely
enormous task, teacher requires being not a sheet anchor, not a scientist but an artist.
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Literature: Its Value and Teaching Models
Sanghmitra

Senior teacher (English)
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In my mind, the value of literature is any work which can significantly enhance the questions put forth by Leo Tolstoy:
What can we do and how shall we live? I believe that these particular questions help to frame the usefulness of litera-
ture. Any work which considers   literature has to address both questions.    Through literature we can see into other
people's lives and become more understanding or tolerant. Whenever I read a novel or a poem expressing a new way of
seeing something, I feel like I've grownup.  When I read the poem written by Robert Frost, '   Stopping by woods in a
snowy evening' I feel as if I am travelling with the poet at that night. I feel the same chillness and solitude, deeply rapt
in thoughts.  In other words, Literature transports us to another place, through another pair of eyes and has only been
since the 1980s that this area has attracted more interest among EFL teachers.    .
 What is literature?
 The Macmillan English Dictionary gives the following definition:
Literature(noun)
stories, poems, and plays, especially those that are considered to have value as art and not just entertainment. One
broader explanation of literature says that literary texts are products that reflect different aspects of society. They are
cultural documents which offer a deeper understanding of a country or countries.
Why use literature?
There are many good reasons for using literature in the classroom. Here are a few:
We learn about the hearts and minds of other people, as a result.  A valuable literature should offer something to the
reader in terms of hope, encouragement, escape, empathy, love, knowledge of human nature, behavior   and relationship
etc.  Perhaps this means that for each of us, we must establish the value of the literature for ourselves. Thus literature is
the recording of the human heart, the human experience; it is the true history book, the true cultural recording.  If one
reads a Russian novel, does one not learn about the Russian people? Does it not make us richer for the experience?  Can
we imagine any culture without literature?  Certainly not. I think no culture can survive without literature. Literature has
been a subject of study in many countries at a secondary or tertiary level, but until recently has not been given much
emphasis in the EFL/ESL classroom. It
1. Literature is authentic material. It is good to expose learners to this source of unmodified language in the classroom
because they skills they acquire in dealing with difficult or unknown language can be used outside the class.
2. Literature encourages interaction. Literary texts are often rich is multiple layers of meaning, and can be effectively
mined for discussions and sharing feelings or opinions.
3. Literature expands language awareness. Asking learners to examine sophisticated or non standard examples of lan-
guage (which can occur in literary texts) makes them more aware of the norms of language use
 4.Literature educates the whole person. By examining values in literary texts, teachers encourage learners to develop
attitudes towards them. These values and attitudes relate to the world outside the classroom.
4. Literature is motivating. Literature holds high status in many cultures and countries. For this reason, students can feel
a real sense of achievement at understanding a piece of highly respected literature.
Dif ferent models of teaching literature in class
There have been different models suggested on the teaching of literature to ESL/EFL students
How the teacher will use a literary text depends on the model they choose.
1. The cultural model views a literary text as a product. This means that it is treated as a source of information about the
target culture. It is the most traditional approach, often used in university courses on literature. The cultural model will
examine the social, political and historical background to a text, literary movements and genres. There is no specific
language work done on a text. This approach tends to be quite teacher-centered.
2. The language model aims to be more learner-centered. As learners proceed through a text, they pay attention to the
way language is used. They come to grips with the meaning and increase their general awareness of English. Within this
model of studying literature, the teacher can choose to focus on general grammar and vocabulary (in the same way that
these are presented in course books for example) or use stylistic analysis. Stylistic analysis involves the close study of
the linguistic features of the text to enable students to make meaningful interpretations of the text  it aims to help
learners read and study literature more competently.
3. The personal growth model is also a process-based approach and tries to be more learner-centered. This model
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encourages learners to draw on their own opinions, feelings and personal experiences. It aims for interaction between
the text and the reader in English, helping make the language more memorable. Learners are encouraged to “make the
text of their own”. This model recognizes the immense power that literature can have to move people and attempts to
use that in the classroom. .
These plans are all based on short extracts or poems and can therefore easily be used over one class period. However,
there are very good reasons for encouraging learners to read books. Extensive reading is an excellent way of improving
English, and it can be very motivating to finish an entire book in another language.
 In our first Methodology article on Using Literature, there were two sample lesson plans based on an excerpt or a short
story. Both followed a similar lesson plan format, outlined below.
Stage one:
There are two different possible routes can taken  for this stage:
 1.  This could take several forms: a short discussion that students do in pairs, a whole class discussion, a guessing game
between teacher and the class or a brainstorming of vocabulary around that topic
 2.  Find out what the students already know about the author or the times he/she was writing in. Give the students some
background information to read. Explain in what way this piece of literature is well-known.
Stage two: before reading
Preparing to read activities include:
1. Pre-teaching very difficult words (note: pre-teaching vocabulary should be approached with caution. Often teachers
“kill” a text by spending too much time on the pre-teaching stage.
2. Predicting. Give students some words from the extract and ask them to predict what happens next. If it is a play, give
them a couple of lines of dialogue and ask them to make predictions about the play.
3. Giving students a “taste”. Read the first bit of the extract (with their books closed, or papers turned over) at normal
speed, even quickly. Ask students to compare what they have understood in pairs. Then ask them to report back. Repeat
the first bit again. Then ask them to open the book (or turn over the page) and read it for themselves.
Stage three: understanding the text, general comprehension
Often with extracts or poems, I like to read the whole thing to my students so that they can get more of a “feel” for the
text. With very evocative pieces of literature or poetry this can be quite powerful. Then I let students read it to them-
selves. It is important to let students approach a piece of literature the first time without giving them any specific task
other than to simply read it. One of the aims of teaching literature is to evoke interest and pleasure from the language.
If students have to do a task at every stage of a literature lesson, the pleasure can be lost.
Once students have read it once, you can set comprehension questions or ask them to explain the significance of certain
key words of the text. Another way of checking comprehension is to ask students to explain to each other (in pairs) what
they have understood. This could be followed up by more subjective questions (e.g.. Why do you think X said this?
How do you think the woman feels? What made him do this?)
Stage four: understanding the language
At this stage, the students get to grips with the more difficult words in the text. See how many of the unfamiliar words
students can get from context. Give them clues.
 Teacher can look at certain elements of style that the author has used. We should remember that there is some use in
looking at non-standard forms of language to understand the standard.
If appropriate to the text, look at the connotation of words which the author has chosen. For example, if the text says
“She had long skinny arms,” what does that say about the author's impression of the woman? Would it be different if the
author had written “She had long slender arms”?
Stage five: follow up activities Using poems
· Have students read each other the poem aloud at the same time, checking for each other's pronunciation and

rhythm. Do a whole class choral reading at the end.
· Ask students to rewrite the poem, changing the meaning but not the structure.
· Ask students to write or discuss the possible story behind the poem. Who was it for? What led to the writing of this

poem?
· Have a discussion on issues the poem raised and how they relate to the students' lives.
Using extracts from stories or short stories
· Ask students to write what they think will happen next, or what they think happened just before.
· Ask students to write a background character description of one of the characters which explains why they are the

way they are.
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· Ask students to imagine they are working for a big Hollywood studio who wants to make a movie from the book.
They must decide the location and casting of the movie.

· Ask students to personalize the text by talking about if anything similar has happened to them.
· Ask students to improvise a role play between two characters in the book.
Using extracts from plays
Most of the ideas from stories (above) could be applied here, but obviously, this medium gives plenty of opportunity for
students to do some drama in the classroom. Here are some possibilities:
· Ask students to act out a part of the scene in groups.
· Ask students to make a radio play recording of the scene. Listen to the different recordings in the last five minutes

of future classes. Whose was the best?
· Ask students to read out the dialogue but to give the characters special accents (very “foreign” or very “American”

or “British”). This works on different aspects of pronunciation (individual sounds and sentence rhythm).
· Ask students to write stage directions, including how to deliver lines (e.g. angrily, breathlessly etc) next to each

character's line of dialogue. Then they read it out loud.
· Ask students to re-write the scene. They could either modernize it (this has been often done with Shakespeare), or

imagine that it is set in a completely different location (in space for example). Then they read out the new version.
   Problem 2: How to choose material?
Think about the following factors when we choose a piece of literature to use with learners:
· Do we understand enough about the text to feel comfortable using it?
· Is there enough time to work on the text in class?
· Does it fit with the rest of   syllabus?
· Is it something that could be relevant to the learners?
· Will it be motivating for them?
· How much cultural or literary background do the learners need to be able to deal with the tasks?
· Is the level of language in the text too difficult?
Problem 3: Is the text too difficult?
Obviously a teacher would not want to use a text that is completely beyond their learners. This would ultimately be
frustrating for everyone involved. However, the immediate difficulty with vocabulary in a text might not be an obstacle
to its comprehension. Learners can be trained to infer meaning of difficult words from context. The selection of a text
must be given careful thought, but also the treatment of the text by the teacher.

Success is not bought or inherited. It is a product of what we put in. It begins with a good feeling about where we are
and a positive attitude about what we want to be.

Nothing is impossible in this world if you have a few basic qualities such as…..
Positive thinking: Always have a positive attitude towards your task.
Planned Action: If we go on the right planned path, we can achieve our goal.
Hard work: If you want to stand in this world, you have to work hard. Though we believe in destiny, there is no
substitute for hard work.
High Dream: If you have high target and design, the building of dreams and hopes, you will  get them.
Learning from experience: The best way is to learn from the experience of others who have traveled before us and then
introduce possible improvements and innovations.
Courage: If you are fearless, you can do anything. Try to avail opportunity and turn defeat into victory.

Madhu Lata Jain
Teacher Govt. Primary School, Zeerota, Sanganer, Jaipur
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Code of Professional Ethics for Teacher
Dr Anju Tinna

Lecturer, IASE , Bikaner
Ethics, also known as moral philosophy, is a branch of philosophy that addresses questions about morality. Professional
ethics are a set of norms or codes of conduct, set by people in a specific profession. A code of ethics is developed for
each profession. This declaration represents an individual and collective commitment by teachers and other education
personnel evolved by All India Primary Teachers Federation. Every profession has certain values and ethics. Teaching
profession too has its own ethics. Professional ethics can contribute significantly to enhance the status of teachers and
their self esteem and for increasing respect for the profession in the society. Quality public education is a corner stone
of a democratic society. Teacher and educationists should develop confidence among society and general public.
PREAMBLE
1 To recognize that education of good quality is the fundamental right of every child.
2 To recognize that education aims at all round development of human personality.
3 To recognize the need to promote our national ethos, cultural heritage, international understanding and world peace.
4 To recognize the responsibility to attain and direct the highest degree of ethical conduct toward students,
    Parents/guardians, society and nation.
Commitment to the students - The student shall
· Respect the rights of all children to benefit from the provisions identified in the UN convention on the rights of the

child (1989) particularly those rights that apply to education.
· Respect basic human dignity of children while maintaining discipline in the school.
· Safeguard and promote the interest and wellbeing of students and make every effort to protect students from

bullying and physical or psychological abuse.
· Treat all students with love, affection and dedication, irrespective of caste, sex, status, religion, languages and

place of birth.
· Maintaining punctuality while performing his/her duties.
· Set a dignified looking dress and behaviors worthy of example to the students.
· Assist students to develop set of values consist with national and international human rights standards.
· Acknowledge the uniqueness, individuality and specific needs of each student and provide guidance and encour-

agement to each student to realize his/her full potential.
Commitment to the Parents/guardians - The Teacher shall
· Establish cordial relations with parents/guardians.
· Provide information regularly to parents regarding the attainments and shortfalls of their wards.
· Make every effort to encourage parents to become active member of Parent Teacher Association, Mother Teacher

Association, and to actively involve in the education of their child.
· To actively support the learning process by ensuring that children avoid forms of child labor that could affect their

education.
· Give advice to the parents, that is in the best interest of child and refrain from doing anything which may under-

mine student's confidence.
Commitment to the Society and nation - The Teacher shall
· Strive to develop harmony among different religious and linguistic groups.
· Work actively to strengthen national integration and spirit of togetherness and oneness.
· Respect Indian culture and develop positive attitude among students.
· Respect and be loyal to the institution, community, state and the nation to promote democracy, secularism and

human right.
· Strive to solve the problems with vast understanding such as early marriages, dowry, HIV/AIDS.
· Strive to develop the educational institution as a community and human resource development centre, providing

knowledge and information needed for development.
Commitment to the Profession - The Teacher shall
· Respect his/her profession including the rights of colleagues in the profession.
· Participate in the programmes of professional growth like in-service education and training, seminars, symposia,

conference etc .
· Encourage to enhance his/her potential and also encourage capable individuals to enter and remain the in the

profession.
· By respecting colleagues opinion and advice when it is necessary.
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How to develop speaking skills
Strategies for Developing Speaking Skills

Dayal Singh Bijarnia
Ph.D Scholar

Fatehpur Shekhawati, Sikar

These are the simple steps of strategy for developing speaking skill, the moments we follow them, the fountain of
confidence will spring up- Try to respond to what people say. We can often get clues to what people think by looking at
their body language. Respond to them in a natural way.

Try not to translate into and from the language. This takes too much time and will make us more hesitant.

When forget a word, do what native English speakers do all the time, and say things that'fill' the conversation. This is
better than keeping completely silent. Try using um, or er, if you forget the word.
Don't speak too fast! It's important to use a natural rhythm when speaking, but if you speak too fast it will be difficult for
people to understand  Try to relax when speak  The mouth does most of the pronunciation work. When we speak English
at normal speed, we discover that many of the pronunciation skills, such as linking between, will happen automatically.
Remember, when speaking Try to become less hesitant and more confident.

Don't be shy to speak  the more confidence will become.
Remember to be polite  use “please” and “thank you” if ask something for you.
In my opinion, there are three important points which should be paid attention to improve  speaking skills : 1. Dare to
say 2.  Should be confident and calm when you are taking your communication 3.  Should keep up it when  make some
progress!

Using minimal responses :
Language learners who lack confidence in their ability to participate successfully in oral interaction often listen in
silence while others do the taking. One way to encourage such learners to begin to participate is to help them build up
a stock of minimal responses that they can use in different type of exchanges. Such responses can be especially useful
for beginners. Minimal responses are predictable, often idiomatic phrases that conversation participants use to indicate
understanding, agreement, doubt, and other responses to what another speaker is saying. Having a stock of such re-
sponses enables a learner to focus on what the other participant is saying, without having to simultaneously plan a
response.

Recognizing scripts :
Some communication situation are associated with a predictable set of spoken exchange -- a script. Greetings, apolo-
gies, compliments, invitations, and other functions that are influenced by social and cultural norms often follow pat-
terns or scripts. So do the transactional exchanges involved in activities such as obtaining information and making a
purchase. Instructors can help students develop speaking ability by making them aware of the scripts for different
situation so that they can predict what they will hear and what they will need to say in response. Through interactive
activities, instructors can give students practice in managing and varying the language that different scripts contain.

Use language to talk about language :
Language learners are often too embarrassed or shy to say anything when they do not understand another speaker or
when they realize that a conversation partner has not understood them instructors can help students overcome this
reticence by assuring them that misunderstanding and the need for clarification can occur in any type of interaction,
whatever the participants language skill levels. Instructors can also give students strategies and phrases to use for
clarification and comprehension check.

Be articulate. It is important to speak clearly, so that the message comes in a way that every listener can understand.
Articulate talk is talk that gets remembered because people instantly understand what it is that you are saying. It means
uttering you words distinctly, preferring simpler words over more complex ones, and speaking at a level guaranteed to
be heard but without coming across as too quiet, overly bored, or disengaged.
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Be vocally interesting. A monotone is not pleasing to the ear. A good communicator will use “vocal color” to enhance
the communication. Norma Michael recommends raising the pitch and volume of our voice when we transition from
one topic or point to another, and to increase the volume and slow down the voice whenever raising a special point or
summing up.
Be clear from the outside as to the purpose of what you wise to convey. For Example, our purpose could be to inform
others, to obtain information, or to initiate action. We need to know in advance that we expect from our communication.
Stay on topic. Once we start addressing the three main points, we should make sure all facts, stories, allusion, etc. , add
to the conversation or debate. If we have already thought through the issue and the essence of the ideas that  wise to put
across, the mind. Be a good Listener to develop speaking skills Listening is an essential parts of communication, and it
is different from hearing. Being a good and patient listener helps you only solve many problems at works or home, but
also to see the world through the eyes of others, thereby opening your understanding and enhancing your capacity for
empathy. In addition, you learn a lot from listening. as simple as listening to and acknowledging other people may seem,
doing it well, particularly when disagreement arise, takes sincere efforts and lots of practice.
Create a conducive physical and mental space. Remove all distractions. Give all of your attention. Turn off cell phones.
It may be easiest to arrange to tato whatever the person might have to say.
Follow and encourage the speaker with body language. Nodding your head will indicate you hear what the speaker is
saying, and will encourage them to continue. Adopting body postures, and movements that are similar to the speaker
(called mirroring) will allow the speaker to relax and up more.
Practice the empathetic sounding back technique. At appropriate intervals during the conversation, it is helpful to
“summarize and restate” and /or “repeat and encourage” the main points:
Repeat and encourage : Repeat some of the things said by the speaker. At the same time, encourage the speaker with
positives feedback. For example, you might say: “you didn't enjoy having to take the blame. I can see why. “ Go easy
with this technique, however, because if you overwork it, it may come across as being patronizing. Summarize and
restate : it is also very useful to summarize what the speaker is saying and restate it in your own words. This is a form of
reassuring the speaker that you have truly been listening to what he or she is saying. It also provides the speaker with an
opportunity to correct any mistake assumption or misconception that may have arisen during the course of the conver-
sation. This is an especially good technique to try when you find yourself getting frustrated or restless in your listening.
Do not interrupt with what you feel or think about the topic being discussed.
Wait for another person to ask your opinion before interrupting the flow of discussion. Active listening requires the
listener to shelve his or her own opinions temporarily, and await appropriate breaks in the conversation for summariz-
ing. Abstain form giving direct advice. Instead, let him or her talk the
situation out and find his or her own way. Besides, if he or she takes your advice and something goes wrong
Wait for the person to open up. In the process of encouraging a constructive response, an active listener must continue
to be patient and let the speaker acquire his or her full flow of thoughts, feelings, feelings and ideas. keep yourself in his
or her shoes and try to estimate why he or she is in such a situation.
Use Body Language to express your interest. Active listening involves the entire
body and face -- both your and that of the speaker :
These aspects of the fluent speaking can be used for effective communication and help in boosting confidence

Open Forum for ESL Matters

✮✮ ✮✮ ✮ Ask questions ✮✮ ✮✮ ✮ Respond to questions

✮✮ ✮✮ ✮ Give advice to fellow teachers ✮✮ ✮✮ ✮ Get advice from ELT Professionals

Your response should not exceed 100 words

Write to :

The Editor

ELTI Journal, English Language Teaching Institiute

IASE Campus, Opp. Dr. Karni Singh Stadium, Bikaner

email : eltirajasthan@gmail.com   Visit : www.englishdce.webs.com



(74) ELTI Journal, September 2011ELTI Rajasthan, Bikaner

Half-Yearly Report (April - September 2011)
English Language Teaching Institute, Bikaner, Rajasthan

English language Teaching Institute, Bikaner, Rajasthan started functioning from 27th December, 2010. It was inaugurated by
the Honorable Education Minister of Rajasthan.
Orientation Programmes (+2 Level)
In-Service Teachers training for school lecturers:
Two 7-day programmes organized by the ELTI for the lecturers.
RMSA Programmes :- (Secondary School Teachers)
Two 5-day programmes for Rashtriya Madhymik Shiksha Abhiyan for the teachers of English organized to train them in new
NCERT Course Books.
Proficiency Course for the Primary Teachers:
One month proficiency course was organized in the month of June, 2011 (summer vacations) for the Primary teachers to
develop proficiency in language and methodology used in the primary classes.
Work-Shop on cell phone aided learning was organized from 15.4.2011 to 16.4.2011. It was decided to prepare an audio
programme for class 9th.
Recording for CPAL (Cell phone Aided Learning)
Recording of audio material of 9th class text book named 'Beehive' was accomplished by ELT Experts under the guidance of
ELTI in the month of May & June, 2011. The C.D. was launched by the Honorable Education Minister and the Commissioner,
Secondary Education, Rajasthan on 28th of June 2011. The CDs will be distributed in the schools for the students to listen to
the audio of the text at their homes and get familiar with the text.
Publication of ELTI Journal
The second volume of ELTI Journal will be published by September 2011.
Futur e Programmes
Developing ppt lessons for class 10 and 12 Developing ELTI website

District Centr es for English, Bikaner, Kota and Jodhpur
The District Centre for English, Bikaner established in January, 2006. Since its inception it flourished day by day. It has nearly
completed six years. The centre is trying to mould the future generation through its untiring efforts of teacher training programmes.
The training programmes are organized at ELTI Campus which is situated in the IASE, Bikaner. The DCE Kota and Jodhpur
started in April 2011 to cater the need of the area.
Programmes at District Centres : 10-day Orientation Programmes

The 10-day Orientation Programme is designed and produced by the EFL Uni-
versity, Hyderabad. The training orients the teachers to modern approaches,
methods and techniques of teaching of English in order to enable them to use
prescribed materials effectively and develop their proficiency in English through
a self-learning package gifted to them on the course.

Need-based Courses : After identifying the need of  the teachers the faculty
designs a short term programme of 2-3 days to cater for the need of the teachers
in their particular problem areas.

Certificate in the Teaching of English-Secondary Level : Teachers who feel motivated and are willing to learn further after
10-day orientation programme, are enrolled for this course.
DCE Bikaner has successfully completed five batches of CTE. In this session 14 teachers appeared in the exams. DCE Kota
and Jodhpur have started CTE and enrolled 22 and 31 teachers respectively.
This Course is very popular among teachers. It provides encouragement to the teachers to enroll themselves for the further
courses like PGCTE, PGDTE and Ph.D. at EFL University.
School visit and follow up activities
The Resource persons visit secondary and senior secondary schools of the area to observe the real class-room situation and
effectiveness of the programmes run by the DCE. The RPs discuss teaching of English and material used in the class-room and
try to find out the area of difficulty of the respective teachers. Need based courses are conducted accordingly.
Other Programmes:
The District Centres also conduct the programmes for Key-Resource Persons for RMSA and SSA in English so that they can
train the teachers of English in their respective districts.
Faculty Participation:
Resource Persons of the District Centres take part in the work-shops conducted by SSA, RMSA, SIERT and IASEs.

Yashoda Khatri
Resource Person, DCE, ELTI, IASE, Bikaner

DCE Programmes Teachers Trained
Bikaner 03 78
Jodhpur 04 74
Kota 04 104

DCE Programmes Teachers Trained
Bikaner 01 09
Jodhpur 01 19
Kota - -
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